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	Session: Role of the Volunteer: Mentor

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Review session plan and prepare materials.

2. If laptop and projector are not available:

· Print the PowerPoint presentation (Trainer Material 2) as a handout for each participant.
· Post session learning objectives on flip chart paper.
3. Review Handout 3: Examples of Mentoring in the Peace Corps. You may choose to use these examples, or replace them with specific examples from your host country context.

4. Prepare some sample scenarios for practicing active listening and asking probing questions in a mentoring relationship between a Volunteer youth development worker and a young person in his or her program or community. Some examples: 
· Student considering leaving school 

· Student being bullied 

· Young person upset with parents, considering leaving home 

· Young person not getting along with another youth group member 

· Young person applying for a job, seeking assistance from you
5. Consider your group size and adapt your session plan accordingly, see tips for groups with over 30 participants in the introduction to the Global Youth in Development Sector training package.  
Materials:

· Equipment

1. laptop
2. LCD projector

3. Peace Corps Manual: Roles of the Volunteer in Development (ICE T0005)
· Handouts
Handout 1: Effective Listening Self Assessment
Handout 2: Tools for Effective Communication (7 pages)
Handout 3: Examples of Mentoring in the Peace Corps
Handout 4: Guidelines for Working With Youth: PC/Nicaragua (Optional)
· Trainer Materials

Trainer Material 1: PowerPoint: Mentoring (see separate file)


	Session Learning Objective(s): 

1. Using a self-assessment tool, participants will consider 12 active listening skills and identify at least one personal strength and one area for personal improvement.
2. Participants will demonstrate in role-playing scenarios at least two culturally appropriate youth mentoring techniques.

3. Based on personal experiences, participants will list at least three qualities of effective youth development workers.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

10 Minutes
Trainer Material 1: PowerPoint— Mentoring [Slides 1–4] 

Flip chart, markers (optional)
	Reflection on Personal Experience With Youth Development Workers

Participants reflect on personal experience in order to identify characteristics of effective youth development workers.
1. [SLIDES 1–2] Introduce the session and its key points.

2. [SLIDE 3] Ask participants to reflect individually for 2–4 minutes on their own experiences growing up and participating in various youth activities. Consider:

a. Who were the adults you regarded as most effective in their work with you and your peers when you were younger?

b. What were some of their characteristics?

c. What were some of their key behaviors?

3. Write down any characteristics and behaviors on a flipchart as participants describe their effective youth development workers. Flip chart heading: “Characteristics and Behaviors of Effective Youth Development Workers”

Note:

1) Alternatively, responses can be entered directly into PowerPoint slide 4. 
2) Assess Learning Objective #3: Based on personal experiences, participants will list at least three qualities of effective youth development workers.
4. Listen for, and highlight, key characteristics, such as “listener,” “role model,” “coach,” “helped to explore options,” and explain the following: 

“One of the important roles of Volunteers in development is that of mentor to the youth with whom they work. Today we are going to explore the role of the youth development worker as a mentor and as someone who facilitates youths’ developing options and making decisions.” 

5. “In a previous session regarding effective communication across cultures, we explored essential qualities for working across cultures and nonverbal communication behaviors. We also identified some of these behaviors specific to youth in [host country]. What were some of those?

In these next activities, we are going to further explore the listening, questioning, and mentoring skills that some of you have mentioned as important for effective youth development work.”


	Information

20 minutes
Handout 1: Effective Listening Self-Assessment

Trainer Material 1: PowerPoint— Mentoring [Slides 5–12] 

Handout 2: Tools for Effective Communication

Flip chart paper, markers (optional)


	Effective Cross-cultural Communication Skills
Participants begin with a self-assessment tool for active listening, which serves to identify guiding principles for active listening. Then, participants review techniques for asking questions and giving feedback.

1. [SLIDE 5] Say: “Let’s begin with a self-assessment of your own active listening skills.”

2. Distribute Handout 1: Effective Listening Self-Assessment. Allow enough time for participants to finish the self-assessment. Then discuss with the whole group.
Some key questions for the group:

· Were any of you surprised by any of your responses?

· Would any of you like to identify something you identified as a strength?

· Did any of you identify a skill that you need, or would like, to improve?
Note:

Assess Learning Objective #1: Using a self-assessment tool, participants will identify strengths and weaknesses in active listening skills.

