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	Session:  Peer Observation

	Date:  
	Time:  120 minutes
	Trainer(s):  

	Trainer preparation:
Note: 
· This session should be presented just before participants begin practice teaching and observation, whether the teaching be micro-teaching, practice co-teaching, or direct practice teaching.
· Participants should be strongly encouraged to mutually observe each other in any of these cases and to use these observations to practice engaging in meaningful observation debriefings.
· Prepare the video for Information 1. Preview and choose timing and know where you will need to stop it. Post Adaptation: The video must be downloaded onto your computer or an attached flash drive to play.  If it doesn’t work, try opening it in another video player. If you can’t open this video, you can (1) substitute a locally produced teaching video or the trainer can simply teach a session her/himself, insisting that any and all criticism is fair game! The video or lesson can be simple, it just must contain both positive and negative points, although overall it should be a good representation of a typical classroom interaction.
Materials:
· Equipment
1. LCD projector
2. Laptop
3. Speakers and associated cables and/or extension cord
4. Flipchart paper
5. markers
· Handouts
Handout 1: Reflections On Preparing for Peer Observation
Handout 2: Guidelines for Peer Observation and Feedback
Handout 3: Themes/Aspects To Focus On During Observations
Handout 4:  Role Play: Observation Debriefing
Handout 5: Mutual Peer Observation and Debriefing Tool
Handout 6: Being Observed for the First Time: Tips for Novice Teachers
· Trainer Materials
Trainer Material 1: Video file (refer to separate file)
Trainer Material 2: Teaching Strengths and Weaknesses in the Video


	Session Learning Objective(s): 
1. After observing a teacher in action, participants will role play giving critical feedback in a sensitive, empathetic way according to session guidelines.




	Phase / Time /
Materials
	Instructional Sequence

	
Motivation

10 minutes


	
Reflection
Participants will reflect in a new way about the causes of bad teaching and consider how to be more empathetic when giving feedback about other people’s teaching.

1. Ask the whole group and take a few answers orally.
· Have you ever had bad teachers?  
· Do you think those teachers went into teaching to be bad teachers? 
· If no one wants to be a bad teacher, yet bad teachers exist, how can we avoid being bad teachers?


	
Information

60 minutes: 

10 minutes reading

15 minutes of discussion (points 3 and 4)


15 minutes watching the video

10 minutes debriefing the video

10 minutes of reviewing how to structure observation and give feedback(points 11-15)

Handout 1: Reflections On Preparing for Peer Observation



















Video of teacher’s lesson


Flipchart paper and markers


Trainer Material 2:  Some Suggested Teacher Strengths and Weaknesses in the Video
















Handout 2: Guidelines for Peer Observation and Feedback











Handout 3: Themes/Aspects To Focus On During Observation
	 
Peer Observation Best Practices
Participants will read about peer observation, observation debriefing, and then observe a teacher in a teaching video.
 
1. Say, “Because most teaching is done independently, without other teachers present for feedback, it’s incredibly important that teachers take the time to reflect on their teaching practice and invest energy in asking themselves ‘What went well in my class?  And why? What didn’t go so well and how would I change that in the future?’ One way to get perspective is by inviting someone to observe you.” 

2. Distribute Handout 1 and ask trainees to read it and consider what they feel about observation.

3. Discuss as a large group. Ask for general reactions and opinions about observation and why it is important; ensure that the points below are discussed. 
Notes:
Some points to consider when discussing observation, its importance and the emotions around it.
· Recognize that often when someone is being observed, “anything that can go wrong will go wrong.” So (a) it’s good to explicitly say this before you observe someone and be kind in your feedback because of it.  
· Consider the social paradox of teaching: plumbers, welders, apprentices who learn on the job, watch each other, develop impressions of each other’s skills and receive much training through experience.  Teachers rarely work in the presence of each other—they work in the presence of “students”—a role very different from the role of teaching.
· Practice teaching and being observed is good for all teachers: it allows us to know how we are doing—what we are doing.
· Observation can serve as a mirror--a 2nd pair of eyes that are necessary for us because classroom teaching is hectic and you can’t pay attention to everything going on at once.

4. Continue with, “Observation can be rewarding and enlightening or it can be threatening and scary. Let’s talk about what it’s like in the school system where you will be working.” 
· When will you be observed?  How will you likely feel about it?  
· When are teachers in your country observed?  And by whom?  How do they feel about that?  
Post Adaptation:
Trainer should be prepared to talk about how observation is viewed and practiced in the host country. Include examples or anecdotes with reasons to explain how counterpart teachers might feel about the topic of observation and how it relates to the project plan.

