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	Session Rationale:  
	
	This session focuses on gender based violence (GBV).  The session defines GBV and focuses on issues related to healthy and unhealthy relationships. The session allows participants to prepare themselves for facilitating GBV sessions in the field with their peer youth leaders or youth participants.
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	Session:  Gender-Based Violence (GBV)

	Date:  
	Time:  120 mins
	Trainer(s):  

	Trainer preparation:
1. Review the session plan, handouts 

2. Prepare copies of handouts and activity sheets 

3. Write session objectives on flipchart
Note: 

Understand that participants may have varying emotions related to this topic.  Some may take in this information very objectively and feel removed from the content.  Others may know people at their site whom this has happened to or happens to on a regular basis.  When presenting this session, pay attention to the needs of the participants and determine the time needed for this.  It’s possible that some participants may want to talk about this topic for a longer length of time.  One possibility is to identify a facilitator among the group of participants for a side conversation (or small working group) and tell them they can meet at a later date.  You will need to check this with the APCD and they will probably want to be included in these discussions.

Post adaptation: 
In many Peace Corps countries, there are emerging national campaigns to raise awareness of and to prevent GBV. Be aware of current resources available to trainers and Volunteers. Individuals, associations, and institutions that are already active in this issue can provide useful, effective and culturally appropriate language, information, and materials.
Materials:
· Equipment
1. Flipchart paper

2. Markers
· Handouts
Handout 1: Questions for youth
Handout 2: Violence, School, and HIV
· Trainer Materials
Trainer Material 1: Optional Activities


	Session Learning Objective(s): 

1. In small groups, participants will identify 2-5 actions they can take to help prevent gender-based violence in their community.

2.  Reflecting on the information presented in the session, participants will list at least three key points about gender-based violence that youth in their communities need to know, and two strategies for presenting this information in ways that are relevant to local youth.


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

25 minutes
Objectives on flipchart 


	Healthy and Unhealthy Relationship Skits
Participants develop skits showing a couple using violence and the other showing a respectful relationship.

1. Divide participants into four groups. Explain to participants that they will be developing a skit of an intimate relationship. It can be a relationship involving married or unmarried couples or a couple of the same sex. Remind participants that, with adaptation, this activity can be used during their Youth SRH education project at their site. 
2. Give the groups two different tasks and have them develop a 5 minute skit (within 5 minutes).

· Have two groups think of a scenario within an intimate relationship that involved violence.  The violence can either be physical or psychological.  

· Have two groups think of a scenario within an intimate relationship that showed a conflict or decision that resulted in a mutual respectful decision and set of actions.
3. Move around the room to assist participants as needed.

4. Have each group present their 5 minute skit.

5. Review objective of session.

Note: 

Treat this topic with seriousness, and do not allow skits to devolve into funny or disrespectful scenarios. Some participants may have witnessed violence or may be survivors of violent circumstances themselves. Be sure to present and treat it with respect. In addition, be careful with terminology. Although the term “victim” is often used in relation to GBV, the stigmatization and perceived powerlessness associated with being a “victim” should be avoided. Survivors require compassion and sensitivity, and their strength and resilience should also be part of every conversation about this topic.



	Information

20 minutes

	Discussion: Love, Respect and Nonviolence in Relationships
Establish the definition of GBV, and what components contribute to healthy, nonviolent relationships as opposed to violent relationships. (15 minutes)

1. When they are finished acting out their skits, ask participants the following questions (and write responses on flipchart):

· What characteristics of an individual or of a relationship lead to violence?

· What characteristics of an individual or of a relationship make it healthy and nonviolent?
2. Answer with what love is and what love is not. After probing participants supplement with words below:
Love is 

Respectful

Trusting

Communicative

Faithful

Love is not

Angry

Abusive

Pressurizing

Unfaithful

3. Were the examples used in the skits realistic? Do you see these situations at your site? 

4. Define GBV.  Ask participants for their ideas and supplement with the answer below.

Note:  
Possible responses:  
· Gender-Based Violence (GBV) is endemic throughout the world and cuts across ethnicity, race, educational levels, and international borders. 

· GBV takes many forms and impacts women, girls, men, and boys throughout their lifetime; however, it is known to disproportionally affect women and girls worldwide. 
· Types of violence include, but are not limited to, gender-based sex selection, sexual abuse of children, intimate partner violence, rape, trafficking, sexual harassment, honor killings, coercion, intimidation, abuse and neglect of widows, unequal access to nutrition or other resources, etc. 
· GBV also includes the denial of rights, opportunities, resources, and rewards based on sex or gender. 
· Perpetrators of sexual or gender-based violence can be family or community members or those acting on behalf of cultural, religious, state, or intrastate institutions and are often motivated by a desire for power and domination. 
· It is also increasingly used as a tactic and weapon of war or internal conflicts, and women and girls become even more susceptible to a variety of abuses during humanitarian crises, displacement, or refugee movements. 
· Finally, there is an increasing amount of literature that indirectly links GBV with heightened levels of HIV transmission in both survivors and in perpetrators. 
· Gender is an important determinant of health. “Gender” refers to socially constructed roles, behaviors, and attributes, and not to sex. It is important for Volunteers and for youth to remember that identities are not based solely on biology, but on a web of socio-cultural relations, individual aspirations and cultural ideals over time. 


