
	Session: English Teacher Communities of Practice 


	Sector(s):
	
	Education

	Competency:
	
	Build teaching and learning capacities in English

	Training Package:
	
	TEFL

	Terminal Learning Objective:
	
	Participants will create and maintain Communities of Practice in English that improve teacher English proficiency and increase the amount of English procedural language used in class.

	
	
	

	
	
	

	Session Rationale: 
	
	Help participants empathically understand why counterparts may need additional English learning/practice and to practice the kinds of activities that can be used to help counterparts expand their repertoire of classroom procedural language 

	Target Audience: 
	
	TEFL or Primary Literacy trainees in PST

	Trainer Expertise:
	
	Two years of classroom teaching experience in English

	Time: 
	
	90 minutes

	Prerequisites: 
	
	Teacher Communities of Practice; NNESTs and NESTs Working Together; Lesson Planning

	Version:
	
	Oct-2012



	Session : Teacher Communities of Practice in English 

	Date: 
	Time: 
	Trainer(s): 

	Trainer preparation:

1. Review Session plan.
2. Make copies of Handouts 1-7 for each participant. 

3. Write session learning objectives on flip chart paper and post in the room. 
Materials:

· Equipment

1. Computer 
2. Projector

3. Flip chart
4. Markers
· Handouts
Handout 1: Jazz Chant – Do You Know Mary?
Handout 2: Three Objects Activity
Handout 3: Multiple Choice Grammar Test
Handout 4: Letter Recognition Activity 

Handout 5: Dialogue Substitution Activity: Wrong Number
Handout 6: A Model for an “English for Teachers” Session Plan
Handout 7: Supplement: English Procedural Language for Common Classroom Phrases, Routines, Activities & Interactions
· Trainer Materials

Trainer Material 1: PowerPoint – Teacher Communities of Practice in English (refer to separate file)

Trainer Material 2: Rubric


	Session Learning Objective(s): 
1. In pairs, participants will identify at least three respects in which English teacher communities of practice are enhanced by collaboration between NESTs and NNESTs. 

2. In pairs, participants will generate at least three ideas for increasing buy-in or ownership among NNESTs for “English for English Teachers” activities. 
3. In groups, participants will model at least three of the steps suggested in a “Classroom English” counterpart session.


	Session Knowledge, Skills and Attitudes (KSAs): 

· Explain how Teacher Communities of Practice can improve counterpart teacher's teaching practice, English proficiency and confidence when speaking English. (K)

· Explain how activities can be organized in Teacher Communities of Practice to specifically improve teachers' procedural language in English (the English used to run the classroom). (K)

· Design a teacher development activity that helps counterparts learn and practice the English needed to deliver a specific English learning activity (S).

· Helping counterparts build English proficiency and competence is one of the greatest benefits (and most readily accepted benefit) that Volunteers can offer counterparts and their students (A).


	Phase /
Time / Materials
	Instructional Sequence

	Motivation

10 minutes
Flip chart with learning objectives written on it
Trainer Material 1: PowerPoint: Teacher Communities of Practice in English, Slides 1-2

	Communities of Practice among NNESTs and NESTs

Participants review the concept of Communities of Practice (CoPs) and consider the benefits of English Teacher CoPs comprised of both NNESTs and NESTs. 

1. Ask participants to think back to their previous session on Teacher Communities of Practice (from Global Ed). Ask them to recall what we mean when we talk about Teacher Communities of Practice. Take a few responses from trainees, and mention any key points that are omitted. 

Note:
· Communities of Practice (CoPs) are “Groups of people who share a concern or a passion for something they do and learn how to do it better as they interact regularly.”
 In Teacher Communities of Practice, teachers support one another by sharing solutions to issues they encounter in the classroom, encourage one another in their teaching, and generate new ideas to bring to the classroom. 
· An example of a strategy for strengthening teacher Communities of Practice was the Mosaic Activity from the previous Teacher Communities of Practice session. 
2. Remind participants about the session on NNESTs (Non-Native English Speaking Teachers) and NESTs (Native English Speaking Teachers) working together. 

3. In pairs, have participants discuss the following question. Encourage each pair to generate at least three ideas. Allow 3-5 minutes for discussion. 

· In what ways do you think mixed groups of NNESTs and NESTs can enhance teacher communities of practice in English? 

Note:
1) Examples could include:
· NESTs can support NNESTs in areas of the English language where they struggle; 

· NNESTs can help NESTs recognize the differences between students’ native language and English that can present challenges for English teachers. 
2) This activity serves as an assessment for Learning Objective 1. 
4. [SLIDE 2]: Explain to participants: “In this session, we are going to start learning about a very important role that you can play: creating informal communities where counterpart teachers can become more comfortable using English, especially using English to ‘do the business’ of the English classroom.
“Helping counterparts be more comfortable in English is a fair exchange for the information they can give you on local language and culture and how things are done at your school.”


	Information

10 minutes
Trainer Material 1: PowerPoint: Teacher Communities of Practice in English, Slides 3-7
	English as the Procedural Language of the English Classroom

Participants are introduced to a rationale for consistently using English to “do business” in the English classroom, as well as some of the reasons that NNESTs may not always adopt this practice. 

