
	Session: Decision Making


	Sector(s):
	
	Health and Youth in Development

	Competency:
	
	Support healthy lifestyles and prepare youth for family life

	Training Package:
	
	Youth Sexual and Reproductive Health

	Terminal Learning Objective:
	
	At the end of the Youth Sexual and Reproductive Health training package, participants will demonstrate the knowledge and skills necessary to mentor rural and peri-urban youth, age 10-24 who are both in and out of school to make better choices, to reduce rates of unintended pregnancy, STI and HIV, and will develop a draft implementation plan for Youth SRH activities or interventions at their site.

	
	
	

	Session Rationale:  
	
	Not only do youth need to understand their own sexual health but they have to learn how to make the right decisions for themselves, often in very challenging circumstances. These skills can help develop relationships that are based on mutual understanding and satisfaction. They can help youth resolve conflicts with respect and without violence. The session spends time practicing activities that participants can adapt at site.   

	Target Audience:  
	
	Peace Corps Volunteers, during IST

	Trainer Expertise:
	
	PC programming training staff with a good understanding of youth, gender and life skills and leadership. Previous health background is preferred but not mandatory.

	Time:  
	
	120 minutes

	Prerequisites:  
	
	Global Youth Sector for Youth in Develoment Volunteer

Global Health Sector for Health Volunteers

SRH Sessions: Facilitate Youth Sexual and Reproductive
Health Activities; Sexuality, Relationships and your Changing 
Body

	Version:
	
	Jul-2012

	Contributing Posts:
	
	PC/Burkina Faso
PC/Peru
PC/Ecuador



	Session:  Decision Making

	Date:  
	Time:  90 mins
	Trainer(s):  

	Trainer preparation:
1. Review the session plan, handouts and activity sheets.

2. Prepare copies of handouts and activity sheets.

3. Write session objectives on flipchart.
4. Prepare five flipcharts in advance for the five topics listed in the information section.  Write one topic at the top of each flipchart.
5. Write names of Activity 1 and 2 on two flipcharts.

6. Write the titles of the two activities that were just simulated on blank flipchart papers.  
Materials:
· Equipment
1. Flipchart paper

2. Markers

3. Index cards
· Handouts
Handout 1: Skills for Communication and Decision Making 
Handout 2: Decisions and Consequences
Handout 3: Talking  Sexual Health
· Trainer Materials
Trainer Material 1: Optional Activity—Talking about Sexual Health


	Session Learning Objective(s): 

1. After simulating an activity related to assertiveness and saying no, participants will identify at least five refusal strategies they can encourage youth in their communities to use.

2.  At the end of the session, participants will identify at least one important message to remember when discussing sex with youth, one tip for engaging in culturally-appropriate conversations about sexual health, and one tip for successful engagement with youth.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes

	Empowering Youth: Building Decision Making and Communication Skills

Participants brainstorm conversation starters and methods of discussion for constructive conversation and mutual agreement.
1. Say, “The focus of this session will be on communication and decision making. Not only do youth need to understand their own sexual health, but they have to learn how to make the right decisions for themselves, often in very challenging circumstances.”

2. Brainstorming: Present the following scenario to participants. 

· A 15-year-old girl who has been having sex with her boyfriend wants to continue the relationship but is not comfortable with having sex anymore. 

3. Lead a brainstorming discussion and ask participants how they would open the conversation about this and moreover, ways to discuss this with her partner so that they mutually agree not to have sex anymore. Write responses on the flipchart.  Give participants 10 minutes to discuss. 

Note: 
Depending on the size of your group, participants can break up into 4 groups and make their own flipcharts.  Participants are also free to use drawings to get their point across. 

4. Conclude the brainstorming session. Explain to participants that this session will focus on strengthening skills in communication and decision making for youth.  
5. Say or paraphrase:  “Youth need skills to help them get their point across and be able to understand what other people are trying to say. These empowering skills can help develop relationships that are based on mutual understanding, respect and satisfaction. These skills can help youth resolve conflict with respect and without violence. The session will spend time practicing activities that you can later adapt to your site.” 