3. Explain: “Self-assessments provide an opportunity for one to reflect on one’s own knowledge and skills and to identify strengths and weaknesses, or skills needing improvement. The questions in the self-assessment can serve as reminders of ‘guiding principles’ for effective listening.” Some have suggested that self-assessment facilitates making the greatest impact possible during Volunteer service.
4. [SLIDE 6] Distribute Handout 2: Tools for Effective Communication, which contains numerous examples of guiding principles and sample language for Volunteers to use when working as mentors to youth in their communities (or for trainers to use when working with trainees/Volunteers).
Explain that these tips and tools are meant to be a reference for the participants during the session activities, as well as in the future as they continue to develop skills for effective cross-cultural communication with youth. 

Post adaptation: 

As Volunteers learn the host country language, it will be important, as they consider using the sample questions in English, to explore any cultural implications of translating the questions.
5. [SLIDES 7–11]: Using the PowerPoint presentation, highlight key points and examples in whole group discussion. Explain: 

“In the Peace Corps’ experience around the world, we have learned a lot about communicating across cultures and working with host country colleagues and participants in our programs. Here are some skills that Volunteers and staff have identified as important, in addition to the effective listening we just explored.”
[SLIDE 7]: Summarizing
· Assures the person that you have heard and understood.
· Validates the young person’s experience.
· Checks your understanding.

· Helps to organize the description, observations, and feelings.

[SLIDE 8]: Exploring options
· Asks appropriate open-ended questions.

· Guides the persons to take responsibility for next steps and empowers them to recognize that they have the solution.
· Focuses on the future, rather than the past.

· Considers what a person can do.

· Clarifies inconsistencies without judgment.

· Helps to identify necessary resources for next steps and action.

[SLIDES 9–10]: Giving feedback

Note:

Feedback is communication to a person or a team of people regarding the effect their behavior is having on another person, the organization, the customer, or the team. 

· Focuses on the behavior, rather than the person.

· Focuses on description, rather than judgments.

· Focuses on this situation, rather than on generalizations.

Which feedback is better—“Good report!” or "The report you turned in yesterday was well written, understandable, and made your points about the budget very effectively"?
[SLIDE 11]: Receiving feedback: 
·  Listen to it, rather than prepare your response or defense. 

· Ask for it to be repeated if you did not hear it clearly. 

· Assume it is constructive until proven otherwise; then consider and use those elements that are constructive. 

· Pause and think before responding. 

· Ask for clarification and examples if statements are unclear or unsupported. 

· Accept it positively for consideration, rather than dismissively for self-protection. 

· Ask for suggestions of ways you might modify or change your behavior. 

· Respect and thank the person giving feedback. 

6. Ask the group:

“What do these communications skills look like in our host country culture? Considering these guidelines, what are some cultural considerations for giving and receiving feedback? How do U.S. Americans give feedback to each other? How do people in this country give feedback to others of their country?”
Post adaptation: 

Staff in some posts have suggested that the concept of “feedback” does not really exist in their culture. If the concept is not clear in the host country context, it may be helpful to explore how this type of communication does occur; i.e., whether directly or indirectly.
7. [SLIDE 12]: Record responses on flip chart paper, or directly into the PowerPoint slide.

Note: 

This discussion might include consideration of “direct vs. indirect” communication styles and preferences in the culture.


	Practice

50 minutes
Trainer Material 1: PowerPoint —Mentoring [Slides 13–18] 

Peace Corps Manual: Roles of the Volunteer in Development (ICE T0005)

Handout 3: Examples of Mentoring in the Peace Corps

Active listening practice scenarios (see Trainer Preparation, above)
	Focus on the Mentor Role

Participants discuss the meaning of mentor and practice the role in the Peace Corps context.

1. “These tips and tools for effective communication that we looked at can serve us well in the next phase of our session as we put them into practice, as well as when we are at our sites interacting with the youth of our communities. Before we practice active listening and ask probing questions, let’s get a little more information about mentoring.” 

2. [SLIDE 13] Ask:
· “What does the word ‘mentor’ mean to you?”

· “Has anyone had experience as a mentor?”

3. Reference the Peace Corps Roles of the Volunteer in Development Manual (ICE T0005_RVID; toolkit 6) — What is a mentor? 

“Webster’s dictionary defines mentor as: ‘A wise and trusted teacher or counselor.’ The term comes to us from Greek mythology—Odysseus, King of Ithaca, asked his trusted friend, Mentor, to look after his son while he fought the Trojan War.”