	Practice

55 mins
Handout 1: Questions for Youth
Handout 2: Violence, School, and HIV

	Taking Action Against GBV

Participants discuss GBV prevention, response, reporting and referral.  

1. Return to larger group. Say, “Although GBV is difficult to see and hear about, it is a reality in most of our sites.  You may feel that there are enormous gaps to fill in terms of activities that need to be put in place.  While it’s important to recognize these things, it’s equally important to focus on what is achievable and safe in your Volunteer role.” 

2. We can look at four main categories of action:

· Prevention – actions that can prevent or decrease the occurrence of GBV, such as education, advocacy and support.

· Responding to gender-based violence means supporting the victim; ensuring the safety of the young person experiencing the abuse; and holding the perpetrator accountable through criminal prosecutions, public inquiries, compensation programs, civil actions, community-based settlements or customary legal systems.

· Reporting systems that enable victims and their advocates to report crimes or violations with confidentiality and safety and without fear of reprisal. 

· Referral systems in which youth are directed or referred to the services they need, such as emotional support and counseling, medical treatment and services and legal aid for victims and their families. Direct support in which students can talk to a teacher skilled in listening, using open-ended questions, assessing the situation, helping students develop a plan, being empathetic, and referring students to services when necessary.

3. Under this session, we will focus on developing actions toward preventing GBV. If you witness or hear about a GBV incident and you need support, communicate with your counterpart and/or APCD.
4. Ask participants to use their knowledge before Peace Corps, knowledge from PST and experience at site, and knowledge from the session to develop actions. Ask participants to take 10 minutes to write down their ideas on the flipchart paper provided. Encourage participants to walk around and learn from each other.

Note: 

Circulate so that you know what is written and what you may need to add.

5. When participants are finished, return back to main group. Answers may include:

· Ensure youth know that they have the right to live free of violence, including sexual coercion. 

· Pass on life and leader skills training to youth.

· Work GBV topics into outreach and sensitizations in your community.

· Strengthen youths’ commitment to and skills for communicating with their friends, family members, and sex partners about problems related to gender-based violence, including sexual coercion. They can encourage their friends to do the same.

· Mentor people on ways to resolve conflicts without violence, including ways to express feelings respectfully and effectively. 

· Educate people about violence, including the gender norms that foster violence.

· Advocate for the passage and enforcement of effective laws against violence.

6. Pass out Handout 1 and explain to participants that they can use these additional questions when talking to youth at site, or youth leaders can use them when talking to their peers.
7. Ask participants to return to their small groups and distribute Handout 2.  They should take 10 minutes to review Activity 1 on Handout 2.  The facilitator should circulate to check in with small groups to answer questions, if any.  After 10 minutes, move the group discussions to Activity 2.  Ask each group to read the introduction to the activity and then select one scenario and discuss.  Participants should be participating in this activity with the assumption that they will replicate it with their youth at site.  
8. Move directly into the next section of this session by asking participants how they will use these activities at their sites.
Note:  

LO1: Assessed during the practice section through observation 


	Application

20 mins

	Engaging Youth in the Topic of GBV
Participants discuss how content will be adapted at their site to effectively convey GBV information to youth.

1. Ask how we can adapt this content to youth at site.  What sort of information is useful? How should we present it? 

Note: 
This discussion can be used to assess Session Learning Objective 2. Encourage participants to generate at least three ideas about the information youth need to know, and two appropriate strategies for presenting the information. 

2. Look for these answers: 
· Encourage participants to use facilitation that youth will respond to. Engage youth as actors rather than recipients of information. 

· Lead the discussion so that participants cover not only activities they may do with youth but also people they might invite (resource persons), as well as sensitivities to be aware of when addressing GBV as a topic with youth.

3. Paraphrase the following:

Some youth will have a very personal connection to violence. Some participants may have observed or experienced violence at home or school but have never spoken about it with anyone or have accepted it as normal. Others might have experienced sexual harassment or violence in some form but never identified it as sexual violence. Some participants may have been subjected to painful teasing or bullying by peers but never felt comfortable speaking out. And still others might have been cruel or violent to another person and currently have guilty or confused feelings about it. Since violence is so prevalent in many societies, participating in these sessions may bring up deep-rooted pain and suffering. Remember these points when talking to youth about GBV: 

· Hold your meeting in a safe place.

