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	Session: Co-Teaching, Co-Planning, and Co-Adjusting


	Sector(s):
	
	Education

	Competency:
	
	Facilitate improved teaching and learning skills and practices

	Training Package:
	
	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate techniques and strategies to establish and maintain good relationships with teachers in classrooms and between the school and larger community to foster teacher professional growth, student achievement, and community engagement in schools.

	
	
	

	
	
	

	Session Rationale: 
	
	Volunteers have to co-teach, co-plan, and co-adjust (make mutual adjustments) with their work partners to succeed together and thrive in the classroom.

	Target Audience: 
	
	Education trainees only or with work partners.

	Trainer Expertise:
	
	Two years of teaching experience (ideally with some co-teaching) in any school subject

	Time: 
	
	90 minutes

	Prerequisites: 
	
	Global Education pre-departure session: Your First Lesson; Global Education sector sessions: Building Good School Relationships, Teacher Communities of Practice

	Version:
	
	Feb-2013

	Contributing Posts:
	
	PC/Armenia
PC/Nicaragua
PC/Colombia
PC/Philippines
PC/Indonesia
PC/Samoa



	Session: Co-Teaching, Co-Planning, and Co-Adjusting

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:
1. Read session and choose Option A or B for Application. Adjust and complete all post adaptations in Handout 3A and Handout 3B according to local context.

2. Cut out activities or situations on Trainer Material 2 in strips to distribute to trainees.
3. Make necessary copies for session.
Materials:
· Equipment
1. Projector
2. Scissors
3. Flip charts
4. markers
· Handouts
Handout 1: Co-Teaching Models
Handout 2: Co-Planning Concerns
Handout 3: Handout 3A: A Work Partner’s View of Co-Teaching with a New Native English-Speaking Teacher
Handout 3B: Letter: I’m going to have a Peace Corps Volunteer in my Class…..for Two Years!
· Trainer Materials
Trainer Material 1: PowerPoint: Co-Teaching, Co-Planning & Co-Adjusting (refer to separate file)
Trainer Material 2: Which Activities Suit Which Co-Teaching Models?
Trainer Material 3: Answer Sheet: Which Activities Suit Which Co-Teaching Models? 


	Session Learning Objective(s): 

1. Participants will list at least three challenges and three benefits to co-planning and co-teaching. 

2. Participants will identify the co-teaching models that are the best fit for different types of classroom activities.
3. Participants will evaluate at least three co-planning decisions that Volunteers and their work partners typically need to engage in to co-plan successfully.
4. Participants will individually determine their expectations for the co-teaching experience and then compare their expectations in pairs: discussing ways to maximize their positive expectations, to minimize the negative ones, and to highlight at least three co-teaching decisions they agree that they will have to make together. 

	Session Knowledge, Skills, and Attitudes (KSAs): 

· List the main types of co-planning discussions that Volunteers and work partners need to have (K)

· Describe the primary techniques of co-teaching (S)

· Successfully discuss important aspects of co-planning with a work partner and come to agreement about how to compromise on most of those aspects (S)

· Collaborate with a work partner to better understand typical expectations of a co-teaching experience (S)
· Co-teaching and co-planning require mutual respect and a commitment to building empathy (A)


	Phase / Time /
Materials
	Instructional Sequence

	Motivation

15 minutes
Trainer Material 1: PowerPoint Slide 2
	Exploring the parameters of co-teaching and co-planning
Participants will brainstorm benefits of co-planning and co-teaching.
1. Tell participants, “Co-planning and co-teaching are often more work than just doing it yourself. What are some of the downsides to co-teaching and co-planning? Please make a quick individual list.”


2. When participants have had a few minutes to jot down some points, solicit their ideas—asking volunteers to only give “downsides” (concerns, negative aspects) that have not be mentioned before. Write their ideas on a flip chart. Sympathize, and give examples that expand on participants’ ideas when relevant. 

