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	Session:  Speaking 

	Date:  
	Time:  120 minutes
	Trainer(s):  

	Trainer preparation:

1. Review Session Plan

2. Review PowerPoint
3. Print Handouts

4. Write the learning objectives for this session on a flipchart page and post on the wall. 

5. Consider post adaptation for Handout 2 and 3.

Materials:

· Equipment

1. Projector

2. Computer

3. Flipchart
4. Markers
· Handouts

Handout 1: Some Tips When Teaching Speaking
Handout 2: Speaking Activities
Handout 3: Alibi
Handout 4: No Vehicles in the Park
Handout 5: Starting a New Civilization
· Trainer Materials

Trainer Material 1: PowerPoint Teaching Speaking (refer to separate file)



	Session Learning Objective(s): 

1. Participants will individually recall at least five tips for teaching speaking.

2. In small groups, participants will list at least three strategies for working with students at a given speaking level – beginner, intermediate, or advanced. 
3. Participants in groups will design an original and locally-appropriate cooperative learning activity for practicing speaking, based on modes and principles presented in this session.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 minutes

Trainer Material 1:  Teaching Speaking PowerPoint Slides 1-3
Flipchart page with learning objectives written on it 


	Reflections on Learning to Speak a Foreign Language
As a large group, participants discuss the challenges related to speaking a new language, and the types of activities that are effective for teaching speaking. 
1. [SLIDES 1-2]: Introduce the session topic (Speaking) and begin with a large group discussion of the questions on slide 2: 
· What do you find challenging about speaking another language?

· When you learned foreign languages, what speaking activities do you remember being used in class?  

· Were those activities effective?  Why or why not?  

2. [SLIDE 3]: Briefly introduce the session content.
3. Briefly introduce the learning objectives for this session.



	Information 1

15 minutes

Handout 1:  Some Tips When Teaching Speaking
Trainer Material 1:  Teaching Speaking PowerPoint Slides 4-8


	Tips for Teaching Speaking
In small groups, participants review and discuss eleven tips for teaching speaking. 

1. Begin by explaining that as TEFL teachers, it is important to give kind, but honest, critiques of student speaking (almost always AFTER the speaking is completed). If we don’t critique, students may not think they need to work to improve.
2. Distribute Handout 1: Some Tips for Teaching Speaking. 
3. Divide participants into groups of 4. Explain that groups should look at the list of tips for teaching speaking. After reading through the eleven tips, groups will select and two points they think are most important, and two points they are not sure about or don’t understand. Give groups about ten minutes to work.

4. [SLIDES 4-8]: Come back together as a large group, and talk through the eleven tips together. As you introduce each tip in order, ask if any groups marked it as most important, or as something they didn’t understand. Invite a few participant comments, and discuss each tip as time allows. 

Notes:

Below are some additional talking points for each of the eleven tips. Include in the large group conversation as needed:
[SLIDE 4] 
1) Focus on fluency. Accuracy is important too, but if students don’t build comfort in speaking whole, ideas they will never be able to communicate.

2) Don’t do corrections until the end of oral activities (like “focus on fluency”). Tell participants if you interrupt someone while they are trying to string their words together to correct them, they will never successfully communicate.

3) Encourage students to use contractions when speaking.  Tell participants that they may encounter counterpart teachers who discourage contractions. Participants should not tell counterparts that they are wrong. Instead, tell them that you were taught that even formal spoken English makes contractions, and since native speakers expect to hear contractions, contractions can make English easier to understand.  If counterparts still object, ask if it’s okay to let you emphasize contractions in interactive oral practice activities only.
4) Help students develop their “chunking" skills.  Example chunks:   “Do you happen to know…?”   “so do I.”   “under the circumstances”   “have to go” “ That’s all right.”   “I think that…”, “make a mistake” and “talk about”
[SLIDE 5] 
5) Have learners memorize short, high-utility dialogues. Tell participants this helps students develop a repertoire of useful phrases for basic communication.

6) Stress context, so students know in what kinds of situations that particular element of speech might be used.  For example, in casual settings we usually introduce to friends by saying “X, this is Y.  Y, X.” In formal situations we say, “Ms. X, I’d like to introduce Mr. Y.”   Informally, people often say, “I’ve got a lot of things to do today,” whereas in more formal contexts, you might hear, “I have many errands to take care of today.” 