· Follow youth leads: don’t overwhelm them with questions or information.

· Listen and be supportive. Don’t tell youth you know how they feel; try to be non-judgmental.

· Have a resource person as back up if you need one.  Discuss this with your counterpart in advance.
Note:  

LO2: Assessed through the participation in group discussion. 

	Assessment


	LO1: Assessed during the Practice section through observation 
LO2: Assessed during the Application section

	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]




	Handout 1: Questions for youth


Questions and answers that you can ask youth

What are the different forms of violence in intimate relationships? 
Answer: Coercion; shouting; threatening; sexual as well as physical violence.
What are the characteristics of a violent relationship? 

Answer: Controlling behaviors that are purposeful and directed at achieving compliance from a partner without regard for his or her rights. May include a combination of physical force or terror designed to cause physical, psychological, social, religious, economic, mental, and/or emotional harm to victims.
What characteristics make a relationship healthy? 

Answer: Sharing, caring, respectful, honest, committed

Why do many people, especially young people, feel powerless to do anything about domestic violence? 

Answer: Gender norms, stereotypes, lack of confidence, fear, lack of options or safe alternatives.

Are they really powerless?
Answer: NO!

Is physical violence used primarily by men against women, or are women equally violent toward men? 

Answer: (Have them answer this but statistically violence happens more often toward women than men.)

What do you think are the causes of violence in a relationship? When you see this type of violence, what do you normally do? What could you do?

Answer: Causes include: gender norms, lack of respect, wanting control. Actions you could take include: responding to the victims needs; reporting the incident; supporting the victim; and referring her/him to people and services.

Do you think it is possible to form an intimate relationship based on respect? What can we do individually to construct healthy intimate relationships?

Answer: Sharing, caring, respectful, honest, committed, increase self confidence, search for partner that hands mutual respect, learn how to say no.

	Handout 2: Violence, Schools and HIV


Activity Sheet: Violence in Schools

Participants identify three types of violence, how those play out in school, and what they can do about it. By the end of this session participants will be able to:
1. Identify the three types of violence that take place in schools: psychological, sexual and physical and how they differ for boy and girl students. 

2. Identify the relationship between violence in school, girls’ education, and HIV. 
Before the session: 
1. Write the definitions of the three types of violence on blackboard or flipchart paper and KEEP THEM COVERED.
2. Become familiar with examples of the three types of violence.
3. Make copies of the scenarios for Activity 2 (these can be found at the end of the session).
Activity 1: What do we mean by Violence?
1. Ask the participants to form groups of no more than three or four people. Give each group a piece of flipchart paper. Ask each group to write the word “violence” across the top of the paper. Under this, they should use words or drawings to describe all the types of violence that affect boys and girls going to/from school or in and around school. 
2. Ask each group to come to the front of the room and present what they have come up with to the larger group.
3. Explain that you are going to present the three types of violence that might impact students. Uncover the definitions you prepared before the session and ask a volunteer to read them out loud:
Definitions of violence
• Psychological Violence: Making threats, teasing, intimidation, putting someone down, bullying, humiliation, ignoring.

• Physical Violence: Holding, punching, restraining, kicking, hitting, shoving, throwing objects at the person.
• Sexual Violence: Rape, defilement, indecent touching and exposure, sexually explicit language.
4. Ask the groups to look again at their posters and name what types of violence they depicted. Now that they have thought about the 3 different types of violence, is there anything else they would like to add to their posters?

Note: 
Psychological violence is the most invisible of the three types of violence and the participants might not list examples. Be prepared to provide examples of psychological violence. See examples below. 

Examples of school violence (to/from school and at school):

	SEXUAL
	PHYSICAL
	PSYCHOLOGICAL

	· Rape
· Aiming sexually explicit language at a child
· Defilement
· Indecent touching and exposure
· Groping
· Touching inappropriately
	· Hitting
· Choking
· Slapping
· Painful body postures
· Beating
· Excessive exercise drills
· Punching
· Preventing use of the toilet
· Shaking

·  Inequitable workloads
	· Verbal harassment
· Verbal abuse related to puberty: calling developed boys or girls “Class Papas” or “Class Mamas”
· Bullying 
· Teasing
· Abusive language from school personnel: i.e., saying “All girls are stupid in math”
· Emotional manipulation and exploitation
· Labeling pupils “lazy” or “dull” based on gender


Activity 2: Violence, School, and HIV
1. Ask the participants to get back into their small groups. Give each group a piece of paper with one of the scenarios listed at the end of the session. Ask one person in the group to read the scenario out loud to the other group members.
2. Read the discussion questions (below) out loud or write them on the blackboard/flipchart so that the small groups can refer to the questions during the activity.
Discussion questions:
• What types of violence is the young person in your scenario experiencing? Is this act of violence linked to the different expectations of boys and girls in our society?

