[bookmark: _Toc365013554][bookmark: _GoBack]Session: Lesson Planning
Session Rationale Familiarize invitees with the benefits of lesson planning and the structure of the 4MAT lesson plan
  
[image: ][image: ]Time:  120 minutes               Audience: Education Volunteers       

Terminal Learning Objective	
Participants will design instructional frameworks and teaching materials, and ways to access, organize, and store them that respond to student needs, incorporate recognized instructional design processes and standard information storage and retrieval practices.
Session Learning Objectives 
1. Participants will list at least five ways that lesson planning will be personally valuable to invitees as Volunteers.
2. Participants will be able to list and explain the five phases in a 4MAT lesson plan
3. Participants will be able to discuss the importance of assessment and how it relates to learning goals
4. Participants will individually design a “classic” five phase 4MAT lesson plan, suggesting activities for each phase and a rationale for those activities.  Participants will also furnish a goal for the lesson (“learning objectives will be defined, explained, and practiced in Pre-Service Training) and suggest a means to assess achievement of this goal.
Session Knowledge, Skills, and Attitudes (KSAs)

1. State and explain the structure and purpose of the 4MAT model (K)
1. Design a five-phrase 4-MAT lesson (S)
1. Well-designed lesson plans lead to better student learning and satisfaction. (A)
Prerequisites  	
None
Sector:		Education
Competency:		MLO
Training Package:		Global Education Sector
Version:		[MAY-2018]
Trainer Expertise:		BA or equivalent in Education or K-12 Certificate plus 2 years of teaching or
                                                     training facilitation experience
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[bookmark: _Toc513128358]Why Lesson Planning
Participants will reflect on the benefits of lesson planning 
[bookmark: _Toc365013558].
Distribute Handout 1  25 Benefits of Lesson Planning. Participants are introduced to the benefits of Lesson Planning and reflect on which benefits are most important to themselves (within instructions).]
[bookmark: _Toc365013561]Participants are provided with a list of 25 different benefits for engaging in lesson planning.  Participants will choose five from this list that are most meaningful to them] 
[bookmark: _Toc365013565]As an assignment to submit, the participant will list her/his five favorite benefits and explaining for each, in no more than a sentence or two, why each particular benefit has particular value to the participant 
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc513128359]Information	[image: ] [30] min
[bookmark: _Toc513128360]Introduction to 4MAT
Participants will be introduced to the 4MAT approach to lesson design 
1. [bookmark: _Toc365013567]Participants will learn about the parts of 4MAT Lesson Planning so that they will be able to recognize and write each section effectively. Handout 2. Introduction to the 4MAT Model of Lesson Planning 
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc513128361]Practice	[image: ] [15] min
[bookmark: _Toc513128362]Recognizing 4MAT%
Participants will learn to identify the five different format elements based on their structure. 

1. Based on the structure and focus of lesson plan guidance (text) participants will try to identify the phase in the 4MAT process that teach phase element represents. 
Presented randomly with 15 different lesson activities (each numbered for convenience) Handout 3 participants will indicate on the activity answer sheet whether each activity is a “Motivation,”   “Presentation/Information,”  “Practice,”  “Application,” or “Debriefing activity.
[bookmark: _Toc364750617][bookmark: _Toc365013584]. 
[bookmark: _Toc513128363]Application	[image: ] [60] min
[bookmark: _Toc513128364]Design a 4MAT Lesson Plan
Participants will design a 4MAT Lesson Plan.
[bookmark: _Toc365013585][Using 4MAT
Participants will design their own 4MAT lesson plan.