[SLIDE 6] 

7) Avoid controversial topics to simulate discussions. Tell participants that some groups of students and students in some cultures may be more willing to speak openly about some topics than others.  But if you ask students to talk about sensitive topics or controversial topics, you may be violating culture norms and students may simply dislike having to talk about sensitive topics simply as an excuse to practice language.  

8) Focus on communicative/procedural language from the start. Tell participants that if the BUSINESS of English class is conducted through English, students will FEEL the utility of English more quickly, and they will be able to use English about the environment they are in.
[SLIDE 7] 
9) Build speaking skills before writing skills. This is not a point worth an argument. But most people write more quickly and write more fluently when they “hear the words in their heads.”  Note—by “writing” here, we mean composing/communicating, not just writing down letters, words, or grammatically correct sentences.
10) Focus on Speaking Skills before Reading Skills. Again, if participants object, this point is not worth a fight.  However, if students see how a word is spelled before they learn it orally, they can be easily influenced to pronounce the word the way it looks (through their native language writing system) and once this bad pronunciation habit is set, it can be very hard to correct.

[SLIDE 8] 

11) Critique pronunciation.  Tell participants, “Yes, students are working hard to speak, so when a teacher knows what the student was TRYING to say, she may not want to correct the pronunciation and discourage the student.  However, if you rarely correct pronunciation (and of course you can wait until the student has finished speaking before doing any correction) students will think that there is nothing wrong with their pronunciation. This happens often.  A student studies and practices a foreign language for years and then the first time they talk to a native speaker, they may not be understood at all because there are so many uncorrected errors in pronunciation.


	Practice 1

5 minutes


	Memory Game
Participants quickly recall the tips for teaching speaking, and discuss one tip in detail with a partner. 

1. Without looking, have participants work with a partner to try to recall (could be by writing a list on a blank page in their notebooks) as many tips and practices as possible about teaching speaking. Each participant should aim to recall a minimum of five.
Note:
This activity serves as an assessment for Learning Objective 1. 

2. If pairs finish early and there is time, each participant should select one tip, and talk with their partners about why teaching this way might be challenging, and how they might be able to overcome those challenges in the classroom. 

	Information 2

10 minutes

Trainer Material 1:  Teaching Speaking PowerPoint Slides 9-10

	Moving from Intelligibility to Comprehensibility
Participants are introduced to the concepts of intelligibility and comprehensibility, and some strategies for moving learners of different proficiency levels toward speaking comprehensibly.
1. [SLIDE 9]: Introduce the concepts of intelligibility and comprehensibility. Explain:

“If a speaker is INTELLIGIBLE they can be understood by a proficient speaker of the language, but that listener will have to make an effort to understand if the speaker hesitates, looks for words, makes grammar errors and mispronounces.  Achieving INTELLIGIBILITY is an important goal for lower proficiency students, because if people can’t understand you even when making a great effort, you cannot communicate at all.

However, people who are only intelligible become very tiring for their listener very quickly.  Often the listener will tire and try to break off the conversation.  So as students become more proficient in a language we want them to become COMPREHENSIBLE.  Being comprehensible means that you are fluent and easy to understand—people do not have to put so much effort into understanding you.

So people who will never have to have long or complicated interactions in English may only need to be intelligible, but if they need to ‘do business in English’ they will want to work to be comprehensible.”

2. Ask participants if they can recall a situation when they were trying to speak a foreign language, and they may not have been speaking intelligibly. Can they recall a time when they may have been speaking intelligibly, but not necessarily comprehensibly? Take a few anecdotes from the group. 

3. Reiterate that as our students move from beginning English speakers to advanced English speakers – first to intelligibility, then to comprehensibility – their needs as learners are going to change. As teachers, we need to adjust the types of classroom activities that we use in order to meet their needs.

