
	Session: Classroom Interactions and Transitions


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.

	
	
	

	
	
	

	Session Rationale:  
	
	Student centered approaches to student/teacher interactions, maintaining good pacing and managing smooth transitions in and out of group work are essential features of good classroom management.

	Target Audience:  
	
	Education Volunteers in IST

	Trainer Expertise:
	
	Credential in some educational field and two years teaching experience.

	Time:  
	
	Estimated 1 hour 45 minutes - 2 hours 

	Prerequisites:  
	
	Your First Class, Classroom Management 1, Classroom Management 2

	Version:

	
	Jul-2012




	Session: Classroom Interactions and Transitions

	Date:  
	Time:  105 – 120 min
	Trainer(s):  

	Trainer preparation:

1. Review session plan and read the handouts. Be sure that you feel confident with the material.
2. Prepare Handouts 1-5.
3. Prepare a flipchart with the learning objectives written on it. 

4. This session is probably best delivered during an IST after Volunteers have had a bit more experience in the classroom.
Materials:

· Equipment

1. flipchart
2. markers
· Handouts
Handout 1: Jigsaw Presentation Guidelines
Handout 2: Group 1 – Managing Whole Group Interactions – Teacher Impact 

Handout 3: Group 2 – Classroom Interactions – Pacing
Handout 4: Group 3 – Transitions in the Classroom – Before Moving into Groups 
Handout 5: Group 4 – Transitions in the Classroom – Launching Groups 
Handout 6: Group 5 – Transitions in the Classroom – After Group Work 
· Trainer Materials

Trainer Material 1: Rubric


	Session Learning Objective(s): 
1. In groups, participants will explain at least three techniques for making whole group interactions more engaging (along with the management problems these techniques solve). 
2. In groups, participants will explain at least three techniques for improving and managing lesson packing (along with the problems with pacing that these techniques solve). 
3. In groups, participants will explain at least three techniques for managing smooth transitions in and out of group work (along with the management/pacing problems that these techniques solve). 
4. Participants will identify changes they can make to their own teaching in order to manage interactions, pacing, and transitions in their classrooms more effectively, resulting in greater student engagement.



	Phase /
Time /Trainer
	Instructional Sequence

	Motivation

10 minutes

Flipchart with learning objectives

	How Classes Get Off Track
Participants need to recognize the points in a class when students can get off track.
1. Ask, “Did someone at home ever ask you, ‘what did you learn in school today?’  If so, how did you usually answer?   Did anyone say ‘nothing’ or ‘I don’t know’?  Did you really not learn anything?  You must have because you have gotten this far. So, what are the reasons that a student might say ‘I don’t know’ when they are asked that question?”  

Note: 
Participants should suggest that it could be because the student finds other things more important than school or that it could be because the class was so poorly managed that student didn’t understand the point of the class.  This is the point that you want them to understand. 
2. Ask some participants to describe some poorly managed classes that they remember being in.  
3. Ask the participants if they think these teachers intended to teach badly.  You can point out that probably no teacher goes into a classroom to teach badly, but that raises the question: Why do poorly managed classes happen?

4. Ask the whole group to brainstorm some of the reasons why classes are poorly managed despite teachers wanting to provide good classes.  Write the suggestions on a flipchart. Tell participants that “This is a great list, there are lots of reasons, and once we’ve completed this session we’ll come back to see what strategies we have learned that can address these.” 
5. Tell participants that in this session they will learn some tips that will help them keep their classes running on time. Tell them that “One of the biggest challenges with classroom management is that as teachers get involved in personal interactions with students they lose track of what they intended to do and what other students who aren’t participating at the moment might be doing. Too often the others might just be bored. If you go off track for a while, when a transition into group work drags on and on, when your directions aren’t clear so and you have to review again and again what students are to do, those are the times when it is very easy for students to lose track of the point of a class. And that is what we’ll look at learning to avoid today!” 
6. Ask participants to read aloud the learning objectives that you have posted. Tell them that you will check in at the end of the session to see if they have learned something and whether they could answer that question with something specific tonight!