The lesson the participant designs will either be (a) one s/he imagines herself/himself teaching in her/his teaching role in her/his host country, or if the participant feels that s/he lacks the experience and background to do this, (b) designs a lesson on some relatively contained skill or task that s/he knows well.
1. Participants will individually design a “classic” five phase 4MAT lesson plan, suggesting activities for each phase and a rationale for those activities.  
1. While participants are encouraged to a lesson plan related to their project area: TEFL, Childhood Literacy, or STEM.  They may choose to design a lesson on any topic of their choosing (as long as it conforms to the 5-phase 4MAT design. Handout 4: provides a variety to potential Lesson Plan topics to stimulate participants’ imagination regarding a lesson plan that might interest them. 
[numbered instructions bullets] 
[bookmark: _Toc365013586][image: ] Note:   [Notes] 
[bookmark: _Toc365013587][Note bullet, if needed].
1. [bookmark: _Toc365013588]Participants will also provide a goal for the lesson (this is not the moment to deal with the characteristics of “learning objectives!) and suggest a means to assess achievement of this goal.
As time permits at the end of the lesson, participants will describe (in general terms) the structure of their lesson plan and important decisions they made in terms of how they designed their lesson 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc513128365]Assessment
Learning Objective 1 is assessed in large group as a quick debrief at the end of the Motivation Activity
Learning Objectives 2 & 3 are assessed at the end of the Information Activity 
Learning Objective 5 is assessed base on how well the participant satisfied the assignment criteria.

[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc513128366]Trainer Notes for Future Improvement	
Date and Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc513128367]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: h1][bookmark: _Toc513128368] Handout 1: 25 Benefits of Lesson Planning	

Some Facts about Lesson Planning:  
· When teachers are designing lesson plans ONLY for their own use, they typically don’t design full-blown lesson plans.  While they might design the materials and think through the lesson (and jot down notes) for timing and implementation, they carry a lot of context in their heads.  That’s normal and acceptable.
· Some teachers only design lesson plans when they are absolutely required to do so.  They ARE usually experienced teachers, so they may have a sense of the lesson sequence but they simply haven’t written it down.  However, having no lesson plan makes it much easier for teachers to drift off on tangents, to forget to emphasize important points, to skip over activities or do them in a cursory manner because there was not an explicit guide to keep them on track with a clear finish line. 
· Often between the lesson plan and the presentation of the lesson, lessons can undergo considerable “on-the-fly” adaptation.  This is not a bad thing if the teacher is doing it to meet the needs and character of her/his class.
Below are 20 benefits to engaging in lesson planning.  While there may be some overlap, they are all legitimate benefits.  Read through the list and choose the five which you feel are most meaningful to you.  
LESSON PLANNING BENEFITS
1. determining the materials you’ll need to develop
2. keeping track of timing and lesson pacing
3. discovering errors, conflicts, or important steps you left out
4. building on what was taught the lesson before and building to the lesson to be taught next
5. ensuring that all activities in a lesson have the same context and subject focus
6. providing a record of what was taught (for later reference)
7. sharing the lesson with others
8. retaining good ideas and activities that might otherwise be forgotten
9. establishing a base from which to rehearse your lesson before you deliver it
10. keeping yourself organized once you get into the classroom and begin teaching
11. not having to remake the wheel when you need to teach a similar lesson elsewhere
12. thinking through the lesson in advance so you can decide what needs to be taught and what needs to be thrown
13. making sure that the lesson is integrated into the overall curriculum
14. being sure that you have everything you need before class.
15. emphasizing the main points of the lesson so that students are clear on what they’ve been studying
16. making sure your lesson adheres to the teaching values, beliefs and principles you hold
17. retaining good ideas and ways of saying things that might otherwise get lost
18. ensuring you have the necessary conceptual steps to support good learning




19. creating a reference to guide you and keep you on track when you are teaching something new
20. deciding what needs to be taught in the lesson and how
21. providing a document of the proposed lesson which can be reviewed by others
22. responding to the observation that “the best way that novice teachers can make up for lack of experience is through more advance preparation.”
23. addressing student complaints about a particular (prior) class
24. forcing you to think about learning objectives (or goals) and how you can assess them.
25. confirming that the lesson is appropriate to the age, proficiency, and motivation of your students
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[bookmark: h2][bookmark: _Toc513128369]Handout 2: Introduction to the 4MAT Model of Lesson Planning	

