[bookmark: _Toc365013554][image: ]Session: Classroom Management—Tips, Practices, and Routines
Session Rationale  
Most novice teachers associate “classroom management” with “discipline.”  However participants will learn that if a classroom is well managed and the teacher knows a variety of ways to manage learning, discipline can be largely avoided.
[image: ] Time 120 minutes      [image: ] Audience Education trainees in PST
Terminal Learning Objective	
Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Learning Objectives 
After an introduction to classroom tips, practices, and routines, participants will demonstrate one classroom management strategy for their peers and will make suggestions for improving or adapting the classroom management strategy. 
Reflecting on the classroom management practices introduced in the session, participants will write an analysis of two classroom management practices listing  why the activities interest them, at least three potential pros and cons to the practice, the type of content they would apply the practice to in their classroom, and at least one way they would adapt the practice to their specific classroom and students.
Session Knowledge, Skills, and Attitudes (KSAs)
1. Explain why Classroom Management is a broader matter than discipline. (K)
1. Describe a large number of effective classroom routines and practices. (K)
1. Demonstrate use of a large variety classroom routines and practices when appropriate. (S)
1. Learning is based in social interaction and social interactions must be structured to make learning a positive experience. 
Prerequisites  	
Successful Teachers = Successful Students; My First Lesson,  

Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Global Education Sector
Version:		Nov-2013
Trainer Expertise:		Two years teaching experience; ideally experience with U.S. teaching
		techniques
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[bookmark: _Toc365013556]Contributing Posts: PC Micronesia, Panama, and Nicaragua.
To update Session outline, right click on one of the lines of the Session Outline, select “Update Field”. Click the circle next to “Update entire table” and click ok! (when you’re done, delete these yellow instructions )


Session: Classroom Management—Tips, Practices, and Routines
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
1. [bookmark: _Toc236737427]Review the session plan.
1. Write the session learning objectives on a sheet of flipchart paper and display it on the wall.
1. Make copies of Handouts 1 and a packet of Handouts 2-8 for each participant.
1. Write the steps in this session on the board or a flipchart before beginning the session and note when each step is completed during the session to model Tip 9.  
1. Look for opportunities to write key concepts on the board, use visuals, gestures, and interactive activities to illustrate Tip 11. 
 
[image: ] Materials:
Equipment
Flipchart
Markers
Handouts
Handout 1:  Summary List of Classroom Tips, Practices, and Routines
Handouts 2-8 should be assembled as a reference packet. 
Handout 2:  Classroom Tips, Practices, and Routines
Handout 3:  Early Bird Activity Example
Handout 4:  Think Alouds
Handout 5:  Idea Wave
Handout 6:  Exit Ticket Examples
Handout 7:  Setting Rules Together
Handout 8:  Using Class Logs in Tutorials and Small Classes
Trainer Materials
Trainer Material 1: Analysis of Two Classroom Tips
Trainer Material 2:  Rubric for Classroom Tips
[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc371601633]Motivation	[image: ] 10 min
[bookmark: _Toc371601634]Classroom Management Assignment
Participants will reflect to better understand their own concerns about managing classrooms and determine that ways they may already know to manage classrooms.

Ask trainees to discuss their anxieties about starting to teach.  
· What kinds of teaching situations do they feel well prepared for? 
· The least well prepared for? 
Most likely, participants will mention anxieties related to classroom management. Recap some of the relevant anxieties they mentioned. Reassure them that classroom management is an area of concern for many Peace Corps trainees. Ask participants the following questions and make a list of participant responses on a flipchart: 
· What are the consequences of letting a class get out of control? 
· What kinds of practices or routines do you already know for managing classrooms and learning? 