3. Now say, “But Peace Corps in [insert your post name] IS committed to co-teaching; there must be some good reasons for that, even if co-planning and co-teaching are often more work than just doing it yourself. What are some of the benefits to co-teaching and co-planning? Again, please make a quick individual list.”
4. [SLIDE 2]: When finished, compare the participants’ lists to the list on Slide 2 of the PowerPoint. Put a star in front of all the ideas participants shared that correspond to Slide 2. Tell participants, “It takes a variety of activities to support good co-teaching, and sometimes more of it happens outside the class than in. We will look first at the essential co-teaching techniques, because identifying the proper co-teaching technique to use will be an element of co-planning.”
Note: 

This activity is an assessment of Learning Objective 1. 

	Information 1
15 minutes
Trainer Material 1: PowerPoint: Slides 3-12
Handout 1: Co-Teaching Models 

	Co-Teaching Models
Participants will learn the basic models of co-teaching.
1. [SLIDES 3-5]: Tell participants, “There are many similar ways to represent different co-teaching models. This one looks at two categories of co-teaching. In one category, there is a lead teacher with more of the teaching responsibility and a support teacher who in some way provides a classroom support to the lead teacher’s teaching. The other category is actual team teaching, where both teachers have equal responsibility.”
2. [SLIDES 6-7]: Explain the three Lead Teacher <-> Support Teacher models.
Note: 
· “Action Research” is informal research that a teacher carries out in her own classroom to learn more about her students, her teaching style, or how to teach more effectively. 
· When Action Research involves one teacher observing another, the focus of the observation is only on aspects of the class pre-determined by the teacher and the observer. 
· Observations in Action Research are never used to evaluate teaching quality—instead they are a support to help a teacher improve. In Slide 9, pull-aside teaching can be for groups of gifted students as well as struggling ones.
3. [SLIDES 8-9]: Explain the concept of “Pull-Aside Teaching.” Say, “‘Stigmatizing’ means ‘causing a person or group to be viewed negatively.’ In this case, if a weaker student is always paired with a stronger student, the weaker student will soon feel that s/he is stigmatized for being stupid.”
4. [SLIDES 10-12]: Introduce the two models of team teaching. Note that team teaching should not be used for initial instruction because you want to set a foundation and to make sure students understand the physical structure of the team teaching.

5. Distribute Handout 1 to participants. Talk them through the five models and their relationships quickly. Tell participants that they will try to match classroom activities or situations with the co-teaching methods that best support them.

	Practice 1
10-15 minutes
Handout 1: Co-Teaching 
Trainer Material 2: Which Activities Suit Which Co-Teaching Model?
Trainer Material 3: Answer Sheet: Which Activities Suit Which Co-Teaching Model?
	Selecting a co-teaching model to suit the teaching activity 
Participants will practice matching classroom activities and situations to the co-teaching models that are most appropriate to them.

1. When you have presented Handout 1, distribute the Activity/Situation strips from Trainer Material 2. You can either allow individual students to draw the strips, or you can form groups and randomly give each group a similar number of Activity/Situation strips. 

2. Participants, using Handout 1 as necessary, will decide which model of co-teaching would likely respond best to the situation on the strip(s) they have received. Give them a few minutes to prepare their response. Trainer Material 3 is an answer sheet that the trainer can use to evaluate participant responses. Each group or participant will share her/his strip(s) and her/his answers with the rest of the class. Possibly the best way to evaluate responses is to let the whole group decide—if they disagree with your answer sheet, share it and the reason why it is so. 
Note: 
This activity is an assessment of Learning Objective 2.

	Information 2
10 minutes
Trainer Material 1: PowerPoint: Co-Teaching, Co-Planning & Co-Adjusting, Slides 13-15 
	Co-Planning Considerations
Participants will explore some of the fundamental questions that need to be answered to accomplish both successful co-planning and co-teaching. 
1. [SLIDE 14]: Have participants read the list of co-planning decisions silently. Tell them, “These are typical decisions that teachers need to make when they start co-teaching.” You can also note (if you wish) that they may need to revisit some of these decisions from time to time when there are problems or changes, but making some decisions like this are necessary before getting started with co-teaching. Ask the participants if they can think of any other types of decisions that would typically be important for co-teachers to decide as part of their co-planning/co-teaching process. Ask participants if they have any questions about the list of decisions. 
2. [SLIDE 15]: This is a list of decisions that co-teachers (or any teachers, for that matter) need to make to create a lesson plan. 
Note:
“Activate Background Knowledge” means to ask questions and give prompts so that students can connect what they already know and what they have learned with what they will learn. “Explore an example of the lesson focus in context” means “show students how the teaching focus of the lesson occurs in the real world.” This could be a demonstration, pictures or illustrations, a related game, or a dialogue or simulation.