4. [SLIDE 10]: Present the key goals for teaching speaking to learners of differing language proficiencies: 

· Beginners need to work on accuracy in speaking (to build a solid and accurate foundation). Fluency is less of an issue because you need a larger repertoire of language before you can be fluent.
“Work on intelligible production of useful chunks of language.  Beginners need a repertoire of high-frequency polite expressions that they can use with confidence. Memorizing short, high-utility dialogues that will allow them access to communicative interactions (greetings, asking questions about assignments, complimenting, thanking) will allow them to communicate from the very start of their English studies.  Don’t belabor small problems in pronunciation — some pronunciation improvement can only come “with the fullness of time.”  However, do provide regular practice in pausing, word and sentence stress, intonation, linking, and rhythm.  Don’t ignore pronunciation with beginners, as too many teachers do.  Instead, think in terms of setting up good pronunciation habits, rather than focusing on correcting specific errors.”
· Intermediate students need to focus more on fluency—they need to gain confidence in “getting it (the English) out,” and seeing that they can succeed in communicating in English
“Work on improvement of speaking fluency. It is at the intermediate level, when the listening proficiency threshold of understanding conventional conversations on general topics has been obtained, that teachers really need to stress improvement of speaking fluency.  Teachers should strive to make sure that all intermediate level students are intelligible, that they can be understood by others, even if others may still have to make an effort to understand.  At this stage, teachers begin to move students from intelligible to comprehensible levels of fluency.”

· Advanced learners need to focus on both accuracy (cleaning up errors, sounding more polished) and fluency. Collaborative learning activities (where everyone participates and there is no right answer) are some of the best to build speaking confidence.
“Focus on accuracy and comprehensibility.  With advanced learners, teachers need to put an increasing focus on accuracy and comprehensibility while continuing to encourage fluency.   Teachers can accept intermediate students’ struggles to communicate orally and get their message across ‘by hook or by crook.’ With advanced students who have a solid base in English, however, teachers need to insist that students speak well.”


	Practice 2

15 minutes

Trainer Material 1:  Teaching Speaking PowerPoint Slide 11
3 sheets of flipchart paper; at least 3 markers


	Mini Gallery Walk

Participants review in small groups the strategies for working on speaking with students of varying proficiency levels. 
1. [SLIDE 11]: Split participants into three groups. Give one group a sheet of flipchart paper, and have them write “Beginning” at the top. Give the next group a sheet of flipchart paper and have them write “Intermediate” at the top. Give the final group a sheet of flipchart paper and have them write “Advanced” at the top. 

2. Have groups work together to recall what teachers should emphasize for students in their assigned ability group. Each group should then write three strategies on their flipchart that they would use if they were working with this level of students in their classroom. Allow 3-5 minutes for writing, then have each group post their flipchart on the wall. 
Note:

This activity serves as an assessment for Learning Objective 2. 

3. Allow 3-5 minutes for participants to move around the room, read the information on the flipcharts, and add any additional strategies they can think of.
4. Briefly review the strategies produced by the group. 



	Information 3

15 minutes

Trainer Material 1:  Teaching Speaking PowerPoint Slides 12-15
Handout 2: Speaking Activities
	Speaking Activities for the Classroom
Participants are introduced to several examples of speaking activities. 

1. [SLIDE 12]: Tell participants you are going to share with them some specific activities and techniques they can use to teach speaking.
2. [SLIDE 13]: Introduce choral repetition. Ask participants what they think could be some pros and cons to this approach, then present the pros and cons on the slide. 
3. Distribute Handout 2 to all participants. 
4. [SLIDE 14]: Tell participants to read through the Speaking Activities for Young Learners (top section of Handout 2). Allow a minute for participants to read, then ask what questions they have about the activities, or if they have ideas for additional activities not listed. Respond to the questions and discuss as needed.  
5. [SLIDE 15] Next, tell participants to read through the Speaking Activities for All Learners (bottom section of Handout 2). Allow a minute for participants to read, then ask what questions they have about the activities, or if they have additional ideas for activities not listed. Respond to the questions and discuss as needed.  

Post adaptation:
Consider updating Handout 2 with examples appropriate for students in your host country. For example, possible characteristics for the “find someone who” activity. 
6. Refer to #7 on Handout 2: Building Dialogues and Activities on Lists. Explain:

“List activities are carried out by asking EFL students to work individually or in pairs to develop a list of some kind.  Then they either simply share it orally with the class or perhaps class members take turns asking what is on someone’s list and the student replies.” 
As a large group, ask participants to brainstorm some example activities using each of the different list types. Take 1-2 participant responses for each kind of list.