There are many templates for writing lesson plans. They may choose slightly different titles for each section, but most have the same basic sequence.  The Peace Corps has decided to adopt a lesson planning format called 4MAT. Before we get into the principles behind 4MAT, the following is a description of some of the elements the 4-MAT template you’ll be asked to complete at the end of this assignment (in order of their appearance in the template). 
The “Title” is the title as well, but keep it simple, otherwise you’ll keep forgetting the exact wording.
“Duration” is how long the lesson will last.  For younger learners, lessons will be 30-45 minutes.  For older learners they can typically be an hour to an hour and a half and can even become “mini-workshops of two hours to two and a half hours.  You probably won’t be able to determine duration until you complete your lesson plan and materials and try to imagine how long it will take you to complete each activity.
Guessimating the duration of activities within a lesson plan:  this will be very difficult for novice teachers.   The most helpful guideline is that “everything takes longer than you think it will.  For example, if someone claims a classroom activity can be consistently completed in less than 10 minutes, you might doubt them.  By the time:
 (1) the teacher announces and explains the activity, 
(2) checks to see if the students have understood the directions,
(3) confirms that students have actually started the activity 
(4) waits as students turn to each other and ask, “Now what were we supposed to do?”
(5) students figure out what they are supposed to do, 
(6) they do it,
(7) the teacher sees almost all students have finished, and 
(8) asks a few students about what they experienced, 
You can be sure that at least ten minutes will have passed.  
To guesstimate the time it will take to complete a lesson segment, try to imagine all that you will say (as the teacher) and all the students will say, ask or answer or do, and then add a little more time to that to estimate the total activity time.  Of course if your lesson plan has two hours’ worth of activities and you only have one hour of time available, you will either have to revise or drop some lesson activities or spread the lesson out over two class sessions. 
“Materials” are all the things you need to have for your lesson. They are listed first so that when you’re getting ready to prepare for a lesson you know all the different elements you need to provide.
Goal:  This element has been modified for you.  In the actual 4MAT template we talk about “enabling learning objectives” and “terminal learning objectives.”  Forget about that for now.  One good definition of a lesson goal is 