	Practice 2
10-15 minutes
Handout 2: Co-Planning Concerns

	Making Decisions about How Co-Teachers will Co-Plan
Volunteers, or Volunteers and work partners, in pairs will evaluate for basic decisions posed in Information 2 along with other issues that they might need to work out. 
1. Have participants read through the lists on Handout 2 individually and mark the decisions/questions as follows:
· Put an “S” in front of any question that seems relatively SIMPLE to answer.

· Put a “D” before any questions that would require an important DISCUSSION between the Volunteer and work partner.

· Circle the questions you think are MOST IMPORTANT in the co-planning and co-teaching process.

· Put a line through (that is, “strike through”) the QUESTIONS you think would be least important to your co-teaching success. 
2. When partners have completed marking their individual handouts, ask them to compare and discuss their answers. 
Note: 

This activity is an assessment of Learning Objective 3. 

	Application
20-30 minutes
Trainer Material 1: PowerPoint Slides 16-20
Handout 3A: A Work Partner's View of Co-Teaching with a New Native English-Speaking Teacher
Handout 3B: Letter: I’m going to have a Peace Corps Volunteer in my Class…..for Two Years!
	Co-Adjusting Expectations about the Co-Teaching Experience
Participants will determine individually their expectations for the co-teaching experience, and then compare and discuss ways to maximize their positive expectations and minimize the negative ones. 
1. [SLIDE 17]: Say to participants, “When you learn that you will be co-teaching with someone (or in fact any work situation where you will have a partner), it is natural to imagine what the relationship and the work environment will be like. Probably when thinking about the co-teacher relationship, partners can easily imagine a couple of ways to complete each of the following sentences…”
1. I am excited about...
2. I am concerned about…
3. In terms of teaching approaches, values, etc, I…
4. In sharing classroom control, I am ready to…
5. I would want my co-teacher to know about...
6. I would be disappointed, if not angry, if…
7. What I hope to get out of the experience is…
2. Tell participants, “Teachers are always very busy, and any change in the classroom usually requires more effort, patience, or diligence. It is important that co-teachers are honest with each other about their concerns and aspirations—and try to find a way to respond to them.” Note also that often just discussing a concern in a calm, respectful setting can do much to solve the problem.

Post Adaptation:
Choose the option that fits your session context. If you are conducting this session for trainees only, select Option A and use Handout 3A. If work partners are present, choose Option B and make all adaptations necessary to Handout 3B to make it realistic and reflective of work partners’ typical thoughts and worries. 

OPTION A (For trainees only):
1. Ask participants to work individually to imagine at least two ways to complete each of the seven sentences above. When they have finished, ask them to compare their answers and briefly discuss similarities and differences. 
2. Ask the participants to read Handout 3A. Tell them that these answers are based on typical responses that counterpart teachers provide after reflecting on the benefits and challenges of working with at Volunteer. 
3. Next, ask participants to compare the answers that they provided with the work partner answers on the handout. Have them think about where work partner and Volunteer responses match well, where they might be different but not problematic, and where they will likely be problematic.
4. For all significant mismatches, ask the partners to imagine negotiating a strategy for resolving the mismatch or adjusting each other’s expectations to work out the mismatches. The point is to build empathy and to work together explicitly to start building their relationships.
5. When all groups have completed the activity, ask participants to share what they learned or negotiated. 
OPTION B (For trainees with work partners):
Note: 
Please be sure to make this session a safe, secure, and comfortable space for work partners. While we want to “warm up“ work partners (and trainees!) to the likelihood of needing to negotiate mismatches in expectations, for reasons of unfamiliarity, differentials of English confidence, and variations in directness and indirectness in communicate styles, we don’t want work partners to feel like they have to have open, frank discussions about differences with trainees now. 
1. Distribute Handout 3B to work partners. Ask them to work individually to select four positive ideas (benefits to having a Volunteer) in the letter that they think most teachers would probably agree with and four concerns that that they also think most work partners would have about working with a Volunteer.
2. At the same time, ask trainees to work individually to imagine at least two ways to complete each of the seven sentences on Slide 17.
3. Ask trainees and work partners to work in pairs to compare and discuss their respective lists. Then, encourage them to share any ideas they have to 