4. [SLIDE 14] In the context of capacity building, mentoring is a personal or professional relationship in which a more experienced individual (the mentor) acts as a guide, role model, coach, and sponsor to a less-experienced person (the mentee). 

5. [SLIDE 15] In this relationship, the mentor

• Listens, affirms, counsels, encourages, and seeks input to help the learner develop skills, expertise, and direction.

• Clarifies expectations about the relationship and, in some cases, establishes measures of success with the mentee.
• Offers knowledge, insight, perspective, or wisdom that is especially useful to the mentee.
Note:

A note on the term “mentee”: Most people consider the term “mentee” more neutral than the term “protégé,” which for years was used to describe the relationship of an older, more senior person (e.g., a bank vice-president) guiding a younger person (e.g., a junior manager). In our text here, “mentee” refers simply to “the person being mentored.”
6. Distribute Handout 3: Examples of Mentoring in the Peace Corps.

Give participants about five minutes to read the four examples. Ask participants if anyone would like to highlight his or her reactions to the examples.

7. Say: “Let’s practice active listening and asking some probing questions with some scenarios.” Some sample scenarios: 
· Student considering leaving school 

· Student being bullied 

· Young person upset with parents, considering leaving home 

· Young person not getting along with another youth group member 

· Young person applying for a job, seeking assistance from you
Post adaptation: 

These are common scenarios involving youth in communities in Peace Corps countries. Use typical local examples, if possible.
8. [SLIDES 16–17] Ask the participants to break up into groups of three. The task will be to use the role-play scenarios to take turns in three different roles: mentor, mentee, and observer. Identify a real-life scenario (or have some scenarios prepared beforehand). The mentee talks about his or her problem or situation. The mentor uses active listening skills in responding to the mentee, helping him or her to solve the problem. The observer watches the interaction, paying attention to nonverbal communication behaviors of the mentor, types of questions the mentor asked, if he or she summarized or clarified, or if he or she encouraged the mentee to generate solutions. The observer then gives the mentor feedback. 

9. Rotate roles to give each person an opportunity to play each role.

10. [SLIDE 18] As a whole group, discuss: 

· How did it feel to actively listen?

· What did you do well?

· Which behaviors were easy? Difficult?

· What did you learn from your observer’s feedback? 

· What did you learn while being the observer?

· Under what conditions can you envision using this skill in your professional work and interpersonal relationships?
Note:

Assess by observation Learning Objective #2, participants will demonstrate at least two culturally appropriate youth mentoring techniques of active listening, summarizing, giving feedback, and asking affirming questions to explore options.


	Application

10 minutes
Trainer Material 1: PowerPoint— Mentoring [Slides 19–20] 

Flip chart paper, markers

Peace Corps Manual: Roles of the Volunteer in Development (ICE T0005)

Handout 4: Sample Guidelines for Working With Youth: PC/Nicaragua (Optional)

	Anticipating Being a Mentor to Youth

Participants discuss cultural considerations and inventory personal resources for mentoring.

1. [SLIDE 19] Say to participants: “Think about your upcoming roles as youth development workers and as potential mentors to youth in your communities. Brainstorm a list of cultural considerations and cautions to be mindful of as you enter into these relationships.”

2. Record responses on flip charts. These considerations might include 

· Male–female relationships in the culture.

· Political implications.

· “Two people meeting alone” may draw suspicion: adult–youth; woman–man; two men.

· Relationships becoming more like friends or brothers/sisters or parent/child.
· Encouraging mentee to take a course of action that is beyond the boundaries of acceptable behavior.
Note:

See Peace Corps Roles of the Volunteer in Development Manual; Toolkit 6, p.17
3. Encourage participants, as they bring their own knowledge, skills, and experience to their work, to identify their own “mentor” to support them as they develop mentoring relationships with young people. This might be a supervisor, homestay parent, or community leader. This would be a trusted person they can consult with about situations that arise with youth and ensure they have community support in their role as youth development worker.

Note:

Optional activity: As a group of future youth development workers, participants develop a set of guidelines or standards they will agree to adhere to in their mentoring relationships with young people. Tell them to see Optional Handout 5: Guidelines for Working With Youth: PC/Nicaragua as a starting point to create their own. 



	Assessment


	Learning Objectives are assessed through facilitator observation throughout the session activities. 

LO1: Assessed during the Information section in which participants identify their active listening strengths and weaknesses.