6. Ask for a participant from the group to read the objective of the session (previously prepared on flipchart paper).  


	Information

45 minutes
Handout 1
	Decision Making Tips for Youth 
Learn to facilitate sessions on communication and decision making by sharing key messages.
1. Ask participants: “Reflect on what you know from your life experiences and what you learned at PST, either through your core sessions (for YD or Health) or in life skills and leadership (if post has completed this training). What lessons or messages can you share with the group regarding how to help communities and youth specifically in making critical decisions?” Allow 10 minutes for participants to share ideas in the large group.
2. Participants will facilitate their own session about communicating and decision making.

3. Pass out Handout 1. Explain to participants that ideas under each topic are on the handout.  
4. Write five topics on a piece of flipchart paper concerning skills for communication and decision making.  Topics include:

· General factors that affect youth communication

· Tips for effective communication

· Direct versus indirect communication
· Tips on communicating about sex

· Steps for how to make a decision
5. Assign each topic a specific meeting space in the room or elsewhere and ask for five participants to facilitate each topic. 
6. Participants can go to whichever discussion topics interest them. The discussion groups can be small or large. Participants are free to move on to a different discussion group at any time. We refer to this as the two-foot rule. 
7. Explain to participants that their discussion should focus on key issues/tips for each topic.  This can include general or specific ideas for adults or youth, or youth in the country you are working in.  Participants are free to write ideas out or draw a picture.

8. After the 15 minutes, participants present the content discussed in their groups through a gallery walk (tape the flipcharts around the room and have all participants walk around freely to read or see the ‘gallery’ of information. Allow participants 5 minutes to walk around (total time 20 minutes).

9. Ask participants if they have any key messages to reiterate with the rest of the group. (5 minutes)

10. Write on a blank flipchart, ‘Decision Making Tips for Youth.’

11. Ask participants to think of tips they would use to mentor youth in carrying out difficult decisions.  (10 minutes)

12. Other ideas for topics that you may share with participants in addition to those on Handout 1 include the following. Where would these topics fit?

· Make decisions easier 

1) talk to parents 

2) find out about peers who have carried out similar decisions (for example, girls who took a stand to continue their schooling, a friend who asked someone out on a date, or people who decided to get an HIV test)

· Predict barriers 

1) not having access to services (for example, difficult to reach clinics, schools; services too expensive)

2) not enough money (for example, for contraception, schoolbooks)

3) fear of not being accepted (being rejected by a partner for insisting on condom use)

4) legal limits (for example, laws restricting contraceptive products or services for unmarried adolescents)

5) fears of social consequences (for example, of coming out as homosexual, opposing genital cutting, resisting early marriage, being seen at a family planning clinic, or working at a job that is usually performed by a person of the other sex)

· Practice your decision 

1) write down or practice telling a trusted adult or peer 

2) practice using a (male or female) condom

· Discuss the decision with your support network

1) talk with a midwife about contraception 

2) talk with a person who has already obtained an HIV test

· Be safe

1) bring someone with you to confront a violent partner

2) find an ally in the community leadership before starting a sex education campaign

· When appropriate, seek information or advice from people you trust.


	Practice

45 minutes
Handout 2 and Handout 3

	Discussing Sexual Health and Learning to Say “No”  
Participants practice exercises establishing verbal and nonverbal skills and assertiveness, which can be used at their sites.
1. Explain to participants that they will simulate two activities that can later be adapted to their site level project. The activities will use discussion and role-playing, practicing verbal and nonverbal skills necessary for communicating about sexual behavior, decision-making, and health issues.

2. Have participants number off 1,2,1,2… and divide the participants into their 2 groups (group 1 and group 2). Seek two participants to facilitate the simulation of the activity for each group.

3. Pass out Handout 2 and Handout 3, allow the participants 40 minutes for each activity. Group 1 should do the activity on Handout 2 while Group 2 does the activity on Handout 3.

4. Explain to participants:

· “You can pretend that you are younger. While you are in the group and running through the activity, try to think as if you are a participant in this activity at your site.”

· “While you are simulating this activity, remember what worked, what did not work and key messages that you would like to take home (to your site) and apply with youth. We will discuss these after we run through the activities.”