5. Tell participants that in a few minutes they will watch a video of an English class. They should imagine that the teacher is a colleague and that they are observing because this teacher genuinely wants to improve. Before beginning the video, ask participants to take personal notes so they can recall what they saw. 
“We’ll watch the first 15 minutes. This is an adult education class in the US, students are mid-intermediate level and the lesson is a writing lesson.”

6. Watch the video, it is about 23 minutes long in total.  If for time management that is too much time, if you stop the video right after the discussion of the difference between “as soon as” and “until” that will be about 15 minutes. 

7. Ask trainees to give the teacher a name, because it’s easier to use a name and not continue to say “the teacher.” 

8. Ask trainees to brainstorm a list of strengths that the teacher demonstrated throughout the lesson. Write them down on the flipchart paper. When they have finished, look at the list and say, “See, there are a lot of strengths here. This is a fundamentally solid teacher. So regardless of problems which need to be addressed going forward, please don’t lose sight of all that is good!”

9. Next, ask trainees to brainstorm a list of things the teacher could have done better with the lesson.
Note: 
Ask questions to facilitate the brainstorming but do not provide too much feedback or guide in any particular direction. Create the list of strengths. It would be natural to create a list of weaknesses in the same way, but since participants will be volunteering critical feedback in the role play activity, you don’t want the entire group sharing their criticism of the teaching in the video. 

If you are using the video that comes with the package, these are some of the points that should be mentioned in the discussion of what the teacher could do better:
· The lesson is explicitly about writing yet we see no writing done—in fact the lesson ended before the intended writing activity could be introduced.
· The teacher is conscious about reviewing what seem to be elements of previous lessons. Normally review is important, but too much review eats into the lesson and the lesson doesn’t go forward.
· The students seem to already have a good understanding of the vocabulary items (and indeed the idea of the “5 Ws”), so why spend so much time on these?
· The teacher easily gets carried away to unrelated topics.  The discussion of the name of the letter “W” is a good example; also he seems to pick up ideas like discussing “make a difference,” or “as soon as” vs. until” and then drops them. The lesson seems disconnected.
See Trainer Material 2 for a list of teacher strengths in weakness that might be observed in the video. 

10. Conclude the list by saying, “Now, look at what we have—a long list of things the teacher did well and a list of equal length of things that could be improved. Pretty powerful, isn’t it? What conclusions would you draw from this?” Pause for answers. “I think it means that teachers should always be students and continue to learn. Observations are a way to help support that goal.”

11. Using Handout 2, tell participants, “Good observations must be prepared and discussed in advance. Because it can be a sensitive topic and there might be negative past histories, it is particularly important to plan ahead of time. If both parties are clear on what will happen and how the observation will be conducted and debriefed things will go much better.” Ask participants to focus on the top half of the page. 

12. Tell them, “Observations have three parts: pre, during and post. Taking the time to do this well is not only professional and respectful, but agreeing on what  to be looking for in the observation empowers the teacher observed and gives the observer a clear purpose. So, set a time and talk about what the observed teacher would like the focus to be. When you first start to ask what to focus on, you may hear from the other teacher or find yourself saying ‘I don’t know! Everything, anything!’ but don’t stop there. Really consider something that you’d like to work on and encourage the other teacher to choose something. In this next handout, you’ll see a list of possible focus topics; they are suggestions to help make the observation as beneficial as possible.” 

13. Distribute Handout 3: Themes/Aspects To Focus On During Observation.  Tell participants that this is a reference for when the observer and the teacher being observed need to decide in advance what the observation will focus on, these are simply ideas, you and the teacher should choose what makes sense for yourselves in the situation. 

14. Say, “OK, now back to Handout 2, the final step of PRE is that you should set a time for your POST observation debriefing. Do NOT assume that you can just do it between classes. Truly find time to sit and give this experience the time it merits.   Next, during the observation, you will definitely be looking for what the teacher has asked you to observe. There are other checklist that we as staff may use, you could adapt those or adapt one with your observed teacher. It will depend on the situation.  Other things to consider looking for as you observe is the time each activity takes. Sometimes it is helpful to have the mirror provided to us since things don’t always go as planned and it’s hard to know exactly where the extra moments were lost.”
Post Adaptation: 
If your post uses a specific checklist to observe during practicum or on site visits, reference that. There is likely not time to go into detail on it in this session, but it is recommended that observers use something as opposed to just making notes.