	Practice 3

15 minutes

Handout 3:  Alibi

	Speaking Activity: Alibi
Participants practice an in-class speaking activity they can use with their students. 
1. Distribute Handout 3: Alibi. 

Note:

An alibi is a story that proves that someone was not at the scene of a crime, and could not have been involved. 
2. Explain that in this activity, students are presented with a situation like the one on Handout 3. 
3. Briefly present the instructions describing how the activity will work:
· Two students are selected to be the suspects. They are told that they will be sent out of the room to prepare their alibi.   They will be given guidance to develop their alibi for last night—what they were doing when, and who saw them.

· When they leave the room the teacher has the rest of the students practice  thinking of questions that will unravel the alibi, such as

· Where were you at 8:00 pm last night?  

· Who were you with?  

· You saw a movie? Which one? 

· Once the students have had enough time to prepare, the suspects are brought back into the classroom—BUT—each suspect separately.  The other must wait outside. In this way the “alibi” can be quickly tested.  If they went to a movie, “which movie, who paid, what did they eat at the movie?” If they went to a restaurant, “what restaurant, what did each eat, how much did they pay, did they leave a tip, how much?” 

· Once there is a discrepancy between the information provided by suspect A and suspect B, the activity is over and the suspects learn how they got “caught.”  The activity can be done several times.
4. Now, have participants try the activity as a whole group. Have one participant volunteer to take the role of the teacher. The rest of the group will take the role of the students. Present them with a situation, have two participants leave the room to come up with their alibi. When they return, the “teacher” facilitates as the rest of the participants ask questions to try to find a discrepancy in their story. 
Post Adaptation:

· Present a situation that is relevant to participants and your post context.

· When doing this activity with participants, consider having them speak in local language if they are ready. 

	Application

35 minutes
Trainer Material 1:  Teaching Speaking PowerPoint Slide 16
Handout 4: No Vehicles in the Park
Handout 5: Starting a New Civilization

	Using Cooperative Learning to Develop Speaking Skills
After an introduction to cooperative learning, participants work in small groups to design a cooperative learning activity for building students’ speaking skills. 
1. [SLIDE 16]: Briefly introduce collaborative/cooperative learning as another approach for helping students practice their speaking. Explain that in this approach: 

· Students must solve a problem.  The activity focuses on a task that has a real world outcome. 

· All members having a viable role.

· There are no right answers.  Every participant’s point of view must be respected. 

· Consequently, collaborative learning involves negotiation to decide which of the different “good answers” students will choose to represent their group. 
2. Distribute Handout 4 (No Vehicles in the Park) and Handout 5 (Starting a New Civilization). Give participants 3-4 minutes to read through these activities on their own. 

3. Ask participants what questions they have about collaborative/cooperative learning. 

4. Now, have participants work in groups of 3-4 to design a collaborative/cooperative learning speaking activity based on the model activities demonstrated. The activity they develop should be locally appropriate and relevant to their students. 
5. Allow 15-20 minutes for group work. 
6. When completed, each group will describe (or briefly demonstrate if time) their activity to the other groups.
Note:

This activity serves as an assessment for Learning Objective 4. 

7. Debrief the session with the following suggested questions: 
· What are some new ideas you have about teaching speaking that you didn’t have before?

· What activities did you try out today that you would feel comfortable using with your students?  Would you be able to adapt them to better fit your students’ circumstance?

· What activities didn’t seem to make sense?  What activities would you like to have more information on?

· Do you think you would be likely to review the handouts for this session if you start having to teach or demonstrate some listening lessons?



	Assessment


	LO 1: through Practice 1

LO 2: through Practice 2

LO 3: through Practice 2
LO 4: through Application


	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


Resources:  

Donald B. Snow. More Than a Native Speaker: An Introduction for Volunteers Teaching English Abroad (TESOL, 2006). 
	Handout 1: Some Tips When Teaching Speaking


1. Focus on fluency.  Students need to be confident in their ability to “get their message out.”   Accuracy is not neglected, but confidence in fluency builds stronger English users. 

2. Do corrections at the end; don’t interrupt students’ speaking attempts.  Keep a “Correction Sheet” where you can note the errors made as learners are presenting or interacting, so that you do not have to interrupt them.  Review errors with the entire class at the end of the activity, assuming that if one student made the error, others are likely to as well. 