Note:  

1) Handout 2 should be reviewed by the Language and Culture Facilitator (LCF) and project staff for cultural appropriateness as there may be challenges in some cultures with youth having the right to “changing my mind” or saying how they feel about requests. These concepts should be assessed with a local lens.
2) LO1 is assessed through completion of the activities in this section.


	Application

15 minutes

	Take-Home Messages: Talking about Sex with Youth
Facilitate discussion on how activities and information can be used to engage youth at your site.
1. Ask participants to reflect on the group work that they accomplished. Place them in different corners of the room (you might need more flipcharts to make sure that there is enough paper space to write).

2. Ask participants to walk around the room and write on the flipchart keeping several points in mind: what are the important messages to remember when discussing sex with youth; what are important post adaptation tips; what are important tips to use when engaging youth.

3. Give participants 10 minutes to complete this.
4. Allow time for final key points voiced from two or three participants.
Note: 
LO2 is assessed through participation in the flipchart writing activity in this section.


	Assessment


	LO1: Assessed during the practice section through observation of activities 
LO2: Assessed during the application section during flipchart writing activity


	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]




	Handout 1: Skills for Communication and Decision Making



Factors that affect communication

1. Knowing how to express yourself so that you are understood, and being able to understand what other people are trying to say, are important and empowering skills.

· These skills can help you develop relationships that are based on mutual understanding and satisfaction.

· They can help people resolve conflicts respectfully and without violence.

· These skills can help you feel good about yourself and about your relationships.

2. People have different styles and skills in communicating.

· Different cultures vary in terms of their oral and expressive traditions.

· Communication styles also depend on a person’s individual temperament and the communication style that he or she learned as a child.

· Gender norms often affect a person’s ability and style of communicating. Men and women may communicate in different ways.

· Strengthening personal communication skills can help people to convey their opinions, needs, and feelings clearly.

· People can develop the ability to communicate effectively and comfortably across cultural and other divides.

3. If one person is perceived as having less “social power” or social status than another, this perception may profoundly affect his or her ability and style in communicating.

4. Most people can learn effective communication skills. With practice everyone can communicate more effectively.

Tips for Effective Communication

1. Clear communication occurs when the message the sender intends to convey is the same as the message that the receiver understands.

· People communicate both verbally and nonverbally.

· It is important to check that your message was understood correctly, especially if it involves a difficult or emotional topic.

2. In every situation, one of the most important behaviors for good communication is listening well and with respect. However, cultural norms influence what kind of communication is considered appropriate.

3. Active and nonjudgmental listening can enhance communication.

· When you are listening it is helpful to:

· try to understand the other person(s);

· say things that validate the other person, such as “I can understand how you feel,” or “Good point”;

· make eye contact;

· give positive nonverbal cues, such as a smile, nod, or pat on the back; and

· ask for clarification.

4. Specific behaviors can enhance communication when you speak.

Common constructive behaviors include:

· stating one’s feelings and starting sentences with “I” rather than with “You”;

· acknowledging that all people have a right to their feelings and opinions;

· avoiding being too directive, judgmental, or controlling;

· stating as clearly as you can what you want or what you do not want; and

· helping identify possible solutions to problems.

Direct Versus Indirect

1. Some people tend to communicate in a way that is direct and firm. Others tend to communicate in ways that are indirect.

2. Direct and firm communication may be verbal or nonverbal, but generally sends a clear message.

For example:

· A person who communicates assertively expresses his or her feelings or thoughts in a straightforward way.

· A person may use “I statements” that express his or her feelings and thoughts (for example, “I feel bad when you speak that way to me” or “I’m glad that you came with me to the health clinic”).

· A person may make eye contact or use other nonverbal messages to communicate directly.

3. Indirect communication may also be verbal or nonverbal, but often sends a less specific or less defined message.

For example:

· A person may avoid specific expressions of their own opinion or feelings (for example, “I heard that you can become pregnant the first time,” rather than “I won’t have sex if you don’t use a condom”).

· A person may avoid finishing a sentence or making eye contact.

4. Sometimes knowing the best way to express oneself — directly or indirectly — is difficult.

· A person who communicates indirectly may be following cultural norms about politeness, social status, or expectations about gender roles. Understanding how to assert oneself effectively in one’s own culture is important.

