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[bookmark: _Toc300047465][bookmark: _Toc300143614]Introduction
The Childhood Literacy training package provides a foundation to prepare Peace Corps Education/Literacy Volunteers for their work with primary school children, teachers, school personnel and community partners.  This training package focuses on the fundamental knowledge, skills, and attitudes that enable Volunteers and community partners to understand the educational needs and realities of their host country, what it means to be a teacher, co-teacher, coach or teacher trainer in their host country context, and how to use the critical skill building approaches in this training package to support literacy acquisition and learning to read strategies with young children. 
In consultation with both field and headquarters staff working with Peace Corps Focus In/Train Up efforts, “build teaching and learning capacities in childhood literacy” was identified as the Childhood Literacy Sector competency. After these sessions have been piloted in the field throughout 2013, feedback from overseas programming and training staff will inform further improvements to the training package in 2014.
[bookmark: _Toc334535278][bookmark: _Toc321236730][bookmark: _Toc329093635]What is Childhood Literacy?
Childhood literacy refers to early literacy skills development and reading instruction that most often takes place in the early primary grades.  However, the skills and techniques introduced in this training package are suitable for remedial literacy for older students in upper primary and secondary school settings as well.
The mastery of basic literacy skills is crucial for students in the primary grades; without the ability to decode text and make meaning of it, students will be unable to learn new information and progress. The fear is that without “cracking the code” children in the early grades will continue to fall further behind each school year, and in each subsequent grade  as reading ability is used as a tool for acquiring new  types of knowledge, the student will struggle and experience failure.
[bookmark: _Toc300143615]How to Use this Training Package
The childhood literacy training package includes seven sessions:
· Teaching Young Learners
· Decoding: Learning to Read
· Comprehending: Reading to Learn 
· Community Engagement in Literacy 
· Childhood Literacy Assessment Tools 
· Write It! Read it!: Developing  Reading  and Writing Materials Using Learner Centered Approaches 
· Connecting Literacy and Numeracy with Young Learners

The sessions are designed to support Volunteers who play a variety of roles in the childhood literacy sector both in formal and nonformal settings including:

Co-teaching, literacy coaching and mentoring:  Some Volunteers work with partner teachers in a co-teaching, coaching or mentoring role in a single classroom or multiple classrooms with a teacher/partner.

Teacher training:  Some Volunteers may work at the District Education level to train and conduct staff development for large and/or small groups of teachers and district or regional education officers.

 Direct teaching of literacy learning skills to small and large groups of children: Some Volunteers direct teach literacy in primary school classrooms. 
Training community members to support literacy and reading in their communities and homes:  Some Volunteers may also work in out-of-school or after-school settings supporting community members to teach or tutor young learners in reading.  Volunteers may also work with community members to prioritize the role of reading and literacy and support parents and other community members to support children’s literacy efforts.

Sequencing of Training

Even though there is a recommended sequence of the Childhood Literacy sessions, posts can exercise considerable discretion and flexibility in adapting the sequence to their respective programming and training contexts. Directors of Programming and Training (DPTs), Associate Peace Corps Directors (APCDs), Program Managers (PMs), Training Managers (TMs) and Language and Cultural Coordinators (LCCs) should review these session plans and work together with the post’s programming and training team to develop an appropriate plan for implementation. 
Sequencing: Suggested sequencing of the Childhood Literacy session has been included under each session description, thought was given to scaffolding the theory and practice participants are acquiring as they move through their technical training and global sector training. However, you may decide that a different sequencing of sessions works better for your PST or IST.

Prerequisites:  Some of the Childhood Literacy sessions assume that participants have already received Global Core Sessions:  (a) Role of the Volunteer in Development, Designing and Facilitating Training and (b) PACA.  This will be an important factor when designing the Calendar of Training Events (COTE).