	Information

10 minutes
Handout 1: Jigsaw Puzzle Presentation Guidelines
Handout 2: Group I – Managing Whole Group Interactions
Handout 3: Group II – Classroom Interactions
Handout 4: Group III – Before Moving Into Groups
Handout 5: Group IV – Launching Groups
Handout 6: Group V – After Group Work

	Small Group Jigsaw: Classroom Interactions and Transitions
Participants split into small groups; each group is introduced to a different subtopic related to classroom interactions and transitions. 
1. Divide the trainees into the five groups listed below. Trainees can volunteer for group assignments, the trainer can assign, or trainees can simply count off. 

Post Adaptation:
If you have more than about 30 participants, you need more than five groups.  You could use outdoor or hallway space or a break room and create two complete sets of five groups, with fewer group members in each group.

· Group I:  Managing Whole Group Interactions - Teacher Impact

· Bad habits to avoid

· Keeping whole group interactions focused

· How to give negative feedback productively

· Group II: Classroom Interactions - Pacing

· Pacing 

· Activating background knowledge

· Tricks for staying on schedule

· Group III:  Transitions in the Classroom - Before Moving into Groups

· Giving clear instructions

· Configuring groups

· Clarifying expectations

· Group IV:  Transitions in the Classroom: Launching Groups

· Moving into groups

· Getting started with the group activity

· Transitioning during group work

· Group V: Transitions in the Classroom: After Group Work

· Transitioning out of group work

· Reporting out after group work

2. When participants are in their groups, distribute Handout 1: Jigsaw Presentation Guidelines. Explain that “Today we are going to learn by way of a jigsaw activity. I’ve distributed some guidelines and I’d like to read through them so we are all clear on the task.”  Ask participants to read the various guidelines out loud. Ensure that everyone understands the task.
3.  Distribute the explanation handout for each group.  “Now each of you has a different topic and I’d like you to take time in your group to read, digest and prepare your topic for a short presentation according to the guidelines that we just read. You will have fifteen minutes to prepare.” 


	Practice 
70 minutes

-15 min preparation

-55 min presentations

	Presentations
Participants will have to learn the material in order to present it to their peers. 
Note: 
This is a session wide “jigsaw” activity (a jigsaw activity is where different groups (or individuals) have different information on the same topic (usually different readings or texts). Each group/individual then prepares a “presentation” to teach the other groups/individual the group’s perspective on the topic). Thus the task of each group is to become “experts” on their topic so that they can share their expertise in a meaningful, engaging way with their peers.
1. Because each group is only responsible for one page of material, watch the time closely and give periodic updates on time remaining. Do not allow more than 15 minutes for preparation. You will want the time for presentation and the application activity. 
2. Circulate among the groups to see if there are any questions or additional information that the groups need.  

Note: 
While you have some quiet time, take a look at the list the participants brainstormed in Motivation about why a class is poorly managed. Note any that will not be covered by the information in the handouts. Determine how you will manage the conversation in Application when you return and look at the list. Some may be out of a teacher’s control, others are simply not related to classroom management techniques, but others may also have been or will be addressed in other sessions. Plan ahead so you are ready to discuss them.
3. Refer to Handout 1 and remind participants to stick to the 10 minute time limit. Ask each group to present. Take questions from the other participants. Be sure that the essential points for each topic are covered appropriately. 
Note: 
LOs # 1, 2, 3 are assessed by this activity. Use Trainer Material 1 Rubric to assess.


	Application
20 minutes

	Personal Application
Participants must connect what they have just learned with how they will put it to use in their own classrooms. 
1. Say, “Knowing all these techniques is wonderful, but we have to be sure we can put them into practice. Let’s review our flipchart with participant suggestions about the sources of problems in classroom management and see how many of these issues we have addressed.”  Refer to the chart and quickly talk through the list. You may have to manage the conversation according to your preparation as noted above. 

2. Continue with “Now I’d like you to take a few moments to think about how you will use this information to be a stronger teacher. Individually, take a moment to think about the following questions: 

What new ideas have you found interesting? 
How do they relate to memories of past difficulties with classroom interactions?  

Take a few answers from the group. 
Now, write down the answer to this question for yourself, somewhere that you won’t lose or forget, “How will you apply some of these ideas in your own classes?”
3. Say, “Finally, let’s check in on how we have done today.”  Review learning objectives for the session. Ask participants how they will answer the question “Did you learn anything today?”