Explain that this session will introduce them to some key tips, practices, and routines for helping them manage their classrooms. Explain that if we have practices, routines, and activities for managing our classrooms, then our classrooms will naturally function better and participants will not need to spend as much time and energy on classroom DISCIPLINE.  Often people think that ‘classroom management’ is the same as ‘classroom discipline,’ BUT if a classroom is managed well, discipline problems will occur much less often. 
Briefly introduce the session learning objectives posted in the room.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc371601635]Information	[image: ] 30 min
[bookmark: _Toc371601636]Introduction to Classroom Management Strategies
[bookmark: _Toc365013567]Participants will learn a variety of strategies, activities, and routines to manage classrooms and then hone in on those that may be newest to them.

1. Announce to participants that you’re going to share with them some classroom management techniques and strategies.  Provide copies of Handout 1: Summary of Classroom Tips, Practices, and Routines and give participants a minute to read through it. 
Ask participants if they are familiar with these strategies or can guess what they mean. Tell they will want to keep Handout 1 handy as a quick and easy reference list of the different activities they will consider today.
Then distribute [image: ]  a packet containing Handouts 2-8 (handouts 3-8 and examples of classroom management practices listed on Handout 1 and described briefly in Handout 2.  Ask participant to briefly read through handout 2: Classroom Tips, Practices, and Routines for an introduction to practices that might be new to them. Give participants about 10 minutes to read and process the handout. 
Ask participants which tips, practices, and routines they understand and which ones they want to see demonstrated or explained.  Write their suggestions on the board/ flipchart. 
Then go through the tips, practices, and routines you have written on the flipchart, explaining how they work, and when possible, quickly demonstrating them.  As you demonstrate, be sure to allow them to ask questions and alert them to possible difficulties you could imagine.
[image: ] Notes: For Tip 10 Use Distinct Signals to Get Students’ Attention, if the trainer has othe signals s/he uses s/he should introduce them. 
Tell participants that know they are going to try the tips out now..  
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc371601637]Practice	[image: ] 40 min
[bookmark: _Toc371601638]Modeling Classroom Techniques
Participants will demonstrate their ability to carry out a classroom management technique. 

1. Make an extra copy of Handout 1.  Cut it up so that each “tip” is on a separate sheet of paper.  If you group is small enough that each participant can demonstrate a tip, make enough strips so that each participant can have one (even if two participants have the same tip). However if there was a tip that no one was interested in, acknowledge that by removing that tip strip from the others.  Then have each draw a “tip” strip and that participant from a container and s/he will demonstrate that tip.
 Notes: If the group is large, participants can work in pairs or groups. 
For the individual participants or pairs of participants who are assigned tips #3-#8 (Early Bird Activities, Think Alouds, Idea Wave, Exit Tickets, Setting Rules Together, Using a Class Log), direct them to  a copy of the corresponding [image: ] Handouts (see Handouts 3-8) that provide more examples/details for those tips.
Give participants 5-10 minutes to design a way to demonstrate it.  Participants will have 1-2 minutes to model their demonstrations for their peers. Ask them to keep in mind that their goal is to demonstrate how teaching not only involves providing content, but also structuring classroom activities to facilitate learning.
After participants have designed their demonstrations, allow about 30 minutes for all participants to share their demonstrations with the group. Ask the other participants to guess which practice is being demonstrated.  As time allows, invite discussion about how the practice might be altered or improved. 
[image: ] Notes: As there are many practices, prioritize highlighting ones that may be least familiar or which may provide the most discussion.  Or, if there are sufficient space and facilitator assistance, do demonstrations in two groups.  

[image: ] Notes: This activity is an assessment of LO #1. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc371601639]Application	[image: ] 40 min
[bookmark: _Toc371601640]Planning Ahead for Classroom Management
[bookmark: _Toc365013585]Participants will review three classroom management techniques they are interested in and summarize their application to help them recall how to carry them out.  