Facilitators:  Each session contains guidance for determining who should facilitate the sessions, as well as for adapting the sessions in response to the host country cultures, available school or community resources, and the numerous logistical details that influence a post’s training schedule.  
COTE:  Facilitators should take care to look at the sessions as scheduled for the Pre-Service Training Calendar of Training Events (PST COTE), and think about any adaptations needed when two, three or four are taking place over the course of one day. For example, it may be wise to adapt the way that a brainstorming activity is conducted if it happens that there are multiple sessions in a row that involve brainstorming. Likewise, the facilitator may want to modify morning or post-lunch motivation activities to be more physically active, such as circulating around the room to find a conversation partner to talk to as opposed to talking to a neighbor while seated. When making these adaptations, be sure to maintain the objective of the activity so that the same outcome is reached. 
Post Adaptation:  Since the focus of this package is to prepare Volunteers to work effectively in their host country context, much post adaptation must be done to tailor the sessions to post’s needs.  Notes for post adaptations are included in every session but there may be additional adaptations you need to make sure that the session is appropriate to your context.  In particular, many of the literacy teaching-learning activities and tools rely upon creating things from paper. In low-resource contexts where paper is at a premium, you will need to think carefully as to which activities you develop and how you might adapt them for use with recycled newspapers, magazine, in the sand, on a slate or chalkboard or with other tools more readily available.

Technology:  Extra preparation should be taken for the sessions that involve a form of technology. Some may include presentations that require the use of an LCD projector. If power outages are common or an LCD is not available, the facilitator will want to ensure that copies of the slides in hardcopy handout form are available as backup. Other sessions may have links to videos and the facilitator will want to ensure in advance that either the internet connection works with the link or that the video has been downloaded to a local computer. 

Practicum:  The skill building in these sessions are designed to so that Volunteers will try the activities as part of their practicum work in a local school or model classroom. 
Feedback on the Training Package:  Field feedback is a critical part of the Focus In/Train Up training packages roll out.  When a post pilots a session from the Childhood Literacy training package, post staff are requested to submit their feedback on the pilot using the feedback survey found in the Focus In/Train Up area of the Peace Corps Intranet: (http://inside.peacecorps.gov/index.cfm?viewDocument&document_id=36573&filetype=htm).      
[bookmark: _Toc334535281]


Tips for Facilitating Sessions in this Training Package

A Note about Education Session Plans:  At times the content of these sessions is demanding and guidance for learning activities can be complicated.  The best way to approach a session plan is to read through all handouts and trainer materials before reading the training session guidance.
Given the variety of training models and factors that each post must accommodate in designing training sessions, each facilitator will need to carefully consider their training group’s characteristics and how to implement the session plans in this training package.  This will be relevant if the training audience is particularly large (over 35 participants) or small (under 10)--the facilitator will need to adapt activities and manage session times accordingly.  With smaller groups, the facilitator may want to change group work to pairs or individual activities. With larger groups the facilitator will need to skillfully manage group work and whole group discussions in order to keep to the timeframe.  
Some additional facilitation strategies include:
Timekeeping: 
· Enlist the help of your participants to stay on time and assign timekeepers.
· Provide warnings at the 5 min, 2 min and 1 min mark before an activity ends.
· Be strict and fair about time limits for group presentations and report-outs; clarify ahead of time what should be presented so that groups will be concise.
Small/large group use: 
· When the group is large, If possible, break the group into two and assign additional qualified facilitators to run the session concurrently in another location.  In this case, facilitators must prepare and coordinate closely in order to ensure strong delivery and outcomes for the participants.
· Rather than small groups reporting out to the whole group, pair one small group with another group to share their results.  If possible, have additional facilitators present for that part to encourage reflection and feedback.  Then, the lead facilitator simply summarizes briefly to the whole group drawing final conclusions. 
· Use ‘think, pair, share’ activities instead of large group brainstorming.  ‘Think, pair, share’ is an activity where participants individually think about an assigned topic and may be asked to write about their thoughts.  Then they pair up and discuss what they have thought about.  Lastly, participants are asked to share their thoughts with a larger group.  
· Not every discussion or brainstorming session in training needs to be conducted in smaller groups.  If the purpose of eliciting participant feedback is simply to monitor participants’ understanding, eliciting responses from individual participants in whole group is entirely appropriate.
Note taking:
· Ask participants to assist when writing on flipcharts so that the facilitator can focus on keeping the discussion going.  However, brainstorming ideas should only be written on a flip chart if they are to be explicitly reviewed later.  It is a waste of time to ask someone to summarize, edit, and then write down spontaneous ideas if they are not to be used again. 
Reflection:
· Support individual engagement with questions posed to the whole group by giving eight seconds for participants to consider questions and possible answers, before calling on participants at random to answer.  This ‘think time/wait time’ strategy gives all participants the time to think through their answers, not just the fastest, and also helps the facilitator to evaluate more effectively to what degree participants are on the same page.   