this:  “What you want your students to do that they could not do before they had the class.”  Ideally, your goal should be based on student behavior and ideally, on observable behavior.  So, “Students will be able to use litmus paper to determine if a liquid is an acid or a base and then use an indicator paper to determine which liquids are more acidic or more basic” is a good lesson plan goal. 
The 4MAT Conceptual Framework (the “stuff” inside the table in the 4MAT template)
4MAT follows a constructivist approach to learning, which basically means that instead of lecture-memorization and memory-based testing, one learns better when one interacts with the content, when one learns by doing.
There are a number of other lesson planning models of which Presentation-Practice-Production, sometimes shortened and called PPP, is probably the best known.
What is essential to all these models are the following phases (categorized use the 4MAT framework labels):
Motivation:  First, we need to be clear on our (teacher) intentions: if students know WHY we are doing what we are doing and HOW it will help them succeed/solve problems, this kind of TRANSPARENCY gains us a lot of student good will and buy-in.   Second, we learn more effectively and RETAIN what we have learned longer when it is connected to what we already know.  This is known as activating background knowledge.  Our best research about how we learn tells us that new knowledge is assimilated into existing conceptual frameworks in our minds.  Therefore, helping students see what they already know about the topic of the lesson, will (a) help them be faster on the uptake, and (b) retain the new information longer (because it will be part of an existing cognitive system).
We activate background knowledge by asking probing questions. For example,   
· If you’re having a party and some people like pepperoni pizza and others like mushroom and olives, how many pizzas of each type do you need to order?
· If you wanted to know if you could grow a new fruit from another region in your area, how could you decide if it would work?
· What English grammar feature describes something that was going on when something else happened?
Don’t “over activate.”  One problem that teachers can have once they understand the idea of activating background knowledge is that they get so caught up they spend 20-25 minutes activating background knowledge and don’t have time for the rest of the lesson.
Activating background knowledge activities can be more formal and explicit than just throwing out a few oral questions (as we demonstrated above).  You can also have students reflect on a written out series of questions related to the topic, you can ask them to complete a true/false quiz on the topic and try to develop reasons for their choice, you can have learners engage in sorting activities (as you did in your Motivation activity in this lesson).  In any case the two goals are:
(a) helping learners see the benefit of the lesson
(b) connecting what they already know to what they will learn.
Information:  An “Information” segment might be a lecture, a reading (as we are doing here), a power point presentation, a model lab experience (after which the student will repeat this experiment or a similar one later in the class), it could be how to carry out a specific math procedure, it could be a video or audio clip demonstrating how the lesson topic occurs, or it could (esp. in language learning) be a dialogue that represents a language feature in an authentic communicative context.   Information can have a practice element in it.  For example, a dialogue may “present” the target language the lesson intends to teach, but the dialogue can also allow students to engage in listening comprehension, vocabulary studies, pronunciation practice, and structural study of the dialogue.  Students may even engage in “discovery learning.” For example, if the dialogue is titled “Making Plans” the students may be asked to discover what language (esp. verb tense(s)) is used for making plans. 
Such a presentation will often be followed by an explanation, models, or conceptual tools, so that students can be explicitly clear on the rules and principles of what they experienced in the presentation.
Practice:  Practice provides an opportunity to practice the information that was just presented.  Typically the Practice phase is a little more mechanical than the Application.  Typically practice is more about practicing form (for example, repeating those new words so that they come out of your mouth correctly ad fluently), and developing other sub-skills you need to engage in the activity (for example you need to know how to paraphrase and how to cite sources before you can write a quality research paper).  “Practice” in some way allows you to try out some of the concepts, ideas, rules, and formulae that you learned in Presentation/Information.
For example, in this lesson in Practice, you will try to determine what kinds of activities conform to the different 4MAT phases.  This is not a highly realistic activity, but it does give you a chance to try out what you’ve learned in this reading to see if you have the basic concept correct.
You may, especially in language learning, have two phases in Practice.  Often these are referred to as “controlled” and “semi-controlled” practice.”  Controlled practice is usually working with the form of the structure so that it becomes comfortable and relatively fluid. It is importance to feel you have control of form because if students are not feel comfortable with the form before students have to think about the meaning as well, they’ll have problems.
Controlled activities focus more on using the target “form” in the process of a realistic semi-controlled task.\
For example, if you are working with high beginner students and are learning more about the past tense and your presentation dialogue is about a student who missed class and who is asking a fellow student what was covered that day, THEN to keep the lesson context limited and familiar (so that students can give all their attention to verb use), your CONTROLLED activity might be a fill-in-the-blank activity about classroom activities in the past.  The focus would be on getting the correct verb form.  Then a SEMI-CONTROLLED activity might be asking individual students to write a paragraph about what they did in class yesterday.  Here the context stays the same, for the most part the verbs will stay the same, but each student decides what classroom activities s/he will write about.
NOTE TO INVITEE: for your Application assignment you only need to show ONE kind of practice activity, don’t try to create both controlled and Semi-Controlled activities.  The “controlled” and “semi-controlled” distinction will be reviewed later for Peace Corps trainees focused on English teaching!
APPLICATION:  In an ideal world, “application” is going out in the real world and doing whatever it was that was covered in the lesson plan.  Imagine that the sequence of a lesson was built so that you had--
(a) been able to connect what you knew about wrestling humans to wrestling alligators
(b) watched a video on alligator wrestling and had learned the rules and practices of alligator wrestling through a power point presentation
(c) practiced your alligator wrestling holds on a dummy alligator and received feedback from your peers and trainer.
Then for your Application phase you would go out an wrestle an alligator in the wilds, and if you came back with all your appendages intact and no serious injuries we could assess your behavior as that of an effective (or quite lucky!) alligator wrestler.  NOTE: In language learning “Application” is often called the closing “Communicative Practice” (that is, a very “uncontrolled” activity that focuses primarily on the act of spontaneous communication after students can control form). 
Now the humorous example of alligator wrestling is designed to beg the question; we often can’t stop training/classes to send students out into the real world.  In fact, it might not be very kind or fair to send them out into the real world in their present state of skills and knowledge, so often times in -class application is more like a simulation or approximation of the real world experience.  What we try to do in such cases is to make the application “represent” the real world experience as much as we can.  For example, in this session you will have the experience of “designing your own lesson and putting it into 4MAT structure.”  You won’t actually teach this lesson, but you will have a fairly realistic experience of lesson planning.  
In math, application may take place through contextualized word problems.  In science it will typically take place through classroom/lab experiments and reports; whereas in English classes, application typically occurs through role plays or simulations where two or more of the students role play a situation without a fully developed dialogue script.  Typically they will be given a relevant situation and have to jump in, using the language they were practicing earlier in the lesson to resolve the situation.