1. Ask participants to spend 15 minutes highlighting the management techniques they feel are most important and want to use in their class.  After an introduction to classroom tips, practices, and routines, participants will demonstrate one classroom management strategy for their peers and will make suggestions for improving or adapting the classroom management strategy. 
Reflecting on the classroom management practices introduced in the session, participants will write an analysis of two classroom management practices listing why the activities interest them, at least three potential pros and cons to the practice, the type of content they would apply the practice to in their classroom, and at least one way they would adapt the practice to their specific classroom and students.
1. After participants have finished writing, allow 10-15 minutes to compare and discuss with a partner. 
1. Come back together as a large group to debrief what participants learned in the session. Ask questions such as: 
· What are some practices and tips that were new (and useful!) to you?
· What is one tip, practice, or routine you want to try out first? 
· What practices do you not feel ready to use and why?
1. Collect the Application paragraph from participants to evaluate them and return them to participants at your earliest convenience to include in their portfolios.
1. Review and discuss the learning objectives for the session as time allows. 
[image: ] Notes: This activity is an assessment of LO #2. 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc371601641]Assessment
Learning Objective 1 is assessed in the Practice section.
[image: ] Notes: See the rubric (Trainer Material 1) to assess how well participants meet session learning objective 1. 
Learning Objective 2 is assessed in the Application section and evaluated through the Application paragraphs about the selected classroom management tips.  (See TM 1 the response sheet for the assignment and TM 2, the rubric for the assignment)
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc371601642] Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


[bookmark: _Toc371601643]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc371601644][bookmark: h1] [image: ] Handout 1: Summary List of Classroom Tips, Practices, and Routine	

1. Fun just for fun is not learning.  Does your activity have a learning purpose?  

2. Begin with the end in mind.  What do I want students to do at the end of the class that they couldn’t do (or do well) before? 

3. Think in terms of “Early Bird” activities at the beginning of class. [Handout 3]

4. Model good learning behaviors through “Think Alouds.” [Handout 4]

5. Use “Idea Waves” to ensure everyone, not just the teacher, is using the lesson language. [Handout 5]

6. Ask students for “Exit Tickets” at the end of a class or activity. [Handout 6]

7. Set classroom rules together. [Handout 7]

8. During productive activities, keep a class log as a “correction sheet.” [Handout 8]

9. Make your daily agenda your first routine.

10. Use distinctive signals to get students’ attention.

11. Practice multi-sensory instructional scaffolding.

12. Make use of “recaps” and “conceptual baskets”. 

13. Provide sufficient wait time.  

14. Use KWL strategies with content based lessons. 
· (before class): What do I KNOW about this topic?  What do I WANT to know about this topic?  
· (end of class):  What did I LEARN about this topic? 

15. Use the Think-Pair-Share technique to prepare learners for sharing out.

16. Ask students to create mini-poster presentations.

17. Live by these mottos:          
a) Groups are good. 
b) Routines rock.  
c) Provide regular, quick practice in bite-size chunks. 
d) Model & validate good behavior to get good behavior.
e) Student responsibility sees and does when teacher eyes and hands can’t be everywhere. 
f) Self & peer assessment build skills, credibility and a nicer product for the teacher to grade.

[bookmark: _Toc371601645][bookmark: h2][image: ] Handout 2: Classroom Tips, Practices, and Routines

1. Fun just for fun is not learning.  Does your activity have a learning purpose?  
If students sense your lesson has a purpose, if they see that you are organized and focused, they will be engaged.  Following the notion of “stickiness,” if someone is paying attention (if s/he is “sticking” to the activity focus), s/he is learning.  Be a KIND task master.  The motto of “Highlights,” a long-time U.S. magazine of activities for parents to use with young children is “Fun with a Purpose.”  Fun is good, but fun only for fun’s sake (or to use up classroom time) is a waste of student time.  Fun activities should always have a purpose and always have a clear relation to the lesson content. 

2. Begin with the end in mind.  What do I want students to do at the end of the class that they couldn’t do (or do well) before?
One way to build a sense of purpose is to ask yourself “what will they be able to do at the end of this lesson that they couldn’t do (well) before?” If you’re clear on your goal/purpose it will be easier to develop activities to prepare your students for that goal.  Also it is easy to check that all your activities actually contribute to that goal.