· Indirect communication may not always be clear to the listener or receiver.

· Sometimes people are in situations in which they do not feel that they are being heard. They may need to practice expressing themselves more clearly, directly, and repeatedly than they are used to doing.

· Communicating directly and firmly is not the same as being aggressive. A person can communicate clearly and directly while still respecting the feelings and thoughts of others.

Talk To Your Partner about Sex

1. Communication is an important part of a sexual relationship.

2. Communication with a sex partner is important for ensuring that both people are consenting to engage in sexual activity.

3. Effective communication can help people protect their own and their partners’ well-being.

This protection includes:

• 
guarding against sexually transmitted infections, including HIV;

• 
protecting against unwanted pregnancy; and

• 
reducing the likelihood of a conflict that could lead to violence.

4. Communication can also increase mutual trust and pleasure.

5. Communication is important for clarifying expectations and limits.

· Such expectations and limits may relate to: feelings; the exchange of money or material goods; or other factors.

6. Gender norms often affect the way people communicate — or do not communicate — about sex.

7. Everyone can learn to communicate comfortably and effectively about sexuality.

8. Practicing helps!

Making Decisions

An important part of growing up is learning to bring good judgment to making decisions. Certain steps generally help people to make decisions with which they are more satisfied. 

These steps include:

Step 1: Consider all of the options.

· For many decisions there are options we have not thought of.

· Other people may be able to help identify more options.

Step 2: Identify the benefits and disadvantages of each option carefully.

· Include every option’s potential harm to oneself or another.

· Write down a list of the potential consequences of each option.

Step 3: Where appropriate, seek information or advice from people you trust.

Step 4: Make a tentative decision.

· Consider whether your decision is one that will be easy or hard to change later.

Step 5: Reconsider the decision if necessary.

Try to take as much time as you need to go through all the steps of decision making. We often feel happier with decisions that we have made thoughtfully.

Tips for Volunteers at site:

· Pair youth off to learn and practice communication skills; role-playing is also useful and fun.

· When discussing communication and decision making skills, be sure to have a number of concrete examples that relate to your youth lives.

· Most youth need extra skills, practice, and support in learning to communicate their feelings about sex and sexuality without embarrassment. Topics that may be particularly sensitive include: communicating one’s HIV status, sharing what feels pleasurable and what does not, or deciding whether and how to communicate one’s experience of same-sex attraction.

· Modeling communication skills, such as active listening and nonjudgmental responses, is an important part of teaching those skills.

· Remember the importance of nonverbal communication. Be aware of your own body language. A person’s body can send a message that conflicts with what that person is saying.

· Create a safe environment in which all youth can communicate openly, including those students who typically hold back in front of others. However, avoid pressuring anyone to communicate about a personal or sensitive topic.

	Handout 2: Decisions and Consequences 



Decisions and Consequences
Activity Objective: To practice assertiveness and refusing something you don’t want to do.
Time: 30 minutes
1) Explain that the next activity is a “decision points” game and is an opportunity for the participants to practice making decisions.

2) Explain that you are going to read a story about Oto and Beatrice.

3) Explain that whenever you stop the story and clap your hands twice (CLAP, CLAP) it means Beatrice and Oto need to stop and make a decision. The participants will work as a group to make a decision for Beatrice and Oto. 

4) Read: A young man, named Oto, stops his car to talk to a girl, named Beatrice, and eventually he asks if she wants a ride. 

5) Stop and think: Clap your hands twice (CLAP, CLAP) and ask these questions:

• Consequences: What could happen if Beatrice gets in the car with Oto? What can happen if she doesn’t get in the car?

• Know the facts: What does Beatrice know about Oto? What does she know about others who have accepted rides from Oto? Or others like him?

6) Read: Beatrice accepts the ride and Oto offers to stop by the bar and buy her a beer on the way home. 

7) Stop and think: Clap your hands twice (CLAP, CLAP) and ask these questions:

· Consequences: What could happen if Beatrice agrees to have a beer with Oto? What could happen if Beatrice doesn’t have a beer with Oto?