LO2: Assessed during the practice section in which participants role play in order to demonstrate active listening techniques.

Session Learning Objective 3 is assessed during the motivation section in which participants list the characteristics of effective youth development workers. 

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources: 

Peace Corps Training Manual: Roles of the Volunteer in Development, Toolkit 6 Volunteer as Mentor (ICE T0005_RVID; toolkit 6)  http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=25985&filetype=pdf 
	Handout 1: Effective Listening Self-Assessment


Assess your own effective listening skills. Circle the most appropriate number on each one-to-five continuum.
	1. Do you listen for facts?


	1
2
3
4
5

Rarely                Often

	2. Do you listen for ideas and the speaker’s underlying feelings?


	1
2
3
4
5

Rarely                Often

	3. Do you interrupt immediately if you disagree with the speaker?


	1
2
3
4
5

Rarely                Often

	4. Are you easily distracted while listening?
	1
2
3
4
5

Rarely                Often

	5. Do you observe nonverbal information?


	1
2
3
4
5

Rarely                Often

	6. Do you make an effort to let the speaker know you are listening?


	1
2
3
4
5

Rarely                Often

	7. Do you judge the importance of the message based on what a person tells you by his or her mannerisms or appearance?


	1
2
3
4
5

Rarely                Often

	8. Do you give the other person enough time to complete their train of thought?


	1
2
3
4
5

Rarely                Often

	9. Do you use eye contact appropriate to the cultural context? 


	1
2
3
4
5

Rarely                Often

	10. Do you make an effort to understand the other person’s point of view?


	1
2
3
4
5

Rarely                Often

	11. Do you ask the other person to clarify words or statements to be sure that you understood correctly?


	1
2
3
4
5

Rarely                Often

	12. Do you express your impatience if the speaker expresses his idea slowly?


	1
2
3
4
5

Rarely                Often


	Handout 2: Tools for Effective Communication


Techniques of Active Listening

Description


Techniques to elicit feelings

Role of listener
Silence



“Take your time, there’s no rush…”

Receiving

Restatement of

“This is what you said…”


Accepting

manifest content

“You say you feel…”

or feeling

Reflection or content

“In other words, it’s this way…”

Understanding

Reflection of feelings

“In other words, you feel…”


Understanding

Reflection of core

“In essence, you’ve said this…”

Understanding

General leads


“Tell me about it.”



Searching

Techniques to facilitate self-understanding

Summarization

“So far, you’ve said this…”


Understanding

Tentative analysis

“You seem to mean…”


Clarifying

Interpretation


“What seems to be operating is…”

Interpreting

Direct questioning (probing)
“What do you mean?”


Investigating

Reassurance


“You’re not alone…”



Supporting

Assurance


“You can do this; the prognosis is good.”
Predicting

Information giving

“The facts are…”



Explaining

Examples of effective questions

Here are some phrases that may help you with that “What do I say now?” feeling. Remember, these are far from being the only appropriate things to say to a person in trouble. The things you think of yourself, and feel the most natural to you, are the best.

1. to consider Alternatives

—What are the possibilities?

—If you had your choice, what would you do?

—What are some possible solutions?


—Let’s think it through together. What if you do? What if you don’t?

2. to foster Appraisal, Evaluation

—How do you feel about that?

—How does it look to you?

—What do you make of it all?

—What do you think is best?

3. to learn Background
—What have you tried so far?


—What led up to…?

—Can you remember how that happened?
—What do you make of it all?

4. to seek Clarification

—What if this doesn’t make sense to you?
—What seems to confuse you?

—Can you explain what you mean by…?

—How can I help you figure it all out?

—What do you make of it all?

5. to obtain a Description
—What is it like?



—Can you tell me more about it?

—Can you describe it in your own words?

6. to raise Hypothetical Questions

—Why do you suppose that happened?  
—Why would someone react that way?

—How could a person handle a problem like that?

—If you could do anything you wanted, what would you do?

7. to Identify a Problem
—What seems to be the trouble?

—What seems to be the main obstacle?

—What worries you the most about…?   
—What do you consider the most troublesome part?

8. to encourage Implementations
—What will you have to do to accomplish that?   —To get this done, what will you need?

9. to highlight Information

—What information do you need before you decide?
—What do you know about it now?

—How do you think you can find out more about it? 
—What kind of picture do you have right now?

10. to foster Integration

—How do you explain this to yourself?