ASSSESSMENT NOTE: For now, we only ask you to suggest a WAY to assess how well the lesson goal was achieved [lesson goal:  what did you want your student to know or do at the end of the lesson that they couldn’t do before?}.  We are not going to ask you to develop criteria to determine how well individual students performed (in relation to other students).
Obviously, if you have a multiple choice test or you have designed an assessment with questions that are either right or wrong, you can calculate grades based on number/percent of right answers.
However if you ask student to produce something (and you should, since successful language use is about production) then you need to design a rubric (a scale with criteria for success and levels (with descriptions)) about how well a student succeeded with each of the criteria. An easy way to assess with a rubric is to make a three-level rubric: Exceeds Expectations, Meets Expectations, and Does Not Meet Expectations.  To determine Meets Expectations,” we usually try to figure how what kinds of practices are needed for the application and then determine what kind of levels of achievement of those practices would be good enough.  For Does Not Meet expectations, we try to describe how poorly someone would demonstrate those practices to be sent back to do it again. As for Exceeds Expectations—you could think of that as “what would someone showing off do?”  Your goal is that most students achieve Meets Expectations, and those that you rate as Exceed Expectations might be ones for whom you prepare a slightly more challenging task in the future.    

DEBRIEFING:  Debriefing is about setting students up so that if their parents ask them “What did you learn in school today?” rather than saying, “I dunno,” the child can say, “Oh, I learned......, and ....... and ......!”   Debriefing is a 

review/summary that creates a “conceptual basket” so that students can carry the essential elements of what they learned out of the classroom with them.  Or to consider another way, debriefing provides a conceptual framework that allows student to reconstruct many of the particulars of what they learned in class that day.
Debriefing does not have to be complicated.  Sample essential questions are--
· “What did you learn that you didn’t know before (or what can you do that you couldn’t do before)?
· “What was easy (what made sense/what did you understand well?).
· What was confusing, what didn’t make sense?
· Do you think you could go out and (do the lesson application) on your own now?
· What parts of the lesson would you like to have some more instruction (or practice) on? 