“Continuing on, let’s look at after the observation. You may have had to squeeze this time in, but resist the urge to rush and share all of your opinions until you have heard from the observed teacher. Could I ask someone to read through the steps suggested here, please?” Make the point that our human urges to blurt out our thoughts on the session can disempower the teacher from reaching the conclusions on his/her own. Encourage participants to remember that they should facilitate the reflection. 
Note: 
In the discussion, ensure that the following points are covered well:
For Structuring Observations and Debriefing.
· Agree in advance what aspect of the teaching will be observed. Focus on that point, not overall errors.
· When debriefing, listen first, encourage the observed teacher to share her/his view before commenting.
· Leave the Debriefing with an affirmation of the good points in the teacher and an informal action plan to address what could have been done better.


15. Say, “Let’s look at the bottom half of Handout 2. We also need to be careful of how we phrase our words. Let’s read through the tips together and just discuss them a bit.”
Note: 
In the discussion, ensure that the following points are covered well:
For Strategies for Giving Observation Feedback.
·  Start by saying, when giving observation feedback, HOW you say it is often more important than WHAT you say.  
· We can never be too kind when giving criticism.  Again what feels “neutral” to the observer can seem quite critical when the observed teacher hears it. 
· Insist that participant think about this kind of language and make an active effort to use this language in their debriefing practice activities

16. Say, “Keeping all of this in mind, let’s try it out. Let’s actually practice the debriefing after an observation.” 


	
Practice 

20 minutes

	
Role Play
Participants practice giving feedback with the facilitator taking on the role of the teacher in the video.

1. Working with the whole group, have the participants as a group provide feedback to you as if you were the teacher in the video. Sit in the middle of the room and invite them to start. “Imagine that I’m the teacher in the video.  We sit down together and you’re going to tell me how I did.  Keep in mind that you (the participants) are “my” (the teacher in the video) peers. Please also imagine that I had asked you to look at how student-centered my classroom is as well as your general observations.

· What will you say? 
· When you need to be critical of “my” teaching think about how you would feel if the critical words were directed at you?
·  How will you emphasize the positive?
· How will you the observer try to debrief me in a way that will ultimately be positive and help me find some ways to become a stronger teacher?
· Or to put it another way, can you focus your feedback more on what “I” could do better instead of what “I” did wrong? 
Note:
As the observed teacher, when you respond to trainees you want to be truly willing to receive constructive criticism, but you also do not want to be completely self-aware and you should pretend that you think you did most everything really well so that the participants will have to find sensitive ways to guide you to see and understand issues you hadn’t identified as problems.   

If you have a co-facilitator, that person should be guiding the participants to follow the tips on Handout 2. Be sure they start by saying “Thank you” and that the next person says “What did you think about the lesson.” If not, gently stop them and point out how our urge is to offer suggestions but that it really makes for better learning and reflection if we ask the observed teacher to start.

2. When trainees are no longer offering a lot of feedback, ask the group to comment on the quality of the feedback.  You may not get many responses.  Then, still empathizing with the teacher, describe your reaction to the feedback and comment on some of the decisions you made while playing the teacher.  Ask for participant reactions.
Note: 
This activity is an assessment of LO #1. 


	
Application

40 minutes









Handout 4: Role Play Observation Debriefing 





















Handout 5: Observation Sheet for Mutual Peer Observation

Flipchart paper and markers

Handout 6: Being Observed for the First Time: Tips for Novice Teachers

	
Giving Feedback—Role Play Practice
Participants will apply what they have learned in the session to observation debriefing role plays.

1. Say, “Great job, now that we have practiced as a large group, I want you to try it in pairs. I’m going to give you a list of situations and I want you to choose one, imagining that you have just observed a class in which it was a major issue. One of you can start as the observer, the other as the observed teacher. Please follow our steps for POST observation and facilitate feedback to the other. 

2. “To be very clear, this means that in pair work, if participant Joanna chooses to work on Example 2 (A student distracted others throughout the class), the pair role plays as if the problem occurred in her partner’s class which Joanna observed.  Then if Joanna’s partner chose Example 11, Joanna’s partner will give Joanna advice as if Joanna had taught the lesson where Example 11 occurred. Take five minutes for each of you to have a chance to give and receive feedback. We’ll regroup in ten minutes.” 