—What do you think is best?

—How do you relate this to your other ideas?
—How would you put this all together?

11. to Evaluate

—In what way?




—Is this good, or bad, or in between?

—According to your own standards, how does it look or feel?
12. to Explore

—Let’s explore that some more.
   —Are there any other angles you can think of?

—What were your reactions to these things?

—How about going into that a little bit deeper?

13. to seek an Example
—Can you give me an example?

—For instance?

—Like what?



—Will you give me an illustration?

14. to Extend

—Can you tell me more about it?
—Anything else?

—Is there anything more I can help you with or that you’d like to discuss?

—What other ideas do you have about it?

15. to prepare for Failures

—What if it doesn’t work out the way you want?   —What if that doesn’t work?

—Do you have another plan if that doesn’t work?

-—What about being prepared with a backup plan, in case?

16. to encourage Involvement

—How does this affect you?

             —How do you fit in this picture?

—How do you want to be involved in this?

17. to Open discussion

—What would you like to talk about?
              —What’s on your mind?

—Where would you like to start?

—How can I help you?

18. to facilitate Taking Action

—What are you planning to do about it?
—Where do you go from here?

—What are your next steps?


—How do you plan to start?

19. to give Perspective

—What are your ultimate objectives?

—Where will this lead?

—How does this relate to what’s going on for you now?

20. to help Planning

—How do you think you could improve this situation?


—What do you plan to do about it?

—What would you like to do about it?     
—What plans do you need to make?

21. to seek Reasons

—What reasons have you come up with?
—What’s the logical solution for this?

—Why do you suppose you feel this way?

22. to Terminate 

—Have we covered everything we need to discuss?

—Is there anything else I can help you with?

—Do you know how to reach me if you need to talk or need help? 
 Blocks to Good Listening

Over time most of us have developed a series of bad listening habits. In our efforts to become effective crisis interventionists, we have to discover them and unlearn them. If you are free of the following 10 blocks to good listening, you are well on your way to mastering the art of crisis intervention.

1. There is our almost universal tendency to judge or evaluate everything we hear. A person speaks and before he or she has hardly started to express an idea, we, in our infinite wisdom, have decided that the speaker is correct or incorrect and are busily engaged in mentally preparing our own verification or rebuttal. From that point on, we simply are not listening to what the person is saying.

2. Another bad listening habit is our tendency to jump to conclusions to supply our own details and ramifications—to fill in the blank spaces, so to speak. The psychologists call this the “noncritical interference” syndrome. We are a nation of embellishers. We put words in each other’s mouths.

3. Still another bad listening habit is what psychologists call the “plural interference” syndrome—our universal tendency to assume that everyone else thinks as we do.

4. Probably one of the more common, and certainly one of the most serious, bad listening habits is the closed mind. We know the answer—we are happy in our belief that we know the answer—and no one can get through to us.

5. Unfortunately, most of us have an extremely short attention span. We “listen” with our eyes, our ears, all of our senses  and it takes a real effort to concentrate our attention on the speaker over an extended period of time. Generally speaking, we have mediocre attention habits and a real effort is required to correct them.

6. How about wishful thinking, or in this case, “wishful hearing?” Aren’t we just a bit inclined to hear what we want to hear? Ever made a statement, “He hears what he wants to hear?” Of course you have, everyone has!

7. Then, of course, there is the very serious problem of semantics. The meaning of words, phrases, and terms is often subtle and evasive. Professions, sexes, cultures, vocations, even avocations, have a language all their own. This matter of semantics is not only a personal and industrial problem; it is also a world problem. In any language, there are many words that simply cannot be translated into another language.

8. Probably the most common bad listening habit is our infatuation with the sound of our own words.  We simply won’t shut up long enough to listen to anyone else.

9. A listening habit closely akin to attitude is “humility.” If we are to be effective listeners, we must learn humility. We must overcome our own arrogance—our idea that we, the listener, are superior to whoever is doing the talking. We must learn to accept thoughts, ideas, and concepts from others.

10. Last, but certainly not least, our bad listening habits stem, in large part, from fear. Fear of being changed. Fear of having our ideas, our convictions “upset.” We tend to seek out a black-and-white world—a world that simply does not exist. We are happy and comfortable in our ideas, and we resist anything that might change them.
Inappropriate Responses

1. Ordering, directing, and commanding:

 
—Stop crying.

—You have to face reality.