[bookmark: _Toc300143616]Session Plans and Learning Objectives
[bookmark: _Toc329079190]Session: Teaching Young Learners    			Coming soon!
Participants explore early childhood and elementary school age cognitive and social development, relating this to how young children learn in general and master literacy in particular. The session also outlines best practices for working with young learners.
Learning Objectives:

1. By the end of the session, participants will understand and illustrate some of the attributes of child development and cognitive development.
2. By the end of the session, participants will correctly identify and describe the best practices for working with young learners.
Sequencing: This session should be given at the beginning of PST and is the prerequisite to most other sessions in the Childhood Literacy package. In the Global Education Sector, ‘Gender Equitable Teaching Practices’ should be given around the same time this session.

Session: Decoding: Learning to Read
In this session participants are introduced to the essential elements of literacy acquisition and learning to read. Understanding these concepts is critical to working directly with students or training teachers.  After the introduction and discussion of these concepts, participants interact with simple teaching-learning materials that aid in the teaching of each concept and finally, participants are asked to develop a short lesson and practice one literacy teaching activity. 
This session includes a PowerPoint presentation of these concepts that can be adapted by post.
Learning Objectives:
1. By the end of the session, participants will, individually, describe four components of learning to read. 
2. Participants will practice and demonstrate for their peers a sample literacy activity that illustrates one of the elements of learning to read.

Sequencing: This session should be given towards the beginning of PST
Prerequisites: Global Education Sessions: Teaching Young Learners, Global Core Session: 4MAT Lesson Planning
Session: Comprehending: Reading to Learn
In this session participants are introduced to the essential elements of reading to learn (reading for comprehension). Understanding these elements and how they fit with decoding is crucial to working directly with students or training teachers.  After the introduction and discussion of these concepts, participants develop an in-depth understanding and develop a presentation and application activity for their peers on one of four concepts related to reading to learn. This session includes a PowerPoint presentation of these concepts that can be adapted by post.

Learning Objectives:
1. By the end of the session, participants will individually become an expert in one reading to learn concept.
2. By the end of the session, participants will individually and in small affinity groups, create and present a short lecturette and application activity on one reading to learn concept to their peers.

Sequencing: This session should be given towards the beginning of PST. The Global Education Session ‘Reading Comprehension’ should follow this session.
Prerequisites: Global Education Sessions: Teaching Young Learners, Decoding: Reading to Learning to Read.

[bookmark: _Toc329079191]Session: Community Engagement in Literacy 
In this session participants are introduced to a variety of ways that family and community members can engage with young learners to support their literacy acquisition and reading.  From more formalized out-of- school activities like reading clubs, literacy camps and youth tutoring to less formal “Read Alouds” and “Readers Theater” activities, participants begin to think about  potential approaches that might work in their host community context. Through a practice community mapping exercise, participants will be prepared to use mapping to discover who in their host community can be mobilized to support children’s literacy and reading development and how.
Sequencing: This session should be given towards the end of PST
Prerequisites:  Global Core Sessions:  Cross-Cultural Behaviors and Values; and Participatory Analysis for Community Action (PACA).