WHEN 4MAT DOESN’T FIT
If the task you want students to be able to carry out is complex, you may not be able to get to “application” in one class session. You may only get to practice and have to do “Application” in another class. IT’S OKAY NOT TO HAVE AN APPLICATION IN EVERY CLASS.
Similarly, esp. in language teaching, you may need to provide lots of shorter practice phases to build up different language skills.  For example, carrying out “small talk” is very important, but rather complex.  With small talk you might have presentation regarding one type of small talk, then practice of it, then information on another aspect of small talk, then practice that, and so on.  SOMETIMES IT’S OKAY TO GO BACK AND FORTH BETWEEN PRESENTATION AND PRACTICE (maybe more than one time). 
Finally, some types of lesson plans just don’t fit well in 4MAT.  For example a traditional reading lesson starts with Motivation (activating background knowledge about the reading), but then does “fast-reading” (skimming and scanning) activities with the reading.  Is that Information?  Is that Practice?  If it is Practice, then what do you call it when the students finally do the thorough reading in class?  Then, typically after the thorough reading, you have comprehension questions, vocabulary study, many study of key structures (grammar) that the reading used often, and typically discussion.  How do we label these activities in 4MAT?  Is “discussion” an acceptable Application activity?  There will always be some grey areas and a need to analyze what and how you plan for what you want to do. 
Similarly for a “process” writing lesson where students brainstorm on a topic, organizing their thoughts with a mind-mapping activity, draw up an outline, write a first draft, use a self-assessment guidance to review the first draft, use a peer review assessment guide for a peer to review the first draft as well, then do a second draft based on the reviews—how does that fit the 4MAT design?
Ultimately, 4MAT is not a straitjacket, but a tool.  If it fits, it fits.  If it doesn’t fit, you can adapt it (e.g., add a series of presentationpractice steps).  And if you are thinking about adapting it you will have to think about why you are deviating so you will know if you have left anything important out.  Finally, every lesson should start with MOTIVATION, every lesson should have a phrase where one PRACTICES what one will do in the real world, every lesson should have a DEBRIEFING component, and if a lesson doesn’t have at least one PRESENTATION/INFORMATION session, it’s a very poor lesson
[bookmark: h3][bookmark: _Toc513128370]Handout 3: Identify Which 4MAT Phase the Text Represents

Look at each of the activities (or activity descriptions) below.  Determine which phase of the 4MAT Lesson Plan does each activity represent (MOTIVATION, INFORMATION, PRACTICE, APPLICATION, or DEBRIEFING).  Note that each activity is numbered.   Put the number of the activity in the box on the answer sheet that corresponds to each of the five 4MAT Lesson Plan phases.

(1) LIVING THINGS
How are living and nonliving things different?  There are six basic processes that all living things carry out:  They have to (a) get energy, (b) use energy, (c) get rid of waste, (d) reproduce, (e) grow, and (f) respond to changes.  Non-living things can sometimes do one or two of these processes, but not all of them. That’s one test to show they are not alive.  Use the expressions below to match the pictures you see with a process in the word box. 

	
1. _____________________
[image: Fotolia_2102631_Subscription_L]
	
2. ________________________
[image: Fotolia_31635199_Subscription_XL]
	
3. ________________________
[image: content]

	
4. ________________________

	
5. ____________________________
	
5. ___________________________





(2) What do you know about parallel structure that you didn’t know before?  Where there some parallel structures that you were already using?  Which ones?   When do you want to use parallel structures?  What stylistic value do they have?  Are there some parallel structures that you are sure how to use? 



(3) Students first collect data from their household members and their classmates and then determine the average amount of water used by one person in a day. The power of numbers becomes even more evident as students compare their average to the average amount of water used per person per day in other parts of the world.

(4) Crocodiles and Alligators: Alligators, caimans, and crocodiles all belong to the order “crocodilians.” Sometimes we say “croc” for short to refer to the whole order.  Do you know how to tell the difference between an alligator and a crocodile?   Obviously to be sure you have to know the specific features of each species, but there are a couple of easy ways to tell the two species apart
· Jaw Shape:  Alligators usually have wide, rounded noses in the shape of a “U”, while crocodiles usually have longer, more pointed noses in a V-shape….


(5) How can these things be grouped?  What different ways did you use?  Were some easier or harder?  Why?  In what situations would you count by dozens?  Hundreds?   Tens?    Which grouping techniques do you need to practice more? 

(6) USING THE SCIENTIFIC METHOD 
Think of a problem or an unanswered question you have had during the last few weeks. Use the scientific method to work through the problem or to find an answer to the question. 
The steps below will help. 
1) Define the problem or question. 
2) Gather information using one or more of the five senses. 
3) Form a hypothesis. 
4)  Perform one or more experiments to test your hypothesis. 
5) Make observations and record the data below. 
6) State a conclusion. 