· Maximize the positives

· Minimize the negatives
· Highlight decisions they might need to make together as they begin to work 
 together
4. Do not ask partners to negotiate these key decisions together now. Rather, we want to build their awareness of issues they may have to discuss and negotiate later. 
5. When you have finished this application discussion, say to participants, “Okay, you’ve learned about different co-teaching models and gained some experience in deciding which kinds of activities fit different models best. You’ve learned about some of the decisions that often need to be made to ensure successful co-planning and you’ve negotiated some of those decisions. You’ve also had an opportunity to look at the expectations that you bring to co-teaching and had an opportunity to talk through them to understand your partner better and avoid problems before they start. You are in very good position to make the most of your co-teaching experience. I would like you know to look at one more slide. It will help you, down the road, to evaluate the success of your co-teaching, planning, and adjusting experience. It’s a simple foundation for a simple rubric—one you can quickly reflect on from time to time to gauge your co-teaching program—and I think it will give you a good idea of what you can look forward to as you grow in the good co-teaching experience I expect most of you to have.”
6. [SLIDE 19]: Allow participants to read through Slide 19. Ask if they have any questions. Ask whether they think that these are reasonable ways to evaluate co-teaching success. If they find one that some participants do not think is reasonable, talk through to consensus. Check to see if any participants have good ideas about other elements of co-teaching that should be considered in evaluation.
7. When finished, end the section, thanking participants for participating. 
Note: 

This activity is an assessment of Learning Objective 4. 

	Assessment


	Learning Objective 1 is assessed through the brainstorming activity in the Motivation.

Learning Objective 2 is assessed through the activity that matches classroom activities/situations to the most appropriate co-teaching model.

Learning Objective 3 is assessed through the activity on negotiating common co-planning decisions in Practice 2.

Learning Objective 4 is assessed through the negotiation phase of the application activity. 

	Trainer Notes for Future Improvement
	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


	Handout 1: Co-Teaching Models 




I. LEAD TEACHER (( SUPPORT TEACHER (Lead Teacher is supported by her/his Peer Teacher in some way)

	A. Peer Observation—Co-teachers must agree on the purpose and focus of the observation

PROS
· Requires little joint planning time

· Provides opportunity of support teacher to learn about students or lead teacher’s teaching style 

CONS

· Can result in one teacher being perceived as an assistant


	B. Peer Support—One teacher has primary responsibility for teacher and the other circulates, helping individual students or groups as needed.

PROS
· Requires little joint planning time

· Support teacher can give one-on-one help to students

· Support teacher can help model interactions with lead teacher

CONS

· Support teacher can become a distraction

· Students can become dependent on the support teacher
	C. Pull-Aside Teaching—If some students need special attention, one teacher leads the large group and the other “pushes in” with focused instruction for a group of students.
PROS
· Good for students who learn at different rates; allows re-teaching, tutoring, or enrichment
·  Can catch up students who have been absent or work with a few students on special projects
CONS
· Can be stigmatizing to the group who is alternatively taught, if the same students are always in the alternative small group


II. TEAM TEACHING (Teachers have equal teaching presence)
	· Split Teaching – Teachers teach two groups of students the same information simultaneously. Lowers teacher-to-student ratio. Can be used in multiple classes.
PROS
· Allows heterogeneous or homogeneous groups
· Can be used for differentiated learning 
CONS
· Teachers must both know in the subject and confident in teaching the content
· Should not be used for initial instruction
	B. Team Teaching– Both teachers teach cooperatively but switch off taking the lead (equally) on different teaching segments.