1. [SLIDE 3]: Say to participants: “Many of us remember (or many of us have heard of) foreign language classes where the only time the foreign language is heard is when passages in the textbook are being read aloud or when students are giving their answers to questions in the textbook. 
“This is a particular problem today when the demand for English is exploding and English instruction is introduced earlier and earlier in school. Too often, teachers may not be strong in either English or methodology.” 

2. [SLIDES 4-5]: Present some of the reasons that NNEST (Non-Native English Speaking) teachers may need English support. 
3. [SLIDE 6]: Present some of the reasons that NNEST teachers may tend to do ‘the business of class’ in local language. 

4. [SLIDE 7]: Explain: “In most FOREIGN language environments, if English is not used to ‘do the business’ in the classroom, it will not be used to ‘do business’ anywhere else in the students’ lives. 
“If students are to learn to use English efficiently, English must not only be the class content but the medium through which teachers ‘do the business’ of English class.” 
5. [SLIDE 8]: Clarify to participants that when we say “do the business” of the class in English, what we really mean is that English is the procedural language of the class. 

6. [SLIDE 9]: Explain that the way to support the most students in learning English is actually by having English clubs for teachers (but possibly calling them something else). “Of course some teachers may not want to admit they need practice, so we may NOT want to create a formal “club.” Instead, have regular, informal teacher meetings to share teaching tips and problems, or discuss current topics - IN ENGLISH.” 
7. [SLIDE 10]: Present the anecdote from the TEFL RPCV. 


	Practice

15 minutes
Participant notebooks

Flip chart, markers
	Generating Buy-In for “English for English Teachers” Activities
Participants generate ideas for building NNESTs’ enthusiasm for English practice by encouraging them to take ownership of “English for English Teachers” activities. 
1. Do a quick think-pair-share activity. Start by asking participants to take out notebooks and write down some responses to the following question: 

· If teachers are hesitant to engage in lessons that provide them with additional English practice, what could you do to get better participation and more buy-in or ownership from the teachers? 

2. Allow about 3 minutes for participants to work alone. 

3. Next, have participants discuss their ideas with a partner for about 2 minutes. Tell the pairs that they should decide together on their favorite or most creative idea. 

Note:
This activity serves as an assessment for Learning Objective 2. 

4. Post a sheet of flip chart paper on the wall. As pairs come to consensus on their most creative idea, have one person come up and add it to the flip chart. 

Note: 

Participants can add to the flip chart as they are ready. More than one person can write at a time. 
5. If time allows, read through the ideas aloud. Otherwise, leave the flip chart posted so that participants can refer back to it after the session. 



	Application

55 minutes
Trainer Material 1: PowerPoint: Teacher Communities of Practice in English, Slides 11-13

Handout 1: Jazz Chant - Do You Know Mary? 

Handout 2: Three Objects Activity
Handout 3: Multiple Choice Grammar Test
Handout 4: Letter Recognition Activity
Handout 5: Dialogue Substitution Activity: Wrong Number
Handout 6: A Model for an “English for English Teachers” Session Plan
Handout 7: Supplement--English Procedural Language for Common Classroom Phrases, Routines, Activities & Interactions

	Developing “English for English Teachers” Activities
In groups, participants develop sample “English for English Teachers” activities using a five-step process. 

1. Explain that participants are going to work in groups to develop “English for English Teachers” activities they can use with their counterpart teachers. 

2. [SLIDE 11]: is a “set-up” to the slide that follows which suggests a plan for developing a “Classroom English” training session for counterparts. Insist that it is more important that the atmosphere of the session is informal, non-threatening, and trustful than it is to follow this model rigorously and that if ways can be found to have counterparts take the lead in developing these classroom English practice activities instead of Volunteers, that is the best possible outcome. 

3. [SLIDE 12]: Explain that the activities they develop should follow the five steps shown on slide 8. Present each step, then leave slide 8 on display for the groups’ reference during their work time. 

Note: 

Point out to participants that this model follows the 4MAT lesson planning approach they learned about in their previous session on lesson planning. 
4. Have participants count off, 1 through 5. All of the 1s will work together, focusing on Handout 1; all of the 2s will work together focusing on Handout 2, and so on. 

5. Give participants a minute to move into their groups (e.g., all of the 1s sit together at one table).
6. Distribute Handouts 1-5 to each participant in each of the groups respectively (not all participants need all five Handouts). Make sure every participant gets a copy of Handout 6, however, as it is a reference for structuring their session plans. 

7.  [SLIDE 13]: Explain that groups will come up with a plan for how they would turn the activity on their handout into a “Classroom English” activity. The “Classroom English” activities participants develop should follow the five steps on Slide 8. 