Note:
LO #4 is assessed by this activity. 


	Assessment

	LO 1: In the Practice section, one assigned group will model some of these techniques to the other groups. Use Trainer Material 1 rubric to assess. 
LO 2: In the Practice section, one assigned group will model some of these techniques to the other groups. Use Trainer Material 1 rubric to assess.
LO 3: In the Practice section, three assigned groups will model some of these techniques to the other groups. Use Trainer Material 1 Rubric to assess.
LO 4: Each participant will do this in the Application section. 


	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Jigsaw Presentation Guidelines


This session is built as a “jigsaw.”  It can be done as groups or as individuals. Today we will do it as small groups. A jigsaw activity is where different groups have different information on the same topic (usually different readings or texts). Each group then prepares a “presentation” to teach the other groups about their perspective on the topic. Thus, the first task of each group is to become “experts” on their topic. Then, as a second task, they must share their expertise in a meaningful, engaging way with their peers. 
Jigsaw Presentation Guidelines
Your group has absolutely no more than 10 minutes for your presentation and any discussion that might follow.  
Each page has a lot of information so you must focus on key points.  
Your group should prepare one readable, attractive flipchart page conveying the main points of the presentation.  

Since good facilitation skills are part of the content of this session, you should avoid just “reading it off the page.”  

Your group is encouraged to start your presentation with a question to the audience or a story, or perhaps a (very!) short activity that will engage the audience’s attention.  

Your oral presentation should be clear, concise, use elicitation techniques to engage the audience and to check audience comprehension.  
Your group is encouraged to imagine example classroom situations where one of their types of classroom management problems could occur, or give examples of the language that teachers would use to implement certain classroom management techniques. 

You should plan for some questions from the audience within your 10 minute time allotment. 
If something comes up that your presenter (or another group member) cannot easily answer, that issue will be sent to the parking lot to be discussed with those interested during the break.  

	Handout 2: Managing Whole Group Interactions-Teacher Impact


When Calling on Students - Avoid Bad Teaching Habits

Don’t call on the same three students.  This is a common teacher bad habit. Call on others. If you keep a seating chart with you and check off each student’s contributions, this will help. Remember if a student doesn’t produce the language/information, s/he will have trouble retaining it. Remember too, if you only call on volunteers, you can’t be sure of overall class progress, only those students who are most engaged. 

Allow enough wait time. That is: allow SEVERAL seconds of silence before asking an alternative question or providing the answer.  Students need time to form answers and get up the courage to provide answers, especially in a second language. It can be difficult to provide sufficient wait time. Many teachers feel very uncomfortable in the silence and they tend to jump in with the answers too quickly. Acknowledge to yourself that wait time can feel very heavy and burdensome as you stand up front, it might even feel more like weight time, but it is essential to learning. Try allowing eight seconds wait time, even for native speaking students!  Count it off silently in your head:  one thousand one, one thousand two...up to one thousand eight. 
Reflect before asking the class a question.  Take a second to decide if you would have trouble answering the question. If you have trouble finding an immediate answer, don’t expect students to find an answer!

Also, when you realize that you’ve asked a question that’s just too difficult, simply admit your mistake, provide the answer, and maybe even apologize for asking a question that’s too hard.
Keeping Whole Group Interactions Focused: 

· If you have shy speakers, let them know as you ask a question of another student that you will call on them soon. This gives them time to prepare.

· Repeat student answers so that all may hear. If students don’t quite hear the answers of others, they can’t build on them.

· Rephrase comments:  When students are commenting, you have to manage the interaction.  It is very important to rephrase comments to reveal (1) the gist of the comment and (2) to relate them back to the initial point. 
Dealing with Wrong Responses in General Discussions:

· It’s hard to put a positive spin on a wrong answer, however…

· Evaluate the response, not the speaker.

· Try to scaffold (by giving hints or recasts) the student to the correct answer. HOWEVER, if you are giving many hints and the student still isn’t finding the answer, don’t humiliate her/him, just drop it and give the correct answer.