PROS
· Greatest amount of shared responsibility
· Prompts teachers to try innovative techniques neither teacher could do alone
· Reduces the teaching burden on both teachers
· Allows each teacher to play to her/his strengths

CONS
· Most difficult to implement
· Requires much trust, commitment, and planning



	Handout 2: Co-Planning Concerns 


Note:
1) Look through the co-planning decisions and questions below. 
2) Think about what is involved in answering them with a work partner. 
3) Then, individually mark each question as follows:

· Put an “S” in front of any question that seems relatively SIMPLE to answer.

· Put a “D” before any questions that would take an important DISCUSSION between the Volunteer and work partner.

· Circle the questions you think are MOST IMPORTANT in the co-planning and co-teaching process.

· Put a line through (“strike through”) the questions you think would be LEAST IMPORTANT to your co-teaching success.

4) Compare your answers with your partner. 
Decisions to Start Co-Planning/Teaching

· Who gives grades? How do we grade? Who corrects work? 

· Whose classroom management rules do we use?
· What do we tell the students about our roles? 
· What co-teaching strategies do we feel comfortable using? 
· When, for how long, and how often do we co-plan?
·  What is our plan for contingencies—last minutes class cancellations, if we fall behind, if we need to re-teach…
· What lesson plan format do we use? 
· What if one of us is late or misses a co-planning session? 
Questions While Co-Planning
· What is the goal of this lesson? (What can students do at the end of the lesson?) 
· How does this lesson fit with those before and those to come?
· Is the lesson aligned with the curriculum?
· Have we included the necessary steps in our lesson development? 
· Activated background knowledge? (for example, a KWL activity)
· Explored an example of the lesson focus in context? (for example, a dialogue)
· Provided an explanation or examples of the lesson focus in practice?
· Given sufficient practice? (more than one practice activity or a rich practice activity)
· Debriefed? (What did you learn? What was difficult? What practice do you still need?) 
· What co-teaching types will we use with different lesson activities? 
· What are each teacher’s specific tasks in the lesson?
· What materials or logistical preparations are needed for the lesson? 
· How will we decide if the lesson was successful? 
· Have we made a conscious effort to respect and infuse each others’ teaching values and beliefs? 
	Handout 3A: A Work Partner’s View of Co-Teaching with a New Native English-Speaking Teacher 



If I were an established nonnative English-speaking teacher in my own country and I learned that a new English teacher from the U.S. was going to join me in my classroom, I might be—
Excited to have someone…
· with whom I could use English regularly

· who could easily speak to matters of English culture and current events

· who, as a native speaker, would motivate my students to see the authenticity of communicating in English

· who could help me out with classroom activities

· who could share student monitoring and evaluation with me

· who could bring some new, engaging activities into my classroom

· who knew enough about language teaching that I could “talk shop” with them and have an ongoing dialogue about my classroom

· might be able to create opportunities for my students to use and practice English outside of class

Concerned about having someone who might…
· judge my English proficiency

· judge my teaching practice

· try to take over my classroom

· diminish the students’ respect for me

I would tend to think…
· I already know how to teach well in my school/education system

· I don’t need to make big changes in my teaching

· it would be a pain to have to accommodate the new English teacher in my classes every class

· I want to work with the new English teacher, but I want to be able to control the type of collaboration that we engage in

· the new English teacher is a resource for expanding classroom activities and learning opportunities, but not so much to change activities I already engage in

Some matters I would expect to inform the new English teacher about would include…
· grading, the design of the curriculum, accepted practices in the school

· my language, culture, history, and current events

· what I know about teaching from experience and why I teach as I do

· classroom management and dealing with individual students

· getting along with administrators and staff in the school

I would be angry if the new English teacher…
· tried to tell me how to teach

· insisted on implementing her/his ideas or activities in my class when I didn’t approve

· complained about me to administrators

· criticized me to other teachers

· treated students in ways I didn’t approve of

I would be disappointed, if not angry, if…
· the new English teacher seemed to know nothing about teaching

· s/he showed little interest in learning my language and culture
· s/he continually complained about or criticized my language, culture, or conditions in my country
	Handout 3B: Letter—I’m going to have a Peace Corps Volunteer in my Class…..for Two Years!