3. Distribute Handout 4: Role Play: Observation Debriefing.  “As you role play, think about a few things that are surely going to happen in real situations. Please pay particular attention to 
· The severity of teaching (or learning) problem
· Relationship of observer and teacher observed (do they know each other well? Are they equals or is one in a superior position?)
· How to mitigate or soften the criticism to be more easily accepted by the recipient.” 

4. Circulate during the role plays and provide support as needed. 

5. After ten minutes, call the group together again and spend five minutes getting general impressions and lessons learned, but be sure to move on to the next steps and include time for final reflection. 

6. Distribute Handout 5: Observation Sheet for Mutual Peer Observation.  Give participants a few minutes to read it individually.  In whole group briefly discuss how the teaching aspects on the observation sheet might help them in structuring an observation on their own.  Ask, “Do they think this observation sheet would be a good tool to use?”

7. Ask trainees to take five minutes to write a short personal reflection on the following questions: 
· How does this discussion prepare us for what will happen next week? 
· What are some issues you would like to know more about in your teaching? 
· How does this approach to mutual peer observation and debriefing affect your view of counterpart teacher and Peace Corps Volunteer relationships more generally? 
Post Adaptation:
Tailor the questions to the situation in your training continuum. Hopefully, very soon after this session participants will have an opportunity to apply the concepts by observing and being observed. 

8. Distribute Handout 6: Being Observed for the First Time: Tips for Novice Teachers. Tell participants “Read this at your leisure but it is good advice to consider as you prepare for being observed.” 
Note: 
This activity is an assessment of LO #1. 


	
Assessment

	
LO1: Assessed during Practice in the group role play and Application in pair role plays.

	
Trainer Notes for Future Improvement
	
Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]
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Our Perfection Will Always Be Denied:  There are no perfect teachers and there are as few perfect classes as there are perfect baseball games.  There are too many variables to control in any classroom and too many spontaneous decisions to be made.  Something always goes differently than the teacher plans.  It is potentially counterproductive for teachers to strive for perfection—trying to achieve the unachievable can be debilitating.  

On the positive side, if perfection in teaching is not achievable it means we can continually become better.  We can become better English teachers by learning more about linguistics and language methodology, we can become better teachers by becoming learners of other languages (so we can see how it feels when someone else is teaching us a language), and we can become better teachers by sharing our teaching thoughts and practices with other teachers.  We are on our way to better teaching when we—
· Talk together about teaching experiences and ideas
· Get feedback from each other on our lessons, activities and teaching
· Reach out to other teachers to gain new ideas and perspectives
· Gain confidence in our own teaching by having points of comparison with the teaching of others.

Teacher Professional Development Starts in Peer Relationships.  Two teachers begin to share their tips, ideas, and challenges.  It feels good to talk about it.  They get new ideas. As they come to respect and trust each other they begin enlarge their own beliefs about teaching by accommodating each other’s beliefs.  The result is more enthusiasm about teaching.  The peer teachers are renewed and other teachers see their success and want to join in, too.  Soon a teaching community of practice is formed.  Teaching is no longer a solitary task but a way of interacting and communicating in our (teacher) community.  

The Concept of Peer Training:  One way to think about these interactions that recreate and maintain a teacher community of practice is to refer to it, not as “teacher training” but as “peer training” where equals share their thinking about teaching and their practice and consequently teach one another.   

Peer training is made up of the following acts:

Discuss
· What we’re not sure is working in our classes
· What we think is working (and why it is working and how could we adapt for other teachers to use).
· What we don’t know yet about our teaching

Share
· Our lessons and lesson planning process
· Our classrooms (inviting observations or possibly team teaching)
· Our successes (humbly) and our failures (honestly, with the goal of repair)
· Our readings on English language teaching and discussions with other peers


Embrace
· The principle of “a second pair of eyes”*--
· Reflection on our preparation and teaching--
At the end of lesson planning ask, 
· Have I done all I can to make this lesson successful? 
· Have I done too much (lessons can be overbuilt!)? 
· Have I anticipated all problems that might crop up?
At the end of teaching (a class) ask, 
· What worked, what didn’t work, and why? 
· Which students did well?
· Which students struggled or caused problems?
· Which students didn’t participate?
    _______________________________
* Second Pair of Eyes?  What is clear to each of us may not be clear to others.  No one has identical contexts in their
    heads.  What is self-evident to one person may not be evident to someone else.  Having someone else read what 
      we’ve written or watch as we perform are ways to see ourselves as some others see us.  It’s not important that
      the other eyes are expert eyes. What counts more is that they are different eyes than our own.   