· Alternatively for wrong answers you can say, “That’s not quite right but that’s okay,” or “Nobody learns without making mistakes — you know the answer now so you probably won’t make this mistake again. Thank you for doing your best!” or simply “I appreciate your volunteering,” or simply, “Nice try.”
	Handout 3:  Classroom Interactions – Pacing


In general, strive to appear “in charge” instead of “stressed and worried” in terms of time management interventions.  If your students feel that you are in control they will tend to behave with more control.

Pacing
Stick to your lesson plan. A major reason for doing lesson plans is to imaginatively recreate carrying out the activity in your head before class so you can have some idea how long the activity will take.  Then the timing on your lesson plan helps you stay in control. 

Use your watch. If you find you can’t remember to look at your watch, buy yourself a cheap mechanical timer.  Set it to go off a couple of minutes BEFORE you need to finish the current segment of your lesson. 

To keep the class moving briskly, think of snapping your fingers, “click, click, click” to mark the pace.  That’s the way you want your class to move.  To help do this, give directives—use imperatives—clap your hands once to get attention: as long as your tone is neutral you can be firm about what you want students to do.  People like to be told what to do as long as they feel respected.  If you are telling people what to do (and not enjoying it or being angry about it), students will appreciate that you’re not wasting their time.

Teachers love to talk.  They love to share experiences and anecdotes.  These anecdotes often do have good information in them.  Students may seem to enjoy them (why not, you’re doing all the work and they aren’t!).  So be careful! Digressions may be interesting (to you?) but they are rarely helpful.  Stick to the lesson and the activity at hand.  Remember, the more new or different information a student needs to process in one class the harder it will be for her/him to keep focused on the teaching point of the lesson.

Tricks for Staying on Schedule
Cut off activities early. If activities are not quite completed at the time you had planned on—cut them off.  The teacher can say, “That’s okay.  I think you have the idea, and we need to move on because I know you want to finish and get out of here.”
Call off intervals. For shorter timed activities (like scanning and skimming), call off 30 second intervals to keep students focused. For longer activities, call off increasingly shorter intervals as you approach the end.  “10 minutes, 5 minutes, 2 minutes, 1 minute, 30 seconds, done!”  This will energize students and keep them on task.
Don’t give students more time to finish than you have planned. If students need to learn to read faster, they will never read faster if you don’t push them.  

Don’t always report out.  Not every group needs to report out after small group work. You can say before group work, “We have to stay on schedule, so I may not call on every group.  Is that okay?  I promise if I don’t call on you this time I will next time!” And then be sure to do it!
	Handout 4:  Transitions in the Classroom – Before Moving into Groups


Give clear instructions. Plan your instructions when you plan your lesson. If you improvise in front of the class, you will likely use less English, make mistakes in the host country language, have to repeat numerous times and risk losing your students’ attention. Always reflect to yourself: “Could I follow these instructions if I were hearing them for the first time in a second language?”.  Scaffold instructions with board work, gestures, and intonation.  

Focus on being clear about--
· how groups or pairs are to be formed.

· what physical steps students will take to form groups.  
· what their goal is once they are in their groups.

· the steps they will carry out that will ensure they achieve their goal. 

Give instructions BEFORE moving into groups so that you do not have to call their attention after they have been moving desks or getting acquainted with their group members. 
Always do a comprehension check after all instructions.  What’s a comprehension check?  Have a student repeat back YOUR instructions in her/his own words to see if s/he’s understood. If the student struggles, elicit help from others.  If they struggle, review the instructions again, and seek another comprehension check again.
Configuring groups: Use variety.  Avoid structuring groups in the same way all the time.  For example, sometimes you can let students self-select and other times the teacher can assign them to groups.  Pair a stronger learner with a weaker learner to support the weaker learner. However, if you do this all the time, how will the stronger learner begin to feel?  How about the weaker learner?  So mix up proficiency pairings.  Sometimes group students of similar proficiency together as well.

Clarify interaction expectations. Be clear on your expectations for interactions between group members.  Practice in polite, respectful communication is essential to interactional success.  Expectations are particularly important if you have ethnic groups in your class that tend to clash, or if gender roles make it uncomfortable for learners to participate in ways you expect.  One strategy would be to develop a list of rules regarding group work behavior.  Post them somewhere in the classroom and refer to them each time you move students into groups. 
	Handout 5:  Transitions in the Classroom—Launching Groups


Transitioning- Moving Into the Group Space
Announce a clear, explicit start to the transition. Explicitly initiate the group move and explicitly tell them when the move should be finished (how much time they have to move into their groups).  Use the same transition language and signals regularly to build a routine, so that students can move into groups without thinking.