8. Tell each group, “Select at least one, but ideally two, note-takers whose role will be, in addition to participating in discussions and decision-making, to listen and jot down important or tricky English expressions that counterparts will need to control to discuss and deliver the lesson activity in English. This role will be particularly important in step A of the lesson activity analysis process (where the group discusses their familiarity with the activity type, its benefits and challenges, and student audiences it is appropriate for).” The other steps in the process (b and c for some lesson activities and b, c, d for other lesson activities) are focused more directly on the language being used so all group members focus on important or tricky English expressions. 
9. Remind participants that they will need to determine the English needed to discuss the concepts and principles related to the activity AND be able to introduce, carry out, and close the activity IN ENGLISH in the classroom with their students.
Note: 

The trainer should participate actively in groups’ discussions of what language would be used for each type of activity and how it could be presented, modeling for them how trainers reflect on and create these kinds of sessions. You are, in effect, scaffolding them (that is, helping them to do what they cannot yet do on their own) into being able to identify classroom procedural language in English and then organize it in a format that can allow it to be reviewed and practiced. 
10. Tell groups that they will have 25 minutes to plan their activity, and five minutes to present it to the group. During their presentations, they will: 

· Give a summary of the lesson they developed

· Discuss what they found easy to do and challenging to do

· Mention any questions that came up during the process

11. Circulate around the room as groups work, providing guidance as needed. 

12. Facilitate the presentation process, allowing each group 5 minutes to share their work (25 minutes total). 
Note:
This activity serves as an assessment for Learning Objective 3. 

13. Tell participants, “Of course this kind of lesson activity study (in English) could be done in other ways. For example, counterparts could volunteer to be responsible for presenting a lesson activity at the next English teacher’s meeting. In addition to providing the activity the volunteer counterpart would need to reflect on (and maybe research, maybe talk it over with the participant) the English that would be needed to (a) discuss the strengths, weaknesses, and applications of the activity and (b) the English needed to explain and engage in the lesson activity with students.” This approach would increase counterpart buy-in. Ask of the whole group, “Does anyone have suggestions about other ways this kind of lesson study activity could be done that would also increase counterpart buy-in?” 

14. If time allows, debrief this session with the following discussion questions:
· What are at least three steps involved in analyzing the English needed to discuss and teach a lesson activity?

· What are the five suggested steps in an “English for English Teachers” Session for presenting procedural English for counterpart teachers to learn and practice?
· How confident do you feel about your ability to design “Classroom English” sessions?
· What concerns do you have about starting up “Classroom English” sessions?
· Was this session a good investment of time (why or why not?)
15.  Distribute the Supplemental Handout 7 at the end of the session. Tell participants: “Here is an extensive list of some common categories of classroom procedural language in English. If you or counterparts want more ideas about types of classroom English they would like to learn more about, discuss, and then practice, you can look through the list and decide some categories that are of interest to most of you.“



	Assessment

Trainer Material 2: Rubric
	Learning Objective 1: is assessed during the Motivation activity

Learning Objective 2: is assessed during the Practice activity

Learning Objective 3: is assessed during the Application activity

Note: 

For a rubric to assess the Application activity, see Trainer Material 2. 



	Trainer Notes for Future Improvement

	Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]


Resources:

TEFL/TESL: Teaching English as a Foreign or Second Language [ICE No. M0041]. Reprinted with permission from Jazz Chants by Carolyn Graham. Oxford University Press, 1978. 
TEFL/TESL: Teaching English as a Foreign or Second Language [ICE No. M0041]. Originally adapted from Patricia A. Richard-Amato, Making It Happen. Longman Inc., 1988.

	Handout 1: Jazz Chant – Do You Know Mary?



Guidance to training session participants: 

a) What do you know about Jazz Chants? Have you used them before? What benefits do they have? What challenges? What students are they appropriate for? What students and in what class would you use this jazz chant?

b) What English and other communication (e.g. gestures or images) would you use to explain this Jazz Chant to your students in the class (that is, why they are doing it and how they do it)?

c) What language and other communication will you use to guide students to practice the Jazz Chant.

d) What language and other communication would you use to further exploit the Jazz Chant (see “Notes for ‘Do You Know Mary?’”)?
Using your notes from the previous steps (a-d), what are the most important classroom language phrases that counterpart teachers need to speak easily and emphasize to their students? Can you group the different phrases into different categories? If so, how would you label the categories? 
When you have decided on the key phrases, how would you foreground (emphasize) the phrases (and their likely responses) and practice them with your counterpart teacher group prior to having the counterpart teacher group engage in the same process that you have just completed (steps a-d) 
DO YOU KNOW MARY?

Do you know Mary?






Mary who?

Mary McDonald. 






Of course I do.

Yes, of course I do.

Do you know her little brother?




Yes, of course I do.

I know her brother, and her

 mother and her father too.

Do you know her older sister?




Yes, of course I do.

I know her older sister, Betty and her younger sister, Sue.

Do you know her husband Bobby?
I know her husband and his brother and his father too.

NOTES FOR “DO YOU KNOW MARY?”

Focus: 
· Practice the question intonation patterns: Do you know Mary? ( Mary who? And

            notice the contrasting response pattern Yes, of course I do.


· Note that the h sound is less emphasized when we say know her, and her.

· Listen carefully to the pronunciation of little, brother, mother, father.


· Practice the intonation pattern for No, I don't, do you?

Structure Notes:
This chant offers practice in the simple present question Do you know…? and the emphatic short response Yes, of course I do.