3. Think in terms of “Early Bird” activities at the beginning of class. [Handout 3]
“Early Bird” activities are activities that students engage in as soon as they enter the classroom.  The primary motives are (a) to give students something to do while the teacher is attending to daily administrative chores, (b) to settle the students, and (c) to provide activities that will activate background knowledge about the lesson topic.  

“Early Bird” activities can be short, simple, low-stakes writing prompts, vocabulary items rated along a continuum of 1) “I could define this word,” 2) “I could use this word in a sentence,” 3) “I would know this word when I see it but might not be able to use it without support yet,” 4. “I’ve never seen this word before.” Or an “Early Bird” activity could be to discuss study questions related to that day’s lesson with a partner.  
		
4. Model good learning behaviors through “Think Alouds.”  [Handout 4]
Thinking Aloud is a type of modeling where the teacher models how s/he engages in a task.  For example when reading a reader might ask, “I wonder who owned the gun.  What will happen next?  This man avoided the police.  He must be a bad guy.” This shows students the kinds of strategies that good students engage in.  

5. Use “Idea Waves” to make sure everyone (not just the teacher) is using the lesson language. [Handout 5]
The point of an “idea wave” is that it ensures that all students participate.  Too often the same three students respond to all the teacher’s questions.  With an Idea Wave the students are first given individual time to develop two or three short comments related to a prompt about the lesson topic.  Then they are also given a set of “academic language frames” to pose their comments such as: “Well, I think that….”;  “In my opinion….”  “I agree with what (Alicia) said.  I think that….”   “I don’t agree with ….. I think that….”  Then the teacher picks one student to begin and calls on one student after another, working down rows, jumping from one student to another, until every student has had a chance to not only hear English in the classroom, but produce English in the classroom.


6. Occasionally require “Exit Tickets” [Handout 6]
An exit ticket is a question, questions or an application the teacher prepared before the class to assess if students understood the main idea of the lesson.  Students must be able to complete the “ticket” to be able to exit the class when it is over.   For example,  
· What is a formal way to thank someone?  An informal one?  
· What are the three elements of a good paragraph?  
· Spell three words on our vocabulary list correctly. 
· What is one connection you made with the story we read today?

7. Establish class rules as a group. [Handout 7]
If in one of the first classes you establish class rules as a group, you typically have more buy in and better participation.  In many countries learners may have little say in the class rules, so you may want to provide a list to help them choose features that they associate with good classrooms. If you’re not sure about appropriate (and acceptable) behaviors in your host country classroom, ask fellow teachers for their professional expertise.

8. During productive activities, keep a “class log” / “correction sheet.” [Handout 8]
If you have a free conversation time in your class of if your class is engaged in a communicative activities where everyone eventually participates, as you’re observing you can keep note of (a) errors students made (grammar, pronunciation, vocabulary), (b) important phrases that came up spontaneously during the lesson, (c) points in the lesson that it is really important for the student to remember.  At the end of the class allow some time to review the correction sheet.  This sheet can be used for developing review sessions for later classes because it provides a snapshot of what was discussed/said in class that may or may not have been in the lesson plan. 

9. Make your daily outline your first routine.
If you write down your lesson plans in sequence on one side of the blackboard it will increase students’ confidence, show you are well organized, and demonstrate that progress is being made.  Ideally, you’d review your progress at the end of class. 

10. Use distinctive signals to get students’ attention.
· Clap hands or ring a small bell
· Turn lights on and off (if possible)
· Command “all eyes on me” (gesture with an index finger pointed to each eye).  
· Raise your hand in silence and mime to students to raise their hands as well. When all students are silent with their hands raised, begin class.
· Call out sharply, “Give me five” with the flat of your hand extended high, then slowly count down in dropping pitch,  four...three...two....one...