Set a routine to make sure all learners are prepared to go to work.  What do learners need to take out of their bags and bring to their desks?
Make sure that everyone is ready to begin at the same time.
Permit student-guided physical transitions for pair/group activities (that is, let students decide how to move into groups).  The teacher can decide who is in which group, but the students manage the move themselves.  
Student-guided Transitions

· Set a definite time limit for the transition.

· Have penalties for students who do not complete the transition within the time allotted.

· Make sure the students know where they’re moving to.

· Model how they get there:  can they slide desks across the floor? Can they stop for a drink of water?  
· Build responsibility. Stress to students that you trust them to move while acting appropriately and finishing on time. Tell them, “You can act like adults or you can act like children.  Whichever you decide.”                                                                                                                                           
Transitioning During Group Work

Once in groups, do a follow-up comprehension check.  For most learners, the first words they usually utter when they start group work with others is, “Now what are we supposed to be doing?” If you call for a comprehension check before they think to ask, you’ll help keep learners on task.

State clearly how much time you’ll give.  Make sure that time is reasonable.
Give time checks. “You have 3 minutes left.  How are you coming?”

Circulate as much as possible during group work, to answer questions and keep students on task.

Avoid appropriating group work; that is, taking over the discussion, giving the right answers, taking control of the discussion, or spending too much time with any group.  Allow groups to solve their task without your intervention.  That’s how they can learn.
Keep pacing crisp.  The focus of your facilitation should be primarily to maintain crisp pacing. 

Allow enough time. Don’t short-circuit group work by stopping it early because it’s boring for you to stand around and wait.
	Handout 6:  Transitions in the Classroom – After Group Work


Coming Out of Group Work

· Never give more time that was allotted. 

· Get students ready for the transition by making eye contact with several, by telling them the time remaining, and by inquiring about their progress on their task.  

· Try to be as respectful as possible.   For example, announce that you are giving them30 seconds to wrap up—to finish their discussion, before you call them back into whole group.

Some Common Transition Cues

· Flick lights.

· Raise your open palm in the air and say, “Give me five!… four… three...two…one.”.

· A nice bell is a wonderful transition signal.  It attracts attention but is not annoying. 

· Say in a clear voice, “Are we ready?   Let’s see!”
· Say, “It’s time.  I know you have a lot more to say, but WE have a lot more to cover, so if YOU can help me help you, we’ll get through this.”
Transitioning--Reporting Out

First, review with students their “task” --what were they supposed to do?

Second, don’t call on all groups—it eats large amounts of time and while one group is reporting other groups are snoozing.  Instead, sample one or two groups then move to debriefing.  To prepare them for this say something like, “We need to keep moving, so I may not ask every group to share out.  But if I don’t call on you this time, I will call on you next time.”
During reporting out, value all comments.  When someone from one group comments, look for opportunities to get reactions from other groups.

Look for opportunities to apply reporting out — so students feel that there is a reason for sharing other than “it’s required.”   

	Trainer Material 1: Rubric for group work


Exceeds Expectations:  Presentation and questions end within 10 minutes.  The flipchart is legible, attractive, and presents all essential points.  Group may provide some observations that are creative, insightful and beyond the guidance provided in the handouts.  The oral presentation is crisp, to the point, and engaging.  Audience questions seem anticipated and are respectfully and effectively answered.

Meets Expectations:  Presentation does not extend beyond 11 minutes.  Flipchart is legible and clearly organized.  The essential points of the handout are all addressed in an interesting and understandable way.  The oral presentation is reasonably well delivered.  Audience questions are managed well without digressions or lengthy speculative answers.

Does Not Meet Expectations:  Presentation may exceed 11 minutes.  The flipchart may cover most key points but has a rushed, thrown-other appearance.  The presentation may be halting or disorganized and long winded, and fail to make all the points represented on the flipchart.  The presenter may have difficulty handling questions. 
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