The entire chant may also be practiced with negative answers plus tag questions.
Example:

Do you know Mary?

No, I don't, do you?


Presentation Notes: 
For a variation and additional practice, repeat the chant, substituting students' names and the names of their families.
	Handout 2: Three Objects Activity



Guidance to training session participants for “Three Objects Activity”: 

a) Have you heard of other types of “student engagement activities” like this? Have you used them before? What benefits do they have? What challenges? What students are they most appropriate for? What students and in what class would you use this activity with?
b) What English and other types of communication (e.g., gestures or images) would you use to explain this activity (step 1 below) to your students in the class prior to their seeking the objects? (Why they are doing it and how they do it?)

c) In the class when they bring their objects what will you say and do so that the students engage in the activity properly?

d) As they are engaging in the activity (step 2) what kind of guidance (in English, of course) would you likely need to give to students? (How might they respond and how would you answer?).

e) What language and other forms of communication will you use to carry out step three in class?

Using your notes from the previous steps (a-e), what are the most important classroom language phrases that counterpart teachers need to speak easily and emphasize to their students? 
Can you group the different phrases into different categories? If so, how would you label the categories? 
When you have decided on the key phrases, how would you foreground (emphasize) the phrases (and their likely responses) and practice them with your counterpart teacher group prior to having the counterpart teacher group engage in the same process you have just completed (steps a-e) 
Activity: Sharing personal experience “Three Objects Activity”. 

1. Ask your students to bring to class three objects which are significant or important to them. (For example, a religious object, a stone from a significant place, a photo, a letter, an article of clothing worn on a special occasion.) 

2. Divide the class into groups of four, and ask them to take turns in explaining to the group the significance or importance of the objects each one has brought. 

3. With the class as a whole, list on the board the names of the objects brought to the class. If you have objects of your own, add them to the list, too. Then ask students if they would like to ask other students about the significance or importance of the object they brought. If several students have brought the same object ask them to talk about the object, to see if they had different reasons for bringing the same item to class. 

	Handout 3: Multiple Choice Grammar Test



Guidance to participants in the training session for “Multiple Choice Grammar Test”:
Imagine none of your students had ever done a multiple choice grammar test before. Imagine the entire process from “Keep the paper face down…” to “hand your papers forward. Be sure your name is on it.” 
a) When and why have you used multiple choice tests? What benefits do they have? What challenges? Are good multiple choice tests easy to design? What students are they most appropriate for? What students and in what class would you use this activity with?

b) What English and other communication methods (e.g. gestures or images) would you use to explain the multiple choice test to your students (that is, why they are doing it and how they will do it)?

c) What questions might students ask during the test and how would the teacher respond?

d) Discuss how the results of the test might affect what you will teach and how you might teach it. 

Using your notes from the previous steps (a-d), what are the most important classroom language phrases that counterpart teachers need to say and emphasize when interacting with students about multiple choice tests?

Can you group these phrases into different categories? If so, how would you label the categories? 
When you have decided on the key phrases, how would you foreground the phrases (and their likely responses) and practice them with your counterpart teacher group prior to having the counterpart teacher group engage in the same process that you have just completed.

Multiple Choice Grammar TESOL
Choose the correct response to fill the gap. 
Top of Form

1. Jane drives ____________ car to work on Saturdays.

 ( ) my 
( ) her
( ) their

2. This painting is ____________ than his last one.

 ( ) best 
( ) good 
( ) better

3. I understand ____________ you want to learn English.

 ( ) but
( ) because
( ) that

4. Jane would like ____________ to the cinema.

 ( ) going
( ) go 
( ) to go

5. "I'm a doctor. And ____________ do you do?"

 ( ) how 
( ) what 
( ) who

6. ____________book is by Hemingway.

 ( ) Those 
  ( ) These 
( ) This

7. We're hungry! Are there ____________ sandwiches left?

 ( ) a lot 
  ( ) any 
( ) some

8. I go to the mountains ____________ in the summer.

 ( ) a lot of 
 ( ) many 
( ) very often

9. They're the books ____________ the table.

 ( ) on 
 ( ) in 
( ) in front

10. Can I have ____________ fruit, please?

 ( ) a lot 
 ( ) any 
  ( ) some

	Handout 4: Letter Recognition Activity


Guidance to trainees for Letter Recognition Activity 

a) Are you familiar with letter recognition activities like this? Have you used them before? What kinds of student audience would you and wouldn’t you use them with? What benefits do they have? What challenges? What students and in what class would you use this activity with?

b) What English and other communication (e.g. gestures or images) would you use to explain this Letter Recognition activity to students in your class (that is, why they are doing it and how they do it)? Keep in mind that if you are doing letter recognition, student English is likely very limited.

c) What language and other communication will you use with students as they try to complete the activity?

d) What language and other communication (e.g., gestures and images) would you use to introduce the activity; (e.g., “Okay, now we are going to….”) and close the activity (“Very good, now hand your papers forward…”)
Using notes from the previous steps (a-d), what are the most important classroom language phrases that counterpart teachers need to be able speak easily and emphasize to their students? Can you group the different phrases into different categories? If so, how would you label the categories? When you have decided on the key phrases, how would you foreground (emphasize) the phrases (and their likely responses) and practice them with your counterpart group prior to having the counterpart teacher engage in the same process you have completed (steps a-d) 
Letter Recognition Activity: An activity for learners just beginning to read and write the Roman alphabet. Circle the letters that are the same as in the first column. Use the numbers to refer to the letters.