• What are the effects of this type of violence on the pupil? What are some possible consequences of this violence if it goes unchecked? 

• How does this type of violence impact a girl’s risk of HIV? 

• How does this type of violence impact a student’s hopes and dreams?

• As school personnel, how would you deal with this type of violence? 

3. After 25 minutes, ask each group to present a summary of their scenario and their thoughts on the discussion questions (five minutes per group).
4. Tell participants that violence in schools has been happening for a long time. Many of the participants have probably experienced violence themselves; in fact, their own hopes and dreams may have been affected by violence.
Scenarios for Activity Sheet
Scenario 1
My name is Mphatso and I walk the same way to school every day. It’s the only way I can walk to school safely, because in the fields there are sometimes thugs. I am afraid to walk through the fields alone, especially when the crops are high. So, each day I walk past the market and the beer hall to get to school and each day I am approached by an older man offering to buy me a drink. He says he’ll buy me whatever I want and that a schoolgirl needs a special treat from time to time. One day he gave me some money and I took it. Last week, he asked me to go on a walk with him after school. I said no, but every day he asks me the same thing and he is getting more and more persistent. Sometimes he gets close to me and it’s hard for me to get away from him. Tomorrow, I am going to walk through the fields even though I am scared of the thugs, because I am also scared of the man who has been bothering me.  
Scenario 2

My name is Patuma and I am 14 years old. I was really close with one teacher and he always paid special attention to me in class. I would stay after school and talk about what was bothering me. I trusted him a lot and he was nice to me. I confided in him and he helped me talk things out. We both agreed that it would be nice if we had more time to talk. I went with him to his house, with my parents’ permission. Eventually he told me he loved me and that I was special. We developed a sexual relationship. I have recently found out that he also had a sexual relationship with four other pupils, even younger than me. He was only using me for sex; he never loved me. I am embarrassed. I was so naïve and stupid. It is my fault because I trusted him. How can I tell my parents? They will say I brought this on myself. The other girls are not coming forward. Now, I see him talking to another girl in a lower class. I am sure she trusts him, too. 
Scenario 3
My name is Mary. I would like to be a doctor or a teacher when I grow up. I really like school, but it is very hard for me to keep up with my studies. I get up at 4 a.m. every morning because I have to help my mother and sisters with the chores around the house. Sometimes I come to school late because my parents won’t let me leave until I have finished all of my house chores. When I come in late my teacher makes me stand in front of the class and says very cruel things to me. One day he said to me, “You are stupid. Why do you even come to school? You should go and try to find a husband!” Another day when I fell asleep in class, he said, “Maybe your head is falling because your breasts are becoming so big.” It made me very angry when he said this and everyone was laughing, but we are not allowed to speak back to our teachers. I really do not like this teacher or going to his class, but I have to pass his class so I can pass to the next class. Once I told a female teacher and she said, “You shouldn’t worry, he is only joking with you.” That did not make me feel better. 
Scenario 4
My name is Peter and I really like school. My favorite subject is Art. Everyone makes fun of me because I don’t like math, science, or sports. All of my friends at school are girls. I like being around girls because I am the youngest boy in my house, with six sisters. Boys are not fun to play with because they like to fight and pretend they are fighting in a war. When the other boys try to fight with me and I tell them I do not like to fight, they call me names like “girl” and “coward.” I like to study, but when I am at school, I sometimes cry when the older and bigger boys tease me. One day I was crying and my teacher asked me why. When I told the teacher why I was crying she said, “Well, you should stop acting like a girl and playing with girls.” I don’t understand why I shouldn’t play with girls if we really have fun together. 

Scenario 5

My name is Margaret and I am 13 years old. I am an average student. This year we are doing a new kind of math. I am interested in it, but it is a little difficult for me. The teacher has noticed this and has decided that during every math class, I must go out and fetch water and firewood for him. I have to walk so far to accomplish this task. When I get home in the evening I am so tired from carrying the wood and water. I have also missed the lessons so I cannot do my homework. Next week we have a test. I am so tired and depressed. My parents have told me that if I fail class, they will take me out of school and marry me off to our neighbor.

	Trainer Material 1: Optional Activities


Two Additional/Optional Activities for this Session:
1. Gender-Based Violence: 

Online and interactive quizzes: http://www.loveisrespect.org

· Healthy Relationships

· Am I a good Boyfriend/Girlfriend?

· Do Abusers Change?

· How would You Help?

2. Healthy Relationships:

http://www.loveisrespect.org/dating-basics/healthy-relationships
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