3. Encourage students to use contractions when speaking.  Even with quite formal ORAL language, native speakers almost always use contractions. Too often, EFL students have acquired a notion that contractions are “lazy”.
4. Help students develop their “chunking" skills.  Chunking refers to mastering useful, high-frequency combinations of words. Be sure students practice such chunks sufficiently so that the chunks “slide off their tongues.” Examples of chunks include.  “This means that…”, “…without having to…”  “What does X mean?” and “How do you say______ in (English)?”    

5. Stress context, so students know in what kinds of situations a particular element of speech is used.  When do I say, “Might I introduce myself...?” in contrast to “Hi, my name’s ___”? 

6. Encourage students to memorize high-utility dialogues.  Memorizing high-utility dialogues (dialogues on functions like “getting information” “asking for clarification,” “thanking” and “asking directions”), especially those that highlight a language function or the use of a grammar feature, is valuable speaking practice.  Once learners control the language of the dialogue well, make sure that they have practice adapting it in role plays and simulations. 

7. Avoid extremely controversial topics to simulate discussions.  Don't make people reveal their personal views just for the sake of language practice.

8. Focus on communicative/procedural language from the start, so that learners can do meaningful things with English. In this way, English is something students use now, not just a skill for the future. 

9. Focus on speaking before writing.  Just as sufficient listening comprehension is a threshold skill to begin conversing in a second language; so, too, do we need to be able to speak in another language before we can write it fluently.  

10. Focus on speaking before reading.  This also applies to focusing on reading before writing, especially if the two languages are not closely related and if the writing systems are different.  

11. Critique pronunciation.  If you don’t evaluate pronunciation during a speaking activity, students will assume that there are no problems with their pronunciation. Teachers must provide a critique of student speaking, even if that critique is balanced by noting speaking strengths as well.

	Handout 2: Speaking Activities


For Young Learners--
1. Stories:  Students can draw simple stories, and with mentoring from teachers, tell them to the class.
2. Who are you?  Students can learn their personal information and then other students can ask them questions about “who they are.”  Later, students can work in pairs and ask and answer questions about their partners.
3. Do you have a red one?  Students can play collection games in which they have to ask others, “Do you have a red/blue/green square?”  If so, they collect the square.  The one with the most squares win.
4. Plays and skits:  Students, with mentoring from teachers, can do plays and skits in English.
For All Learners--
5. Role plays from dialogues:  Engage in role plays and simulations based on dialogues learned previously in class.
6. “Find Someone in the Room:” Play “Find Someone in the Room” icebreaker activities, where students draw slips of paper that finish the sentence, “Find Someone in the Room…” for example, “who has two brothers, who hates waking up in the morning, who likes cars, whose last name you don’t know…” and then students must circulate until they find someone who has that trait.
7. Build dialogues and activities on lists:  Don Snow, author of “More than a Native Speaker”
 
provides sample lists that can be the basis for speaking in pair or group work. Snow insists that having a topic is not enough; the teacher needs an activity to go with it.
Post Adaptation:

Provide an appropriate local topic in the parentheses.
1. Make a list (of most interesting people)

2. List reasons (why schools should be free)

3. List advantages and disadvantages (of being an only child)

4. Prepare directions (how to bargain, how to learn English easily)

5. Decide whether or not (everyone should have access to low cost medical care)

6. Rank or prioritize (most interesting places to visit)

7. Make a plan (what to visit when you go to town X)

8. Solve a problem (how to use less firewood)

9. Decide whether you agree or disagree (school uniforms should be banned).

	Handout 3: Alibi


Read the description of a crime below.  Once everyone understands the activity, your teacher will choose two students to be the suspects.  They will leave the room (quietly) for 10 minutes to prepare their “alibi” –  where they were at the time of the crime, who they were with, what they were doing, and who saw them.  If their alibi is good they will not be charged with the crime.

The rest of the class plays the police detectives.  They ask the suspects questions to determine if there are any “holes in their alibi.”  If the detectives find such “holes” the suspects are probably guilty. 