11. Practice multi-sensory instructional scaffolding.
When you’re talking/presenting/explaining part of a lesson, write each new or uncertain vocabulary on the board, and pronounce it with good stress and intonation.  Draw images or diagrams whenever possible to illustrate concepts.  Use gestures liberally, pause often to help students catch up with your speaking.  Also ask other students for answers and use gestures to create images and to demonstrate the path of your argument.


12. Make use of “recaps” and “conceptual baskets”. 
It’s good to stop about every 10 minutes to ask a student to provide a recap (or summary) of “What’s it about?”  Especially if students know these types of questions will be coming, they will be better prepared, retain more instruction, and have a stronger sense of progress. 

A “conceptual basket” is a debriefing at the end of a class: “What did you learn today?” What’s one thing you found interesting?  What’s something you’d like to review more?” so that students can carry out the essence of what they learned in a conceptual basket.  Or to put it another way, when the students’ parents ask them, “What did you learn today?” they’ll find it easy to remember because they have already rehearsed. 

13. Provide sufficient wait time.  
Especially in a foreign language, learners need more time to search for the new language.  Therefore “wait time” is the time a teacher waits before intervening.  Teachers often seem to hate silence.  If they ask a question and there is even the slightest pause, they may quickly rephrase the question, ask another question, or provide the answer themselves.   Wait time is counting off enough silence so that students will have a reasonable amount of time to think of and then compose an answer.  I have found that with native speaking graduate students the appropriate wait time is about eight seconds, as one counts, “one thousand one, one thousand two….etc.” up until “one thousand eight.” 

14. Use KWL strategies with content based lessons.  
A way to activate learning knowledge before beginning a lesson is to ask “What do you already know about (this topic?).” You can then motivate student interest by asking them what they want to learn about the topic.  Then after the lesson you can asked what they have learned about the topic.

15. Use the Think-Pair-Share technique to prepare learners for sharing out.
With Think/Pair/Share, you first have individual students develop answers or thoughts about lesson questions.  In this way individual students can think carefully to prepare their answers, practice them with a partner to check for mistakes and hone performance, and then deliver their joint effort to the audience.  

16. Ask students to create mini poster presentations
Divide students into groups to complete a task.  Then give them a piece of paper with markers to represent what they did.  The paper is put up on the wall.  Afterwards each group explains their presentation to the rest of the class.

17. Live by these mottos:          
g) Groups are good. [Students in the front row turn to students in the second row and you have instant group!]
h) Routines rock.  
i) [bookmark: _GoBack]Provide regular, quick practice in bite-size chunks. 
j) Model & validate good behavior to get good behavior.
k) Student responsibility sees and does when teacher eyes and hands can’t be everywhere. 
l) Self & peer assessment build skills, credibility, and a easier product for the teacher to grade.

[bookmark: _Toc371601646][bookmark: h3][image: ] Handout 3: Early Bird Activity Example

“Early Bird” Activity—
Give students a list (or write on the board) four to eight vocabulary words — that they’ll encounter in your lesson--words that they will need to know. When they come into class they have work individually to rate how well they think they know each word.  This gives them something to do quietly when they come in, it is low stakes and not particularly demanding, and it primes them for the lesson.  You can even assess what they’ve done as the transition into the lesson: “Okay, who thinks they can use (one of the words) in a sentence? “

	Rating Scale:               1 = I don’t know it at all.
                                      2 = I’ve seen it before.
                                      3 = I know it and use it.
                                      4 = I could teach it!

Target Word                   I think it means....                                  Pre-class Rating     Post-Class Rating

	Synthesis
	
	
	

	Component
	
	
	

	Minimize
	
	
	

	Selective
	
	
	

























[bookmark: _Toc371601647][bookmark: h4][image: ] Handout 4: Think Alouds

Think Alouds — Common Expressions to Use When Modeling Good Reading Practices & Strategies.
When reading aloud, the teacher can stop from time to time and orally complete sentences like these below.   She is modeling to students how they should stop in their own reading to do the same.  Post a selection of the sentences in the classroom so that students can find them as they read.
· So far, I've learned...
· This made me think of...
· That didn't make sense because...
· I think ___ will happen next.
· I reread that part because...
· I was confused by...
· I think the most important part was...
· That is interesting because...
· I wonder why...
· I just thought of...




