Instructions to the Work Partner Teacher and Volunteer: 

A teacher in [insert post country name] has just learned that she has been selected to be a partner teacher for a new Education Volunteer. She is happy and excited, and a little concerned. She has written the letter below to her best friend from teachers college, who now lives in another, faraway town. Read her letter to yourself, and then individually select four positive ideas in the letter that the teacher would agree with and four concerns that the letter writer mentions that you think are understandable concerns. When you have finished, compare and discuss your lists. Share any ideas you have to:
· Maximize the positives

· Minimize the negatives
· Highlight decisions you might need to make together
Dear [use a common name in the post country],
I’m so excited. This is probably the biggest news I’ve had about my job since I graduated from the teachers college. A Peace Corps Volunteer from the United States is coming to our school and I will be co-teaching with her for two years! Two years! I think some of my other colleagues might even be a little bit jealous of me. Do you think I should worry about that? 

This will be so good. Now I’ll have someone to practice my English with all the time. That will be so good. It’s hard to keep your confidence about using another language if you’re only teaching the same old lessons to students who barely speak it anyway.

My students will be so happy, they’ll have a native speaker they can listen to and practice with. They can learn all about the United States and they won’t be bothering me all the time with the words from those English pop songs!

And I think the Peace Corps Volunteer can really help me. It will be so good to have someone else in the class. She can help out with activities, she can help with keeping track of which students are doing well and which aren’t, she can work with small groups when some need it and I think it will be very good to have her do the practice activities—they will be more realistic if she does them. In fact, she will probably show us some great new activities that the children will enjoy doing. She can probably even give me some ideas on improving my teaching.

I do worry a bit thought about having another teacher in my classroom. What if she judges my English? I know it could be better. Or, worse, what if she tells me the way I’m teaching isn’t good? I know I could do better—anyone can—but I don’t think I need to make big changes in my teaching. I think I’m pretty good—don’t you think? I have been teaching for 10 years.

And what if she wants to take over the class and do everything her way? Do I have to accept that? How will we decide how to do things? I think it will be okay if we understand each other and share our strengths. For example, there is probably a lot she needs to know about how we do things—grading, classroom discipline and just what’s important in schools here. I hope she’ll listen to me about these things before she decides what is best for my class. 
And she’ll need to learn about our language and culture, and what’s going on in our country. Maybe I can help her with that and in exchange, she can tell me good American teaching techniques, maybe design some nice materials, and maybe she could even help correct papers. I’d love that. Then in return, I can help her learn how to get along with the [Head Master] and the other staff—how to convince the secretary to make copies for class, for example. Oh, and I can tell her about the different students and how to get them to behave well.

But I hear she’s young. What if she’s not a good teacher yet? Do I have to train her? That would cost me more time than having no one to help me. Or what if she doesn’t like me? What if she doesn’t like my teaching and criticizes me to others? What if she treats the students in ways I don’t think are good? What if she’s lazy or she doesn’t like our country. It would be very hard to work with a person like that for two years. 

Oh, but you know me…I over-think everything. I’m probably worrying about nothing. She’ll probably be very nice and know a lot. Still, maybe I need to think back about some of the things I’ve been writing to you. It might be good for me and the American to talk about some of these things as we get started. It could be a good way to avoid problems and in any case we absolutely have to make a plan for how we make teaching decisions together. Do you think she would be okay with that?

Well, I have to go. Give my best to [insert two other local names here]! I hope to see you soon and I’ll let you know how things work out with my new American (. Maybe you will even be able to come and meet her.

Sincerely,

[Insert yet another local name]
	Trainer Material 2: Which Activities Suit Which Co-Teaching Models? 


Two teachers who are equally knowledgeable about the lesson topic, who work together often, and who like playing off each other are co-teaching a class.