Often when we teach we have difficulty even putting our own eyes on our practice.   When we teach we are often so busy paying attention to what’s going on and making decisions that we can’t really focus on what we’re doing.  Nobody could.  Thus, peer observations give us eyes to see what we don’t have the attention to watch while we are engaged in teaching.

MUTUAL Peer Observation is Essential for Teachers.  If no one observes us, how will we know how we are doing?  The social paradox of teaching is that we spend most of our time with students, not teachers, and we aren’t able to work alongside each other to become socialized into good teaching practice.  Consequently, we can easily wind up feeling defensive when critiqued.   There would be a lot more good teaching if we could just watch each other teach more often.

Practice teaching is good for novice teachers.  Peer observation is good for novice teachers. It allows them to see their teaching as others do.
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STRUCTURING OBSERVATIONS AND DEBRIEFING

PRE:  Define what the observed teacher want to know about her/his teaching. Ask so that you know what points you will be observing for him/her.

DURING:  Focus on specific observation points (e.g., wait time or feedback), not errors.
· If you have a specific observation tool, use it as a guide. 

POST:      Always ask the observed teacher to start the debriefing.
· Begin with:  Thank you for allowing me to observe. First, what did you like about the lesson?
· Listen. Do not comment. Resist the urge to comment! 
· Encourage her/him to state the positives (sometimes the positives aren’t really what happened).
· Next, ask: What would you change about the lesson?
· Listen. Resist the urge to comment, let the teacher process and come to own conclusions. 
· Provide your “likes” and “things to consider changing”
· Be direct, try to be descriptive (not evaluative), but be honest.
· End the debriefing by summing up--
· Things that were done well
· Things that could have gone better with strategies to address them that you both agree on.
NOTE:  If many problems are observed, be selective and choose to focus only on the most serious problems. 

STRATEGIES FOR GIVING OBSERVATION FEEDBACK 

Feedback may seem neutral to the teacher/observer, who feels, ¨It’s my job to give feedback.¨ However, it almost never feels neutral to the recipient. We have to be watchful about the kind of feedback we give.  Some ways to give feedback so that it will be accepted and considered include—

· Start with what was positive. Praise what was well done.  If you learned anything from that listener’s way of doing things, be sure to emphasize it. 

· Share your own similar experience with teacher observed.

· Ask for shared observation:  “Did you notice anything when you (engaged in the activity observed)?”  “Did you notice anything when you started to write on the board and the students began talking among themselves?”

· Describe, don’t evaluate:  “At one point you...... Why did you think to do that?  How well did it solve the problem?”

· Focus on a student-related concern:  “I noticed some students....”

· Make “me” oriented statements: “When I saw................it made me think....” 
“Do I remember rightly that...?”

· Modeling possible solutions:  “I don’t have an easy answer for this, but if I were you, I might have tried.....”

· Frame criticism in terms of ways to improve, not in terms of what went wrong.
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Note: 
These are simply suggestions; an observer will not be able to carefully follow all of these aspects during an observation period.  The important practice is that the observed teacher gives some thought and provides input into the observation. This sets up the feedback process to be reflective and based on dialogue, not one-sided or critical. 

The lesson: 
Contextualized and authentic? 
Inductive, deductive, both? 
The lesson activities -- appropriate to the language skill and teaching point? 
Age appropriate? 
Proficiency appropriate? 
Logical effective sequencing of activities? 
Activities (tasks/exercises) well-designed? 
Was closure provided? 

The classroom: 
Teacher centered, learner centered or student centered? 
Was pair- or group work conducted?  If so, were they appropriate to the task?
Involved? Were group activities structured to ensure participation? 

The teacher: 
Instructions clear and adequate? 
Instructional language on the same level as lesson language? 
Used wait time? 
Effective transitions? 
Engaged in modeling and/or scaffolding? 
Error correction practices? 
Types of feedback given? 
Did all students participate? How was participation encouraged? 
Time management? 
Opportunities to review or revisit earlier lessons or sections of the 
lesson? 
Discipline issues? 