	EXAMPLE
	S
	C
	L
	[image: image1.png]


S
	O
	T
	[image: image2.jpg]


S
	D

	1.
	A
	C
	G
	I
	A
	E
	A
	A

	
	
	1
	2
	3
	4
	5
	6
	7

	2.
	m
	o
	m
	r
	v
	M
	h
	n

	
	
	1
	2
	3
	4
	5
	6
	7

	3.
	R
	R
	N
	R
	M
	H
	R
	T

	
	
	1
	2
	3
	4
	5
	6
	7

	4.
	k
	l
	h
	k
	k
	O
	r
	k

	
	
	1
	2
	3
	4
	5
	6
	7

	5.
	g
	p
	g
	b
	g
	Q
	d
	g

	
	
	1
	2
	3
	4
	5
	6
	7

	6.
	b
	b
	g
	q
	p
	D
	b
	b

	
	
	1
	2
	3
	4
	5
	6
	7

	7.
	E
	O
	C
	E
	A
	E
	E
	C

	
	
	1
	2
	3
	4
	5
	6
	7

	8.
	w
	x
	w
	v
	u
	L
	w
	v

	
	
	1
	2
	3
	4
	5
	6
	7

	9.
	a
	d
	b
	a
	g
	A
	p
	g

	
	
	1
	2
	3
	4
	5
	6
	7

	10.
	F
	T
	L
	F
	H
	F
	F
	K

	
	
	1
	2
	3
	4
	5
	6
	7


	Handout 5: Dialogue Substitution Activity: Wrong Number


Guidance to trainees for Dialogue Substitution Activity: Wrong Number

a) Have you heard of other types of dialogue substitution activities like this? Have you used them before? What benefits do they have? What challenges? What students are they most appropriate for? What students and in what class would you use this particular activity with?

b) What language and communication methods (e.g., gestures and images) would you use to introduce the activity; for example, “Okay, now we are going to….” What language and communication would you use to close the activity, for example, “Okay, did all partners take a turn with both speakers for ALL the dialogues?”

c) What English and other communication methods (e.g. gestures or images) would you use to explain this substitution activity to students in your class (that is, why they are doing it and how they do it)? 
d) What language and other communication will you use to guide students as they engage in the different versions of the activities in pairs?

Using your notes from the previous steps (a-d), what are the most important classroom language phrases that counterpart teachers need to be able speak easily and emphasize to their students? 
Can you group the different phrases into different categories? If so, how would you label the categories? 
When you have decided on the key phrases, how would you foreground (emphasize) the phrases (and their likely responses) and practice them with your counterpart teacher group prior to having the counterpart teacher group engage in the same process you have just completed (steps a-d).

See Activity on the Following Page. 
[image: image3.jpg]



Caller: Hello, Sam?

Answerer: I’m sorry. You have the wrong number.

Caller:  Is this 23.45.87? 
Answerer: No it isn’t.

Caller:  Oh, I’m sorry.

Answerer: That’s okay. Bye.

Caller:  Bye. 

[image: image4.jpg]



1. Mr. Jones? 
692-7384?
[image: image5.jpg]



2. Miriam?
415-975-1002?
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3. Ms. Jolie?
34.56.72.84?
[image: image7.jpg]



4. Muhammed?
21-41-698-302?

5. The White House?
1-800-211-735? 
	Handout 6: A Model for an “English for Teachers” Session Plan


1. The whole group reflects on a classroom activity or teaching concern. [MOTIVATION]
2. Teachers are encouraged to brainstorm the English they would use to present the activity to students or to recall new or challenging English expressions that came up while reflecting on the teaching concern [INFORMATION]
3. Teachers note important expressions or terms, and if they desire, briefly practice them for pronunciation [PRACTICE]
4. (All) discuss the activity or concern to build fluency – or perhaps simulate carrying out the classroom activity/practice [APPLICATION]
5. Teachers agree to find a way to use or review the English examined in this session before the next session [DEBRIEFING & FOLLOW UP] 

	Handout 7: Supplement—English Procedural Language for Common Classroom Phases, Routines, Activities & Interactions


The following is a list of some common classroom interactions. These interactions are all worthy of discussion among teachers about how to handle them most effectively and to discuss the theories and concepts which support them. You can engage in these interactions in any language, but we want to encourage our counterparts to use English to discuss these interactions as much as possible. One way to do this is to teaching sessions in English where teachers can become comfortable carrying out these interactions in English. 
For each interaction, you have just a few SAMPLES of how these interactions can be expressed in English. Volunteers working using classroom English on a session-by-session bases can probably think of much better examples of English phrases that correspond to these interactions.

The interactions below are not all possible interactions--nor are they interactions that every teacher needs to know. Certainly the interactional language with younger learners is different from that of older learners. Once you get to know the teachers you are working with better, it will be easy to decide what topics to focus on for your using classroom English sessions—responding to learners’ needs always get the best buy in!