I have a new lesson and I want to know how students reacted to it. 

I have a group of 40 teacher trainees whom I want to analyze and categorize different classroom situations, but I can only think of about 18 examples and I don’t want the group to hear the same situation several times.
I suspect my students aren’t doing well on exams because of their note-taking skills, and I want to find a way to provide individual support to those that need it while I am lecturing. 
I need to teach a session that I’m not really familiar with and have never seen taught before. 

I have several students who are struggling to understand this week’s concept.
We want students to see us as equally competent and equally responsible for the class, so we teach together and play off each other.
I have a listening dictation to give, but I have a large number of students in my class and the class’s acoustics are so bad that many students in the back of the room can’t hear me. 
I have a gifted student in my class who regularly gets bored with the typical pace of class.
I have been assigned a Teaching Assistant and I want to introduce her into the activities of our first class in a way that will encourage students to give her the same respect as they habitually give me.
I’m talking students through a lab experiment today and it’s important that no one falls behind. 
I need to get into a new work partner’s teaching style and classroom management preferences.
We’re demonstrating a new interactive teaching technique at a conference, and we need to model a lot of the interactions to the audience and really keep up their engagement and enthusiasm. 
I’m introducing self- and peer-assessment today and I suspect that some students will need one-on-one support with this new concept. 
One teacher knows course content very well and is a good lecturer, but the other teacher has a knack for interactive practice.
I want students to experience learning by teaching, so I’ve decided to divide the class in two to teach related but different learning strategies to each group, have them discuss the strategies, and then pair up for each pair to give their respective strategies to each other. 

I have three ethnically marginalized students in my class who are typically excluded by other students in group work. I want to bring to start bringing these students into groups in a supported, supervised ways, so that the other students get used to working with them. 
	Trainer Material 3: Answer Sheet: Which Activities Suit Which Co-Teaching Models?


1. Two teachers who are equally knowledgeable about the lesson topic, who work together often, and who like playing off each other are co-teaching a class. TRUE TEAM
2. I have a new lesson and I want to know how students reacted to it. PEER OBSERVATION
3. I have a group of 40 teacher trainees whom I want to analyze and categorize different classroom situations, but I can only think of about 18 examples and I don’t want the group to hear the same situation several times. SPLIT
4. I suspect my students aren’t doing well on exams because of their note-taking skills, and I want to find a way to provide individual support to those that need it while I am lecturing. PEER SUPPORT
5. I need to teach a session that I’m not really familiar with and have never seen taught before. PEER OBS.
6. I have several students who are struggling to understand this week’s concept. PULL ASIDE
7. We want students to see us as equally competent and equally responsible for the class, so we teach together. TRUE TEAM
8. I have a listening dictation to give, but I have a large number of students in my class and the class’s acoustics are so bad that many students in the back of the room can’t hear me. SPLIT
9. I have a gifted student in my class who regularly gets bored with the typical pace of class. PULL ASIDE
10. I have been assigned a Teaching Assistant and I want to introduce her into the activities of our first class in a way that will encourage students to give her the same respect as they habitually give me. TRUE TEAM
11. I’m talking students through a lab experiment today and it’s important that no one falls behind. PEER SUPPORT
12. I need to get into a new work partner’s teaching style and classroom management preferences. PEER OBS.
13. We’re demonstrating a new interactive teaching technique at a conference, and we need to model a lot of the interactions to the audience and really keep up their engagement and enthusiasm. TRUE TEAM
14. I’m introducing self- and peer-assessment today and I suspect that some students will need one-on-one support with this new concept. PEER SUPPORT
15. One teacher knows course content very well and is a good lecturer, but the other teacher has a knack for interactive practice. TRUE TEAM
16. I want students to experience learning by teaching, so I’ve decided divide the class in two to teach related but different learning strategies to each group, have them discuss the strategies, and then pair up for each pair to get their respective strategies to each other. SPLIT
17. I have three ethnically marginalized students in my class who are typically excluded by other students in group work. I want to bring to start bringing these students into groups in a supported, supervised ways, so that the other students get used to working with them. PULL ASIDE. 
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