2. Warning, threatening, promising:


—If you calm down, I’ll listen to you.


—If you’ll just talk to me about it, I promise you’ll feel better.

3. Moralizing, preaching, "shoulds" and "oughts":


—How can you do this to your spouse [or lover]?


—You ought to do this….


—You shouldn’t feel like that….


—I think it’s wrong for you to…

4. Advising, providing solutions, rather than opinions:


—I suggest you talk to him about it.


—Go out and make some friends.


—Forget about that, it’s not even worth it.

5. Judging criticizing, disagreeing, blaming


—You’re not thinking clearly.


—You’re very wrong about this.


—I couldn’t disagree with you more.

6. Name-calling, labeling, stereotyping (making the other person feel foolish by putting him or her into a category)


—You’re acting like a spoiled brat.


—All first year college men and women feel that way. 


—Because of your upbringing, it makes sense for you to respond this way.

7. Interrupting, analyzing, diagnosing (telling the other person what his or her motives are or analyzing why he or she is doing or saying something; communicating that you have the speaker figured out)


—You’re just jealous.


—You really don’t believe that.


—You must feel this way because of something your parents did to you.


—Those sound like manic-depressive symptoms to me.

8. Reassuring, consoling (trying to talk people out of their feelings in order to make them feel better)


—Don’t worry, things will get better.


—You could feel better if you only try harder.


—You’ll feel better tomorrow.


—It’s not really as bad as it seems.

9. Withdrawing, distracting, and diverting:


—Just forget about it.


—We’ve been through this all before.


—That seems to be upsetting you; let’s talk about something that makes you happy.

Effective Questioning

Effective questions are…

	Open ended
	Effective questions encourage the speaker to elaborate and expand; yes, no, or fill-in-the-blank answers do not satisfy open-ended questions.

Examples: "What happened then?"

"What else do you remember?"



	Informationally pertinent
	Effective questions are relevant to the subject of the speaker's concerns; effective questions do not encourage tangents.
What are some other important details?
Anti-example: "So, what color was the bus?"



	Emotionally pertinent
	Effective questions are relevant and sensitive to the emotional state and content of the speaker's discourse; they do not focus on logistical details when the critical elements are feelings.



	Nonjudgmental
	Effective questions are neutral; they do not foreshadow approval or disapproval; they do not lead. Note: "Why?" is a tricky type of question to use as it often connotes a judgment.

Anti-example: "Why did you go out with him?"

"Why did you just leave?"



	Singular
	Effective questions come one at a time.



	Necessary
	Effective questions are asked for a purpose. They do not interrupt or interfere with a speaker's discourse. We do not interrogate.



	Focusing
	Sometimes effective questions can help focus a speaker's scattered thoughts; the listener uses a question to bring the speaker's attention back to what may be a key issue.

Example: "You said something about being angry with Doug. What happened?"


When To Use Active Listening Techniques 
Use empathetic responses when 

· You want to convey acceptance and establish rapport.

· You want to encourage the speaker to continue talking.

Use restatement when
· You want to check out the meaning of something the speaker has said.


· you want to encourage the speaker to explore other parts of the matter .

Use paraphrasing when
· You want to confirm that you understand the speaker’s feelings and his or her relation to the communication

· You want to help the speaker evaluate his or her feelings about the matter at hand.

· You want to help the speaker reach a solution to the problem.

Use summary when

· You want to focus the discussion.

· You want to confirm mutual understanding at a particular point.

· You want to guide the speaker to a new aspect of the matter at hand.

· You want to get agreement on certain points that have been brought up, in order to close the conversation.

Use questioning when

· You want to explore other areas of the matter at hand.

· You want to clarify or confirm understanding.

	Handout 3: Examples of Mentoring in the Peace Corps


Sabrina, an education Volunteer, organized a girls’ club and is currently leading the participants in a series of workshops focusing on life skills such as leadership, assertive communication, and decision making. Over the weeks, as the girls addressed critical issues such as HIV/AIDS, teen pregnancy, and drug use, they expressed concern for the well-being of their younger sisters and girlfriends. They wanted to help these younger people understand the choices they have, feel more confident, and make informed decisions. To address this expressed need, Sabrina and the older girls are initiating a program in which the older girls mentor the younger ones. Sometimes all the girls get together as a large group to discuss “hot” topics; other times, they meet in pairs or groups of three to talk confidentially about critical situations or decision points in their lives (for example, deciding to say “no” to a boyfriend’s sexual advances).