· Know the facts: Why is Oto offering Beatrice a beer? Does Beatrice know about the effects of alcohol on herself? On Oto? How will she get home if Oto is drunk?

8) Read: Beatrice tells Oto that she will go to a bar with him if he agrees to have one beer only and then take her home. He agrees. Inside the bar he orders one beer each and then several more for himself, until he is drunk. Beatrice tries to leave the bar, but Oto grabs her and harasses her. Beatrice is able to make it outside the bar but once she gets outside she sees that it is dark. She needs to get home.
9) Stop and think: Clap your hands twice (CLAP, CLAP) and ask these questions:

• Consequences: How could she get home safely? What could happen if she tries to walk? Or goes and waits for him? What could happen if she contacts a friend or family member?

• Know the facts: What are her other options? Can she ask someone else? Or call a person for help?
10) What were the decision points within this story? 

• What were the consequences of Beatrice’s decisions? 

• Would you have made similar decisions if you were in the same situation? Why or why not? 
Note: 
Tip: Ask your youth leader (s) to write a similar scenario in which someone pressures one of their peers to do something against their own best interest.  

Practice these further or exchange the below scenario with one that best fits at your site and respects cultural norms. 

The youth can make up as many examples as they wish until they become comfortable with communicating ‘no.’ You can also move from simple, such as this one may be, to very challenging, i.e., saying no to sex. 

	Handout 3: Talking About Sexual Health



Activity Objective: Objective: To strengthen verbal and nonverbal skills necessary to communicate about sexual decisions and health issues

Materials:  None 

Time: 30 minutes

Steps: 

1. Introduce the activity by asking:

· Young people may talk about sex to their friends and the media refer to sex. But is it easy or difficult for most young people to talk about sex with their own boyfriend or girlfriend?

· Is it easy or difficult to respond to a person who is making sexual advances?

· What are some of the reasons that it is important to be able to communicate with the person involved about sexual behavior and sexual health issues? [Probe for: to make clear whether or not you want to have sexual contact; what kind of contact you are comfortable with, and what the other person feels comfortable with; to protect against STIs (including HIV); to clarify intentions related to pregnancy; and to protect against unwanted pregnancy.]
· We will break into pairs or small groups. (Pairs are ideal but if the group is larger, participants can form groups and some will role play and some will observe) The pairs (or groups) will do one-minute skits to practice how to handle these issues in different kinds of situations, using assertive communication. 

2. Create the pairs (groups) and pass out the skit and poster assignments.

3. Ask each pair to perform its one-minute skit. With each pair, as soon as Person A first “gives in,” say “STOP! TRY THAT AGAIN!” This is the cue for the actors to perform the second (assertive) version of their skit.

4. At the end of the four skits, encourage discussion.

Ask students:

Which version (passive or assertive) do you think is most common?

What did you see that was helpful?

What other suggestions do you have for handling this conversation?

Where do we hope this conversation might lead?

5. Close with the following discussion:

We have seen that speaking up for yourself in a sexual situation can be more difficult if the other person has greater status or power than you do.

Remember that you always have the right to consent or refuse consent in a sexual situation.

Pair 1 (male/female pair):

Show a one-minute conversation about preventing a sexually transmitted infection. Person A brings up the issue. Person B, who is older, is being uncooperative. You may decide which character is male and which is female. 

You will perform the scene two times. 

The first time, show Person A giving in and agreeing not to use a condom. After the teacher interrupts, stop the skit and perform it a second time, showing how Person A can persist with the conversation.

Pair 2: (male/female pair):

Person A starts a conversation about preventing pregnancy. Person B wants to have a baby and is resisting the idea of contraception. You may decide which character is male and which is female. 

You will perform the scene two times.

The first time, show Person A giving in and agreeing not to practice contraception. After the teacher interrupts, stop the skit and perform it a second time, showing how Person A can persist with the conversation.

Pair 3 (male/female pair):

Person A and Person B are classmates; you may decide which character is male and which is female. Person A repeatedly puts an arm around Person B as they walk into school together. Person B does not like this. 

You will perform the scene two times. 

The first time, Person B is unhappy but does not respond. After the teacher interrupts, repeat the scene, showing how Person B can respond assertively.