[bookmark: _Toc371601648][bookmark: h5][image: ] Handout 5: Idea Waves (2 pp.)

The Idea Wave is a strategy for small group discussion and review and teaches EFL students academic language for participation. 

Students listen while the teacher poses a question or a task.  Students are given quiet time to consider what they know about the topic and record a number of possible responses. This may be a simple list of words and phrases or a focused quick-write. 

It is also helpful to provide students with a series of response prompts to complete prior to being asked to share aloud.   In this way, less proficient academic language users will have a linguistic scaffold to bolster their linguistic output along with their confidence in sharing aloud. For example, if students are being asked to make predictions about what will happen in the next chapter of a book that they are reading, they might be provided with these sentence prompts to complete:  I imagine that Quentin will be quite jealous of Avery because of his feelings about Sybil....

The teacher  around the  the class in a relatively fast-paced and structured wave (e.g., down rows, around tables), allowing as many students as possible to share an idea in 15 seconds or less (per student)

After several contributions, there tends to be some repetition. Students are cued to point out similarities in responses using appropriate language strategies (“My idea is similar to/related to...;  My idea builds upon...”), rather than simply re-state ideas that have already been mentioned.

The teacher can record these ideas, or have students do a quick-write, summarizing 2-3 interesting contributions they heard during the discussion.  Sample sentence starts are listed below, as well as a hand-out for students, which can be modified to make it age- or class-appropriate.
 
Sentence Starters 
· I think ____________because…
· One reason __________is relevant to Cultural Issues is that….
· It seems to me that one connection between _______ and ________ is….
· Both _____ and _______ are concerned with… 

Expressions to Acknowledge the Contributions of Others
· I agree with ____, but I also think that…
· My idea is similar to ____’s idea.
· Building on what _____ said,…
· I’m not sure I entirely agree with ____.

Sentence Starters about the Characteristics of a Topic
· One characteristic of _____________ is…
· It seems to me that ____________ is also (more)….
· Don’t forget that __________________ is also (also has/shows)…
· ___ is certainly one important feature of ______________.  




Idea Wave Instructions

· First, [students] write down 3-5 ideas about the topic. You want more than one in case someone before you uses one of yours.
· Only speak when the teacher calls on you during the Idea Wave. If you are included in the Idea Wave, share one idea, using your classroom voice instead of a your voice with friends.  Speak slowly and loudly enough for everyone to hear.  
· Listen carefully to your classmates’ contributions.
· If your idea is closely related to someone else’s idea, acknowledge (point out) the similarity or difference before sharing your own idea.
· Be prepared to summarize key information presented during the Idea Wave.



Sample Idea Wave Sentence Frames
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Saying what you think
· I think/I believe that…
· In my opinion…
· If you ask me…
· It seems to me…

Saying in other words (active listening strategies)
· In other words,
· What I hear you saying is…
· __(repeat another’s statement__, is that it?

Reporting out
· What I discovered was that…
· What I learned from_______ was that…
· As  __X___ was saying

Making inferences
· I guess/think/imagine/that…
· Based on __X___, I would suppose that…
· If ___X___ is  true, then __Y__

Clarifying
· What do you mean when you say…”
· Would you explain that again?
· I’m not sure I followed you.

Agreeing/Validating
· Good point. I hadn’t thought of that.
· That’s an interesting point of view.
· I see what you mean.

Getting Others’ Opinions
What do you think?
Do you agree?
__X__ , what do you think?

Floor Holding
· Please give me just a moment
· As I was saying…
· Just a minute, please.