[bookmark: _Toc329079192]Session: Childhood Literacy Assessment tools        Coming Soon!!!!!
Evaluating students’ foundational literacy skills, including pre-reading skills like phonemic awareness and listening comprehension is an important way to tailor and adjust instruction and assess where children are growing and where they might need additional support.
This session introduces X ways to assess literacy skills from both a quantitative and qualitative approach. 
Additionally, the session introduces the EGRA – Early Grade Reading Assessment which is a diagnostic tool for educators to improve their instructional approaches being used around the world under the auspices of USAID.
Sequencing: This session should be given towards the end of PST or during IST.

Session: Write It! Read it! Developing Reading and Writing Materials Using Learner Centered Approaches 			Coming Soon!!!!!
 
In many contexts where Peace Corps Volunteers serve, meaningful texts for children are difficult to come by. Reading materials are often not plentiful; the content is often from another cultural context and children do not have the background knowledge to understand it or there is no local book production and books are not available in a native language or the language of instruction. For all these reasons, creating and using learner generated texts can help create a literacy-rich environment. Many experts believe that when new readers use materials that have meaning for them, they are more likely to develop their reading skills quickly and see reading as an enjoyable and important task to gain new knowledge.
In this session, participants will learn about Language Experience Approach (LEA) as a technique to create meaningful reading and writing materials as well as other Learner generated materials that rely upon student centered approaches to develop decodable text (decodable text is a type of text often used in beginning reading instruction that contains words students can sound out using phonics skills) , poetry and other texts.

Learning Objectives:
1. Understand X techniques for developing student centered and student generated reading materials.
2. Practice developing two learner centered/generated techniques.

Sequencing: This session can be given at the end of PST or during IST.

Prerequisites:
Childhood Literacy Sessions:  Decoding: Learning to Read and Comprehending: Reading to Learn.  In Global Education Sector: ‘Materials Development’ and ‘Limited Resources’ should come before this session.

Session: Connecting Literacy and Numeracy with Young Learners 											Coming Soon!!!!!
While most of this training package focuses on literacy acquisition and reading, most educators agree that numeracy and literacy often go hand in hand and indeed can easily be integrated so that one reinforces the other.

The session will touch upon the basic skills of numeracy Including number sense, number fluency, numbers systems and simple operations and how these can be integrated into literacy activities in the classroom and community.


Sequencing: This session can be given at the end of PST or during IST.
Prerequisites:
Childhood Literacy Sessions:  Decoding: Learning to Read and Comprehending: Reading to Learn and Teaching Young Learners.

[bookmark: _Toc300143619]Resources
Nonformal Education Manual (ICE #M0042)
The content of the Nonformal Education (NFE) Manual is grounded in the theory and practice of some of the great educational thinkers of our time, including Paolo Freire, Howard Gardner, David Kolb, Malcolm Knowles and Bernice McCarthy. This manual includes information from previous Peace Corps publications as well as current research from the field of education. There are field-tested ideas, activities and tips drawn from the experiences of Peace Corps Volunteers and staff around the world. Not only for education Volunteers, this manual will help any Volunteer who has to teach, train or facilitate in the field.
Participatory Analysis for Community Action (PACA) Training Manual (ICE # M0053)
There are six sections in the manual. They provide basic information on gender and development; participatory approaches; basic skills Volunteers need to conduct the participatory tools; skills development in four participatory tools; how to work with communities for training purposes; and moving from analysis into projects. 
Roles of the Volunteer in Development (ICE # T0005)
Composed as a series of Toolkits, the manual offers concepts, ideas, stories from the field, practical exercises, and information sources to help Volunteers deepen their understanding of their particular roles in development as they prepare to make a unique and lasting contribution to their communities. The Toolkits define the role of the Volunteer in terms of six capacity-building sub-roles: Learner, Co-Facilitator, Change Agent, Project Co-Planner, Co-Trainer, and Mentor.

[bookmark: _Toc300143620]Glossary
EGR - Early Grade Reading
EGRA – Early Grade Reading Assessment
LEA -Language Experience Approach
LGM - Learner Generated Materials
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