(7)Start off by asking students to think of ways they use math in daily life. Ask if math is used in cooking and baking.  Ask what kinds of things we bake.  Students will probably list cookies. Tell students that for cookies to be tasty, they have to follow the instructions for the recipe and measure the amounts of ingredients correctly.  Measuring is about math.  Put a list on the board of places where we use math.  Students make suggest some of the following 
      Soccer and other sports			Games					Music	
      Remodeling a house			Dividing things up equally		Buying things
Put students into groups.  Each group should have one of the topics listed on the board (or they can choose another one (with the teacher’s approval).  Ask the groups to think of how math is used in these situations.


(8) Work on this problem by yourself, then share your process with your partner:
Shannon has a lacrosse game at 4: 30 p.m. If it takes 45 minutes to drive there, plus 10 more minutes because of rush hour, what time do she and her father need to leave to get there on time?

(9)  Usually one size doesn’t fit all.  An activity you find in a book or learn about during a presentation often can’t be taken ready-made into your class. Many teachers are pros at modifying science lessons to fit their classes. Often a lab/lesson becomes a jumping off point for further exploration. How might you adapt this activity for your classes? What extensions could you create for the activity?  Please list them below. 


10)  Now in general we use the present perfect when we want to show a connection between a past event or action and something in the present (and sometimes even the future).  For example:
I have studied English for five years.
It’s an action that began in the past and continues to now and is important now because it explains something about my relationship to English.


(11) Say to students, I went off and left my flash drive on my desk yesterday.  It’s gone. I think somebody took it.  I should have been more careful.”   Did you ever do something and then feel bad about it later?    One time I was really in a hurry. There weren’t many parking spacing.  I saw one space open that was no parking until 9:30.  It was 9:10, so I thought that would be close enough.  I came back to find an expensive ticket on my car.  If I had looked a little more, I probably could have found a space where it was okay to park. I felt bad paying the ticket.  Have you ever done anything you regretted later?
  (12)  Find a partner.  When your pair is called, one of you will draw a “situation card.”  The situation card will describe two roles and a “giving advice” situation you will role play.  You have five minutes to decide your roles and the main points of your “giving advice” situation.

(13)  Ask Guiding Questions:
a) Do plants need sunlight?
b) What happens if plants do not get sunlight?
Encourage students to share ideas, facts or person experience when answering (a). Go beyond “yes” or “no” answers.  Ask them to give examples or reasons.
      (14)                         ADAPTING FOR YOUR CLASSROOM/NEXT STEPS
Students complete a worksheet where they identify the situation of each model sentence as either formal or informal.  Then they choose the appropriate form of “can/could” for the situation.


(15) How to round numbers 
If numbers end in 1 through 4, make them into the next lower number that ends in 0.  So 74 rounded to the nearest ten would be 70.
If numbers that end in a number of 5 or higher should be rounded up to the next even ten. So 88 rounded to the nearest ten would be 90.





ANSWER SHEET

Write the numbers of the activities above in the appropriate lesson phase box below.


	Motivation
	Presentation/ Information
	Practice
	Application
	Debriefing

	











	
	
	
	







[bookmark: h4][bookmark: _Toc513128371]Handout 4: Possible Topics for Lesson Plans








 Make a pizza
Manage time better
Carry out a simple science experiment
Carry out a mathematical operation
Write a specific form of poem (limerick, villanelle, sonnet)

Start a blog
Carry out a fund raising activity
Write a resume
Plant a tree
Make a recipe
Sew a button
Tie a tie
Make an origami figure
Do a self-defense move
Entertain a child while baby sitting
Play a musical instrument
Braid hair
Change a diaper
Ride the subway (or other public transport)
Find something you’ve lost
Train a dog to do a trick
Use a computer application
Carry out web searches
Make a fire
Do a dance step
Teach sign language
Make a kite
Read body language
Juggle
Perform a card trick
Do CPR
Reduce test anxiety
Brainstorm a writing topic
Talk your way out of a ticket
Avoid writer’s block
Teach a set of vocabulary (at the park, domestic animals, furniture)

Resolve a conflict

Develop gender equitable classroom practices
Carry out a simple interaction in a foreign language

Repair a tire
Avoid getting robbed
Read the clouds (to predict weather)
Cross cultural dos and don’ts

How to save money
 Living a greener life
Make someone happy
Lose weight
Play a game







[bookmark: h5][bookmark: _Toc513128372]Handout 5: Template for your 4MAT Lesson Plan

	Session [Type the lesson title here]: 

Session Duration [ X minutes]

	
Materials:



	
	

	 Write your lesson goal here: 





	Phase /
Time /
Trainer
	Instructional Sequence
	Materials

	
Motivation

X mins


	
Delete the description of “Motivation” below and add your own motivation description.