Building on Other’s Contributions
· My ideas is related to __X’s__
· As __X__ was saying…
· I agree with __X__

Reporting shared work
· We thought that…
· We decided that…
· One idea we had was…
· We looked at it differently…
[bookmark: _Toc371601649][bookmark: h6][image: ] Handout 6: Exit Ticket Examples

	EXIT TICKET

Today in class we learned _______


__________________________________-


__________________________________


_________________________________-


__________________________________



	
	EXIT TICKET

In math class we learned how to add numbers of two places. Let me show you how:

	
	
	

	EXIT TICKET

When someone says, Thank you,  you say

_________________________________

to answer.


When someone says, “Can you help me?” a polite way to answer is 


_______________________________



	
	EXIT TICKET

Today we learned a sentence to help us remember the names and order of the planets. It is--

____________________________________


____________________________________


___________________________________*

* My very eager mother just served us   nine pizzas.






[bookmark: _Toc371601650][bookmark: h7][image: ] Handout 7: Setting Rules Together

Questions to ask students:
· How do you want me to treat you?
· How do you want to treat one another?
· How do you think I want to be treated?
· How should we treat one another when there's a conflict?

Students share their thoughts about those questions in small groups, and then with the entire class. Post responses on a large sheet of chart paper. When an idea is repeated, place a checkmark or star beside it.  Leave space is to add additional rules as need arise.
With each suggestion, ask the student to tell me what the rule “looks like.” If they say 'be nice,' they have to tell what that means. It's a great way to see what they're thinking.

Rather than list only what NOT to do, let rules emphasize positive values as well – respect, tolerance, etc.  

Consequences for breaking a classroom rule are at least as important as the rule itself. Every teacher must create consequences which they are willing to apply.  Examples:

First time: 	Name on board. Warning.
Second time: 	Student fills out a form that asks them to identify the rule they've broken and what they plan to do to correct the situation. Teacher keeps the form on file.
Third time: 	Isolation from class/team/upcoming opportunities that other students have
Fourth time:	Office referral and contact to parents
Further times:	Parents and student called to office to meet with principal and teacher.  

Consequences are outlined and penalties for further infractions are clearly stated.  If available, student enters counseling, anger management program, or other intervention (youth group, church group, tutoring with another student) with goal of changing behavior and building social and academic skills.


Possible Classroom Rules

A Respectful Classroom
· Be respectful of yourself.
· Respect classmates.
· Be polite and courteous to teachers and staff.
· Respect the rights and things of others.
· Take turns.  Share.

· Always do your best.
· Try to speak English.
· Come to class on time.
· Come prepared with all supplies and homework complete.
· Treat books and materials carefully.
· Raise your hand before you speak during a classroom lesson.
· Listen quietly while others are speaking.
· Leave your seat only when necessary.
· Do not interfering with the teaching and learning of others.
· Stay on task.  Try hard.



































[bookmark: _Toc371601651][bookmark: h8][image: ] Handout 8: Using Class Logs in Tutorials and Small Classes

What are correction sheets and class logs? (Template and sample class logs attached) 
A class log, used for teachers’ notes of points to emphasize to students or to build into future classes, is simply a sheet of paper the teacher keeps at his/her side during a lesson.  The types of information the teacher might note on the paper are—

· Common mistakes that students make
· Vocabulary or language features in the lesson that it would benefit the students to explicitly notice
· Interesting or useful language appearing in the instructor’s procedural language (Procedural language is the language that the teacher uses to give instructions, to explain, to give feedback--language which is not explicitly part of the lesson as the lesson plan was designed.) 

Class logs are very valuable resources to teachers of small classes.  Class logs can show --
· A record of what was discussed and what was important in one particular class (contrasted to the content of the lesson as planned for that class)
· Personalization of the learning experience (Entries on the class logs concern the learner’s own language, problems, and questions)
· A means to control the timing of error correction, so that (a) the teacher doesn’t always have to do “on-the-spot” error correction, yet (b) doesn’t lose track of errors that should be noticed
· Patterns in student difficulties, so that the teacher learns better what kinds of difficulties to expect and develop effective ways to respond to them
· Needs for student review
· Sources for quizzes and teacher in-class review

Class logs as teaching tools work effectively in classes with less than 8-10 students.  With more than 8-10 students, even the most experienced teacher is so busy with classroom management issues that she cannot attend to the correction sheet and teach at the same time.  However, in small classes, the teacher can simply note a word or two on the sheet at the moment some interesting language is produced and then get on with the lesson. 