1. Greetings and Forms of Address

· Good Morning! How is everyone today?

· Mohammed, if you want to call me “Teacher” that’s fine. You can also call me Ms. Lee.

2. Everyday instructions (organizing the classroom)

· Please pass your papers forward.

· Has everybody finished?

· Any questions?

3. Ending lessons 

· Okay, that’s all for today.

· Oh, we’re almost out of time. Please stop what you’re doing.

· Okay everybody. Class ends in five minutes. Time to put your things away.

4. Introducing yourself

· My name is Ms. Lee. I’m your teacher. Before teaching here I....

· What’s your name? How many people in your family?

5. Warm-us/Activating Background Knowledge

· Antonio, what did you do over the weekend?

· Tomorrow is Wednesday. What ARE you GOING to do tomorrow?
· What are some things you like to eat and drink (opening to count and non count)
6. Introducing new activities –Telling the class what you’re doing

· Okay, what we’re going to do today is...

· Now, I want us to practice....

· Do you know how to.......? Well, that’s what we’re going to learn today.
7. Giving Instructions (covered in Communities of Practice in the Global Education Sessions)

8. Getting Attention

· Clap hands

· Say “everybody, eyes on me” while pointing to your chest with both hands

· Ring a small bell or flick lights on and off

· Silently raise your arm and signal to individual students to do the same until all quietly raise their arms.

9. Comprehension Checks

· Who can tell us what we’re supposed to do now?

· Dmitri, what are we going to do now?

· Okay, thanks for getting in groups so quickly. What are we going to do now?

10. Transitioning in and out of group/pair work

· Wait, don’t go until I say “go to your groups.”

· Okay, when I start clapping, go to your groups. I want you to be in your groups and ready to work before I clap 10 times.

· Okay, before you leave your groups, what are you supposed to report about?

11. Completing an activity

· Okay, I hear you talking. I think most groups are done. If you’re not done, finish in one minute.

· Okay, I think most groups are done. Take 30 seconds to finish your thought.

· Good work everyone! Take one minute to finish.

12. Asking about language

· What does _____ mean?

· How do you say _____ in (English/Chinese/Spanish/Twi)?

· What’s another way to say_____?

13. Eliciting responses/answers to questions or prompts

· What’s the answer to number 7?

· Mina, what did you have for number 16?

· Can anyone tell me why (the chicken crossed the road) in the story?

14. Eliciting personal information/talk

· How many people are in your family?

· What do you like?

· When you feel (emotion) what do you do?
15. Error Correction

· Hmm...Are you sure that’s right? Think about it.

· I can see way you said that, but can you try again?

· Thank you for raising your hand to answer, but I had another idea.

16. Lesson Planning

· Well, I tried to find a way to teach _________ that would make it a little more interesting.

· I always think it’s a good idea to give students a chance to ___________

· So I thought maybe if I (structured lesson in a certain way), it would...

17. Recasts

· I HAVE Studied English FOR five years.

· It’s the right answers but 4 + 5 equals 9.

· Oh, you got ON the bus?

18. Giving Feedback 

· I understand your idea. Could you tell me a little bit more?

· I was hoping that you would provide a little more support for your main idea. Maybe you could give some examples?

· Now that’s one way to think about it. However some other people might say______. How would you answer them?

19. Disciplining in a positive manner

· Excuse me. Calm down a bit. Shhhhhh. That’s better. Thank you.

· Everyone is listening very carefully. Tom! I know you’re listening carefully too, right?

· Now who can tell me the answer (student blurts out an answer). Oh, I see lots of raised hands. Very good. When you want to answer, raise your hand. Let’s see Robert, what do you think the answer is?

20. Grading

· This test will be graded on a straight percentage basis/pass-fail/20 out of 20.

· Let’s look at the rubric. Maybe that will help you see why you didn’t do better.

· She puts in so much effort, but the results are always poor. I don’t know what to do.

21. Confirming

· Yes, that’s it.

· That’s correct.

· Yes, It’s (repeat)

22. Checking

· You said _________. Is that right?

· Did you say________?

· Any questions?

23. Asking for Clarification

· I’m not sure I understood. Could you repeat please?

· Please tell me a little bit more.

· Hmm. Could you give me an example?

24. Making senses or phrases

· Can you make a sentence using the word ____?

· Ask a question about that idea.

· Who can use the work ____ in a sentence?
25. Introducing Tests

· Okay, are you ready for today’s test?

· Now when you are talking the test and you see the STOP sign, stop there and don’t go on to the next section until you are told.

· Don’t turn your test over until I say to do so.

26. Concluding Tests

· Okay. Time’s up. Put your pencils down.

· Okay. Time to stop. Please make sure you put your name on the paper.
· Class is finished. You can finish the problem you’re working on then stop.
27. Warnings and Cautions

· Be sure that the number in your test bulletin matches the number on your answer sheet.

· Make sure that you check for spelling and punctuation.

· Don’t forget to show your work. 

28. Praising and Motivating

· Good job.