[Activate background knowledge and connect the topic to what learners already know. Communicate the purpose and relevance of the lesson.  Provide context or background information. Engage the learners in session content.]


	
     



	
Information

X mins

	
 Delete the description of “Information” below and add your own information description.

[Share new information that is required to be able to accomplish the objectives.  Facilitate activities that conceptualize and connect knowledge.]

	
     

	
Practice

X mins

	
Delete the description of “Practice” below and add your own practice description.

[Provide opportunity for participants to practice what they have learned in a safe and reinforcing environment.  Provide immediate and relevant practice to best prepare learners for their work at site.  Sequence activities from simpler to complex.]

	
     

	
Application

X mins

	
Delete the description of “Application” below and add your own application description.

[Create opportunities for participants to perform skills. Provide learners with opportunities for applying the skills in authentic situations.]

 
	
     

	
Assessment

X mins

	
How will you assess your lesson goal? (How well were your learners able to do what you taught them to do?)



	
     

	
Debriefing

X mins

	Delete the description of “Debriefing” below and add your own debriefing description.


[Sample Questions:  What did students learn that they didn’t know before?  What parts are they still not sure about?  Are there parts they would like to practice more?  What do they remember most about the lesson?]
	
     
















[bookmark: TM1][bookmark: _Toc513128373]Trainer Material 1: Answer Key for Handout 5:  Identify Which 4MAT Phase the Text Represents

Presented randomly with 20 different lesson activities (each numbered for convenience) the trainee will indicate on the activity answer sheet whether the activity is “Motivation,”   “Presentation/Information,”  “Practice,”  “Application,” or “Debriefing.
Motivation:  7, 11, 13

Presentation:  4, 10, 15

Practice:  1, 8, 14

Application:  3, 6, 12

Debriefing:  2, 5, 9


[bookmark: _Toc513128374]Trainer Material 2: Lesson Planning Rubric

	
	Incomplete
(0)
	Approaches 
(1)
	Meets
 (2)
	Exceeds 
(3)

	Provide general Info. (title, duration, materials, goal)  
	The activity was not submitted
	Part of general info. Requested is missing or the lesson goal is clearly not feasible  
	All general information requested is provided and reasonable 
	Not applicable. “Meets standards” is the highest rating possible.


	Motivation phase
	The activity was not submitted 
	Motivation activity may not activate background knowledge or may not be engaging 
	Motivation section activates background knowledge, and is engaging. Timing seems appropriate
	Motivation section indicators purpose and relevance of lesson, is very engaging and activates background knowledge. Timing is appropriate.

	Information Stage
	The activity was not submitted 
	Information is useful but delivery is lengthy and delivered as an extend reading or lecture
	Necessary information is shared in a well-organized way 
	Necessary information is shared in an engaging way

	Practice Stage
	The activity was not submitted 
	Practice activities are not terribly engaging or may not be obviously relevant to the session goal.  
	Practice activities are engaging while not being too obvious or too complicated. Practice has direct classroom application. 
	Practice activities are creating and very engaging and segué appropriate from the Information content to setting up the Application activity. 

	Application Stage
	The activity was not submitted
	Activity may be overly complicated or not particularly motivating.  It may not obviously follow from the practice activity.  The debriefing could be missing
	The activity is a reasonable authentic opportunity to apply skills and knowledge provided. Debriefing questions are provided.
	The activity is quite authentic to local teaching contexts and gives engaging opportunities to demonstrate the skills and knowledge provided. Pertinently debriefing questions are provided 
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