Later, 10 to 15 minutes before the end of the class the teacher can stop and take a minute or two to write out her class log data in just enough detail so that students can make sense of it, and review the items on the class log with the class.  

In the best of situations, a copy of the class log can be made for each student. If this is possible, they are asked to spend five minutes reviewing the log that evening and then maybe a few minutes the next morning. 


After that, students are allowed to throw the class log away.  It isn’t a high stakes tool.  In an ideal world, the teacher would review the Class log one more time at the beginning of the next class to reinforce memory and to serve as a bridge from the previous class. 

Class Logs ~ Additional points  
Teachers often ask if student errors should be addressed only with the student who produced the error.  The answer is no.  The assumption that we make is that if one of our learners made the error, it’s very likely that others would make the same error, so the whole class reviews and benefits together.

Typically a class log will have 10 to 30 notations for an hour-long lesson.  The number of notations will depend on the nature of the lesson. Obviously, a discussion-based lesson will tend to have many more entries than a class primarily taken up with teacher explanation.
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[bookmark: TM1][image: ] HANDOUT 9:  Analysis of Two Classroom Tips

Name _______________________________________          Date ______________________

For two tips you have chosen respond to the prompts below. If more space is needed write on back.

TIP 1:  (write name of practice from Handout 1) _____________________________________

A. What interests you about the tip (i.e., why did you choose it?)




B.  At least three pros OR cons about the tip/activity.




C. What kind of content you would use the tip with and why (e.g., in most classes, in reading class, in speaking activities)


D. At least one way you would adapt or modify the tip for your specific students. 



TIP 2:  (write name of practice from Handout 1) _____________________________________

A. What interests you about the tip (i.e., why did you choose it?)



B.  At least three pros OR cons about the tip/activity.




C. What kind of content you would use the tip with and why (e.g., in most classes, in reading class, in speaking activities)



D. At least one way you would adapt or modify the tip for your specific students. 

[bookmark: TM2][bookmark: tm3][bookmark: _Toc371601652][image: ] Trainer Material 1:  Rubric for Classroom Tips

Name ________________________  Date ___________________________


	
	Incomplete
(0)
	Approaches (1)
	Meets
 (2)
	Exceeds 
(3)
	Score

	Demonstrates interest in specific classroom management tips
	The assignment  is incomplete or was not submitted   
	The assignment provides a vague reasons for the participant’s interest in it.
	The assignment provides a reasonably detailed explanation for the participant’s interest. 
	The assignment gives a detailed explanation for the participants particular interest
	

	States as least three possible pros or cons regarding the chosen tips 
	The assignment is incomplete or was not submitted 
	Fewer than three pros or cons were provided for each of the two tips, or the pros or cons seem unrelated to the tip, or obvious pros or cons are not mentioned. 
	Three reasonable, expected pros or cons are provided for each tip
	Three or more apt pros or cons are provided with a detailed rationale for each tip
	

	States contexts or content appropriate for the tips
	The assignment is incomplete or was not submitted
	A specific context/content is not mentioned or not appropriate to one tip. 
	Appropriate context/content is associated with each tip.
	Appropriate contexts/content is associated with each tip and a rationale provided
	

	Statements adaptations for the tips in her/his classroom
	The assignment is incomplete or was not submitted
	Adaptations are not suggested for one tip, or they are vague or inappropriate.
	Appropriate adaptations are suggested for both tips
	Adaptations are appropriate to both tips and rationales provided.
	

	                                                                                                            Total: 
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