· Thank you. That was a very good answer.

· You’re really doing well today. Keep up the good work.

29. Stating Rules

· No one goes to the restroom/toilet/WC without asking, okay?

· If you are caught running in the hallway, you’ll have to stay in at recess.

· If someone hits you, tell the teacher immediately.
30. Responding to talk in the student’s home language

· Simply recast what the student said in English.

· That’s right (sweetie (for young students). But can you say it in English?

· If a student asks a question in the home language, recast the question in English and answer it in English.

31. Thinking aloud
· It says.....That made me think that.....

· When I look at this problem it makes me think of (a kind of problem we studied before), so I think I’m going to try......and then.....

· Hmm, I wonder what would happen if....

32. Reviewing

· Okay. What did we learn today?

· What were we talking about in class last time?

· What was the rule you learned for....?

33. Keeping appropriate distance

· Okay, but that’s not really something we talk about in school.

· Yes, I like you too--very much. But I have to be fair to all the students.

· I appreciate your sharing that with me. But it really isn’t something I should discuss.

34. Forming Groups and Assigning Roles

· Okay, I want you to break up into groups of 3.
· We need someone to take notes, someone to report and someone to manage your work. You have 1 minute to pick someone for all three roles.

· Before you start, decide who will be speaker A and speaker B.
35. Reporting Out (after group work)

· Okay, what are we supposed to be reporting on?

· Who wants to go first?

· Did anyone have a different idea?

36. Assigning Homework

· Okay, tonight’s homework is...

· Okay, you did a good job, but you didn’t quite finish. I want you to do section C as homework.

· Okay, for tonight’s homework I want you to...
37. Dismissing Class

· Okay, that’s it for today. See you next class.

· Okay, class is over. Don’t forget about your homework.

· Okay, it’s time, but put your things away and leave the room quietly.

38. Taking attendance

· When I say your name call “here” (or “present”).

· Is Tomas here?

· Where’s Sara? Has anyone seen Sara?

39. Taking about English

· parts of speech (What part of speech is X? What word is the verb?)

· order (What goes first? What word follows X?)
· prefixes, suffixes and stems/roots (what does pre- mean?) What is the root?

· tense (what tense is that? How do your form the future perfect?)

· more or less polite (which is more polite? X or Y)

· more or less distant (which is for strangers? Which would you use for family?

· spelling (how do you spell? What letter comes after...?)

40. Establishing routines

· Okay, beginning today, when you come into class I want you to...

· We’re going to (do an activity) every Wednesday, okay. It goes like this....

· Every time you (do an activity) I want you to (do some action).

41. Turn taking

· First one of you does A and the other does B, and then you switch and do it again.

· Don’t play again until everyone at your table has had a turn.

· Eva, wait until Jorge goes. He hasn’t had a turn yet.

42. Recalling routines

· Okay, what do we do when...?

· Okay, Abdulrahmane just did X. What should he do now?

· Do you remember what we do when....?

43. Phrases with “else”

· What else?

· Can you think of anything else?

· That’s a good answer, but I was thinking of something else.
44. Explaining and Demonstrating

· Now watch what I do. Good. Now you try it.
· Okay, repeat after me.....

· Okay first you......, and then you....Are you following me?

45. Asking for helpers/distributing and collecting materials

· Who would like to help me? Do I have any volunteers?

· Sergi, can you hand out the papers?

· Nam, can you check and see if everyone has a pencil?

46.  Facilitating discussions

· Okay, would anyone like to start?

· That’s a good idea. Can anyone think of something else?

· Okay but what if it wasn’t like X? What if it was like Y? What would happen then?

47. Instructions about drawing and phrases for describing position

· First I want you to draw a little duckie. What color will you color him?

· Make a straight line across the top of your page. Then make a circle underneath it in the center of the page.
· Draw three squares side by side in the upper right hand corner of your page.

48. Asking for help/responding to help requests

· Just a minute, Aisha. I’ll be right there.

· Can someone help Ivan? I’m working with Masha.

· Has anyone seen Leila’s book?

49. Volume
· Please, use your indoor voice.

· You can talk at a normal voice, but don’t disturb your neighbors.

· Speak up so everyone can hear you.

50. Asking to remember or guess

· Who can guess what the bunny said?

· Who remembers what we did in the last class?

· Can you guess what we’re doing to do next?

51. Letter and word recognition

· What letter sounds like.......?

· Do you know what word this is?

· What letter is this? What sound does it make?

52. Phonics

· Pat’s cat is ...Can you sound out the next word?

· If you take the M out of “man” and put in a D, what do you get?

· What sound does “ch” make?

53. Encouraging learner participation

· C’mon you can do it!

· Try. You’ll never learn if you don’t try.

· Okay everybody, are your ready to begin? One two three, go!

54. Finding the place

· Please turn to page 47.

· Do you remember what chapter we were working on? Let’s to do the page where we left off.

· Okay, everybody take out the green books. Look on page 8.
55. Intonation for stress and meaning

· Okay, Liiiiiisten carrrefully.

· Is everybody ready?
56. Story questions and prompts

· What do you think will happen next?

· Why do you think he did that?