POST ADAPTATION: 
 Don’t hesitate to modify the “Alibi” story to make it appropriate both in terms of culture and the proficiency of different student groups.  The teacher/facilitator fills in the blanks before with local places and circumstances that students can easily relate to.  If some of the choices are humorous, so much the better. 
The _____________was robbed yesterday at _________ (time).  Two suspects were seen leaving the scene.  One was wearing_________; the other was __________________.  At the scene a ____________ was found.  This morning _____________ and _____________ were taken into custody.  Your job as police officers is to interrogate the suspects and find out if their alibi is solid.

	Handout 4: No Vehicles in the Park



Collaborative Learning Example, Speaking Activity for intermediate to advanced level students
Smithfield has a lovely, quiet park right in the center of the city. The city council wants to make sure that the park stays safe and unpolluted. The members do not want the park disturbed by city noise. In the park you can find grass, trees, flowers, playgrounds, and picnic areas. To make sure the park stays this way the city council passes a law.  At all entrances to the park the following sign is posted:

[image: image1.png]



Instructions: In groups discuss which of the following requests should be granted and establish a rationale for each request they grant and deny.  Members should try to come to consensus of each request. 


Who can go into the park?

1. John Smith lives on one side of the town and works on the other side. He will save 10 minutes if he drives through the park.

2. There are many trash barrels in the park. People put litter there to help keep the park clean. The sanitation department wants to go into the park with a truck to collect the trash.

3. An ambulance with a seriously injured victim of a car accident needs to get to the hospital fast. The shortest route is through the park. The victim may die if they don't go through the park.

4. Two police cars are chasing a suspected bank robber. If one officer cuts through the park, she can trap the suspect's car between the patrol cars. The police want to drive through the park.

5. Some of the children who visit the park want to ride their bicycles there.

6. The army wants to donate a tank for the park as a war memorial.  

7. A disabled citizen wants to enter the park in her motorized wheelchair. 

8. Some children want to play with toy trucks and cars in the park.

9. A policeman wants to hide his car in the bushes at the side of the park to catch speeders.
	Handout 5: Starting a New Civilization


Collaborative Learning Example, Speaking Activity

War has just taken place! Most of the world was destroyed. However, you, the delegates of the United Nations (UN), have just learned that one small, uninhabited island 300 miles off the coast of (Australia/Africa/Asia) has not been completely destroyed. Scientists think that the plants on the island may be damaged by fallout of the weapons used, but the soil will not be ruined.

Unfortunately, there is only time for one small airplane at an airport to make it to the island. Aside from the pilot, the plane can carry only six people. But there are 10 people at the airport who want to get on the airplane. As delegates of the UN, you have one hour to decide which six of the following people will live, and which four must die.

Consider:

Remember, as you decide on a basis for selecting people, that the six people you choose will have to start a new civilization.

Decide:


Possible Survivor #1: A woman of religion (age unknown)


Reasons in favor of survival: ___________________________________________________


Reasons against survival: ______________________________________________________


Conclusion of committee: ______________________________________________________


Possible Survivor #2: A sterile doctor (male, age 46)


Reasons in favor of survival: ___________________________________________________


Reasons against survival: _______________________________________________________


Conclusion of committee: ______________________________________________________


Possible Survivor #3: A female singer (age 30)


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #4: A policewoman with a gun


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #5: Male subsistence farmer


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #6: The farmer’s wife, who is pregnant


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #7: Male judge (age 41)


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #8: Female university professor (34)


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #9: Soldier from a nearby island with a spear


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
Possible Survivor #10: Alcoholic female agricultural scientist


Reasons in favor of survival: _____________________________________________________


Reasons against survival: ________________________________________________________


Conclusion of committee: _______________________________________________________
























NO VEHICLES


IN THE PARK











� Donald B. Snow. More Than a Native Speaker: An Introduction for Volunteers Teaching English Abroad (TESOL, 2006). 120. 


� This activity adapted from:  Street Law, Inc. Street Law for Youth Courts: Educational Workshops, Lesson 15: What is the Intent of the Law?  Retrieved June 25, 2012 from � HYPERLINK "http://www.streetlaw.org/en/Page/66/Youth_Courts_Lesson_Plans" �http://www.streetlaw.org/en/Page/66/Youth_Courts_Lesson_Plans�
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