	Trainer Material 1: Talking About Sexual Health



One Additional/Optional Activity for this session:

Decision Making

Express yourself exercise:
http://recapp.etr.org/recapp/index.cfm?fuseaction=pages.LearningActivitiesDetail&PageID=176
Purpose: For participants to understand and practice the important elements of assertive communication and distinguish between assertive, passive and aggressive communication styles. 

Time:

30 to 45 minutes 

Materials/Preparation:

1) Prepare index cards with one statement each from the following list. 

	I tried that, and I didn't like it.
	I'm not interested.

	Let me repeat myself, no.
	No. I don't think that's a good idea.

	I've changed my mind.
	I've reconsidered. The answer is no.

	I've never done that before.
	I don't think I could do it.

	No.
	No, thank you.

	Go on without me.
	I decided that I don't want to go.

	No. I don't want to go.
	I love you, but I don't want to.

	I don't want to.
	I'm just not ready for that.

	I'm not going to change my mind about this.
	I don't like the way you are talking to me.

	No way. Are you kidding?
	No thanks.


Procedure:

1. Define Communication Styles
Write the words "passive," "aggressive," and "assertive” on a flipchart. Explain that these are three communication styles that most of us use at different times. We want to be clear on how to communicate assertively, so it is important to know the difference between these styles. Briefly describe these communication styles using the following definitions: 

Passive Communication: a non-direct or unclear message; not expressing your feelings at all or doing so in a manner that is vague and makes it seem that you could easily be persuaded to change your mind.

Aggressive Communication: a hostile or forceful message with an intention to hurt or pressure; expressing your feelings in a manner that is confrontational. 

Assertive Communication: a direct and clear message with no intention to hurt; expressing your feelings in a manner that is honest, self-confident and considerate of the other person's feelings. 

2. Explain Today's Focus: The Non-verbal Elements
Explain that a communication style is made up of what is said and how it is said, i.e., the words that are used and how they are delivered. Emphasize that the focus in this session is on the delivery, that is, the nonverbal part of communication.

3. Model Nonverbal Elements of Communication Style
Present three key elements of nonverbal communication: eye contact, tone of voice and body language. Write these on the board. 

Using verbal and nonverbal language, model each of the three communication styles for students to closely observe. Use the statement "I don't want to."

a. Express the statement in a passive way with no or limited eye contact, a soft, shaky or whiny tone of voice, and with your body moving, fidgeting, or slumping. After modeling it a couple times, have students report back how your eye contact was, your tone of voice and your body language. Jot their observations on the board under the word passive. Add other possible variations that were not modeled too.

b. Repeat the process for aggressive communication. Express the statement, "I don't want to" aggressively by staring them in the eyes, using a loud or strained tone of voice, and pointing at them or getting very close to them. Solicit and record student observations on the board. 

c. Repeat the process for assertive communication using the same statement while looking students in the eyes, using a strong tone of voice and standing or sitting still and upright. Solicit and record student observations on the board. 

4. Students Practice Communication Styles 

a. Ask for ten participants to come to the front of the room and face the rest of the students. Give each volunteer an index card with a statement on it. (If you have 20 students or less, you can have them all participate from their seats.) Explain that each volunteer will express the statement on their card using the communication style of their choice: passive, aggressive, or assertive. 

b. Instruct the rest of the group to closely observe the participants as they express their statements. 

c. Have the first volunteer express his/her statement. Ask the rest of the group to vote with a show of hands on which communication styles he/she was using. Ask the volunteer what style of communication he/she was intending to use. Allow a few observing students to explain why they voted as they did. If many of the observers do not agree OR if the observers determined a different communication style than was intended by the volunteer, allow a short discussion to arise focusing on the nonverbal aspects of the messages. Keep this light and fun and encourage the large group to give the feedback to the volunteer as appropriate. 

Educator Note: Cultural differences can affect communication styles. Be sensitive to this and weave cultural differences into the discussions as appropriate.

d. Repeat this process for each of the participants. 

e. Wrap up by having each volunteer express their statement again, this time assertively. 

Closure
Conclude the activity by reviewing the components of an assertive message and encouraging participants to practice assertive communication with their friends.
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