Mark, a small-business Volunteer, has organized a small school-based program for linking young people with professionals in the community, including, among others, a teacher, nurse, agronomist, public official, business manager, and artisan. Based on their individual interests, each student selects one of the professional workers to meet with and “shadow” over the course of the semester, exploring different perspectives and opportunities. At the end of the term, the students share their insights from the experience and relate them to their future aspirations.

Kelly, a health Volunteer, meets regularly with Elena, a health worker in her local clinic. Elena has good interpersonal skills and natural gifts as a group facilitator. She has asked Kelly to coach her in some new methods for working with groups and help her move toward her goal of becoming a local leader. Kelly shares ideas and resources with Elena and tries to model good leadership behaviors. Elena, in turn, is helping Kelly practice the local tradition of storytelling and use it to address sensitive health issues. Whenever possible, they observe one another facilitating meetings, and afterward discuss the experience in terms of skill development.

Jerome was a national parks Volunteer who worked in projects to raise environmental awareness among families living in communities that border park boundaries. About a year into his service, he met a young boy, Miguel, who was an energetic participant in several of the projects. After one of the meetings, Miguel asked Jerome if he could visit him at his office to see some of his conservation books and other materials. That visit launched an informal mentoring partnership that lasted for the rest of Jerome’s service. Jerome taught Miguel about biology and ecology; Miguel and his family taught Jerome about the indigenous people’s deep ties, both physical and spiritual, to the forest lands. Before Jerome ended his service, he persuaded the park director to hire Miguel part-time as a junior ranger. Now, a year later, the national park is connected to the Internet and Jerome and Miguel are “virtual” friends, using email to stay in touch, exchange conservation information, and share stories.
From: Peace Corps. Roles of the Volunteer in Development. Toolkit 6: Volunteer as Mentor, pp. 3-4. (ICE T0005)
	Handout 4: Guidelines for Working With Youth


Agreement to Uphold Principles Guiding Trainees’ and Volunteers’ 

Efforts in Working With Youth

1. I am fully cognizant that I am a role model throughout my service and at all times for young people, particularly for those living in the site and region where I serve as a Peace Corps Volunteer. As a role model, I resolve to conduct myself in a responsible and mature way in my dealings with all people.

2. I will treat all children and youth fairly and respectfully, regardless of their gender, age, race, ethnicity, religious beliefs, or class. In my eyes, all children and youth have value and potential. I will promote among the children and youth with whom I interact equal access to opportunities, resources, and information.

3. I will respect the values and culture of the children and youth with whom I work and play. In presenting ideas and approaches that may be different from what may be customary in the local culture, I will not pressure young people to adopt beliefs or behaviors that conflict with their own. 

4. As a Peace Corps trainee/Volunteer, I believe that all young people, regardless of their circumstances, have the potential to develop themselves. I resolve to promote their holistic development by building their assets. I will endeavor to promote their development without creating an unhealthy dependence on me or other outside resources. My job as a Peace Corps trainee/Volunteer is to promote the empowerment of children and youth.

5. I resolve to be honest about my strengths and limitations as a Peace Corps trainee/Volunteer. I realize that young people may perceive me as a source of knowledge. I will use my knowledge responsibly for the benefit of young people. I will be honest in my interactions with young people and their families and refrain from providing advice or guidance in any matter outside my areas of knowledge or expertise. In situations where my expertise is limited, I will refer the young person and his or her family to another service provider or organization. 

6. I will remind myself every day that I did not create the many problems I encounter nor am I the sole person responsible for solving them.

7. I will not engage in any activity that could be construed as exploitation of children, youth, or families for personal gain, be it sexual, economical, or social.

8. I will not provide any privileged information about a troubled child, youth, or family member to any other individuals or organizations without the consent of the person or family involved. If I have any concerns about the health or welfare of a young person, I will bring these concerns to Peace Corps staff members to seek their advice on the best course of action.

9. I commit to promoting responsible behavior among the young people at my site and as such I will not abuse any substance. I realize that substance abuse is not compatible with my role in youth development.

I agree to abide by these principles.

​​________________________
______________

Signature
    
Date






























� “Mentor,” Merriam-Webster’s Collegiate Dictionary, 10th ed, accessed March 22, 2012 from � HYPERLINK "http://www.merriam-webster.com/" �http://www.merriam-webster.com/� 
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