· Can you find the lamb?
57. Telling and performing stories 

· Okay, today we’re going to tell stories about something that happened to you.

· Okay. Stand up and speak in a loud voice to everyone can hear. 
· Can you make different voice for different characters?

· Okay, Ira, Fanta, and Uri, I want you to act out the story I read to you.

58. Instructions for retelling a story

· How did it start?

· What did the little girl say when the man sat on her hat?

· Do you remember what happened next?

59. Starting a feedback session 

· Well, you did a very good job on this assignment. I particularly liked......

· I had a couple of ideas about how you could improve next time.

· I know you put a lot of effort into this but I wanted you to..... Can we talk about that?

60.  Comparing and Contrasting

· What do Gandhi and Mandela have in common?

· How are fission and fusion different?

· Well, compared to X, why would someone support Y?

61. Summarizing

· In essence.....

· Just to go over the main points

· Let’s think about what we learned today.

62. Paraphrasing

· To put it another way....

· Well, it’s like this....

· Can you put it in your own words?

63. Predicting

· What do you think will happen next?

· Will X do Y?

· If X, what do you think the consequences might be?

64. Making assumptions and deductions --- inferencing

· Well, it seems to me...

· Why do you think she did that?

· Since (statement of evidence) I would think that...
65. Stating evidence/support

· Why do you think that?

· Because (state evidence)

· One reason for (supporting the thesis) is

66. Stating arguments (and counterarguments)

· I think...

· People claim

· But on the other hand, couldn’t you.....?

67. Questioning arguments (playing devil’s advocate)

· Isn’t it also true that....?

· Couldn’t someone claim...?

· Do you really think that....?

68. Expressing cause and effect

· Well, the reason for that is....

· Well, I think she probably wanted to...

· As a result...

69. Prioritizing

· The most important thing to remember is...

· That’s true, but what’s more important is...

· These are all good ideas but the first thing to consider is...

70. Problem Solving

· So, how can we think about this problem?

· What is the first thing you would do in this situation?

· What are some possible solutions?

71. Compromising

· Okay, I tell you what. Let’s...

· Okay, today, I’ll let you...but just today.

· Okay, no homework this weekend, but only if you do a real good job in class on Monday.

72. Being persuasive

· I like your idea. Maybe we could make it even better by...

· Ah c’mon...It’ll be fun. I promise.

· I know that it doesn’t seem like you’re making much progress, but if you keep practicing, you’ll begin to really speak English.
73. Sympathizing/Empathizing

· I’m sorry. It’s embarrassing to make a mistake, but you can’t learn without making mistakes.

· I remember when I was learning about definite and indefinite articles. It was hard for me too.

· I’m sorry. I have bad days too.
74. Negotiating

· How about if we…
· Okay, if we ...... then I want you to_______.
· I’m sorry we can’t do that. How about if instead we.....

75. Rewarding

· And if you do a really good job, you’ll get a star.

· You did a very good job today, so now we’re going to stop early and play a game.

· I thought almost everybody did a good job, but I was particularly pleased with Margot’s paper.

Teacher Communities of Practice in English
Name ________________________________________________   Date _______________________
	
	Does Not Meet Standard
	Approaches Standard
	Meets Standard
	Exceeds Standard
	Score

	shows evidence of addressing each step in the lesson activity guidance
	Did not complete the activity
	Show little evidence of addressing each step in the activity guidance.
	Addresses each step in the activity guidance adequately. 
	Shows clear evidence of mindfully carrying out each step in the lesson activity guidance
	

	Identifies English features needed to discuss the purpose &value of the lesson activity, and the English needed to facilitate this kind of activity with students. 


	Did not complete the activity
	Fails to identify some English features needed to discuss the purpose and value of the lesson or the English needed to facilitate it with students
	Adequately identifies the English needed to discuss the purpose and value of the lesson and the English needed to facilitate it 
	Clearly identifies  essential English features needed to discuss the purpose & value of the lesson & the English needed to facilitate the activity with students.
	

	Develops a lesson plan   including suggested steps 
	Did not complete the activity
	Lesson plan is not well developed or skips over suggested steps 
	Lesson plan is adequately developed but some steps may be overly general
	The Lesson plan includes all five suggested steps and is carefully described.
	

	Suggests content of each step & how this content would be taught. 


	Did not complete the activity
	Suggestions about content  or teaching process are questionable or not provided 
	Suggests the content of each step and provides some suggestions about how it would be taught
	Gives clear indication of the content of each step & what instructions could be appropriate for structuring each step.
	

	TOTAL/4
	


� Etienne Wenger, “Communities of Practice: A Brief Introduction.” Accessed May 18, 2012, �HYPERLINK "http://www.ewenger.com/theory/"�http://www.ewenger.com/theory/�.


� TEFL/TESL: Teaching English as a Foreign or Second Language [ICE No. M0041]. Reprinted with permission from Jazz Chants by Carolyn Graham. Oxford University Press, 1978.


� TEFL/TESL: Teaching English as a Foreign or Second Language [ICE No. M0041]. Originally adapted from Patricia A. Richard-Amato, Making It Happen. Longman Inc., 1988.
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