Methodology: 
What examples of methodology did you see?
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1. The opening activity ran far too long.
2. A student continued to distract others throughout the class.
3. A skimming activity (fast reading) with five short items went on for 25 minutes.
4. Several students were not brought into participation.
5. The teacher started off with a full communicative activity that students weren’t prepared to participate in.

6. Students practicing dialogue made numerous grammar and pronunciation errors but were not corrected.

7. Students looked bored and participated little.
8. The teacher failed to fully exploit dialogue. S/he handed it out, had two students model it aloud, and answered two vocabulary questions then went directly to the practice activity.

9. Lesson activities for the class of young learners were too developmentally advanced.
10. Lesson for 12th graders was taught using a pink elephant sock puppet.
11. The teacher skipped one announced lesson activity entirely and then stopped another activity to go back and do it when s/he discovered her/his error.

12. The teacher ran out of time, ending the class just after announcing the next activity.
13. The teacher didn’t give clear directions or manage the transition to group work well.

14. The same three students dominated class participation.
15. In a class on comparisons of inequality (more than/less then), the teacher introduced an activity on more sophisticated comparisons for more advanced learners.
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Name of Volunteer Teaching _____________________________  Class: _______________________________

Observer Name ___________________________________		Date_______________________

The simplest way to assess teaching practice of your peers or counterparts is through observing them.  You can use an observation guide such as the one below.  Two considerations to remember for peer observation include: 

· Ask the questions below to the Volunteer who taught the lesson.   Use her/his responses to continue start discussions of teaching performance in a kind and respectful way. Provide summaries of responses below.

· The observer and teacher observed may decide to only focus on some of the teaching practices listed.

· Some activities and classes are more or less teacher fronted (for example an introductory lesson in a unit or a class engaged in process writing may have less student interaction or group work than others). These may not be good classes to observe. Check the lesson content before observing.


1. Do you think you made the lesson goal and purpose clear at the start of the session?  Did you bring the lesson to closure?




2.  How was the pacing and sequencing of the lesson?




3.  How effective were your instructions, comprehension checks, your activity wrap-ups and/or
     transitions?  Is there anything you would change?




4. Do you feel that the lesson activities were appropriate for students’ age, ability level, interest and 
    different needs? Are there any adjustments that you would make when teaching this lesson again? 




5.  Were you successful in making activities varied and engaging? Did all students participate?




6.  How effective and appropriate were the classroom groupings you used?
    



7. How was the ratio of teacher talk to student talk?  Did students have sufficient opportunities to
     practice lesson content?




8. What materials did you develop for this lesson? Do you think they were easy to see, understand,     
    and use? Were they appropriate to your students and the lesson goal? 




9.  Do you think students perceived you as well prepared, familiar with class materials, and in
     control?  





10. If any classroom management issues arose, how were they handled?





11. What was your favorite part of the lesson? Why?




Additional comments:  
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1.  	it’s about your students: 
Maybe you are the person being observed, but good teaching is NEVER about you.  It is ALWAYS about the students.   Design your observed lesson to be one that serves your students (not one that simply shows how creative, up-to-date, or intelligent you are) and you will likely have a lesson that is more highly evaluated and appreciated by students. 

2. 	Design an everyday lesson.
When you will be observed teaching, design the lesson not as a SHOWCASE LESSON, but as an everyday lesson.  Isn’t that what ultimately counts—how you teach every day?  Too often when people worry about being observed they add in bells and whistles (unnecessary frills or accessories) that they don’t always use.  Those bells and whistles confuse the observer, make the lesson harder for you to keep track of, and distract the students who aren’t used to these new features.  Consequently, the lesson could go worse than if you had simply taught an everyday lesson.

3.  	Demonstrate that you can cope when things go wrong.  Choosing to teach an “everyday lesson” will cause you to be more relaxed.  Therefore, you will be more focused on the students, paying attention to their needs, interacting with them.  THAT’S GREAT TEACHING.  Moreover, in an everyday lesson, if something goes wrong, you adapt and adjust, and don’t beat yourself up over it.  Teaching is a highly complex activity.  THINGS ALWAYS GO WRONG.  It’s okay. Think about it:  if something goes wrong while you’re being observed and you’re relaxed enough to find a way to deal with it, you will be evaluated positively.  Teachers who cope when things going wrong are superior teachers.

4. 	Visualize details.  
Be proactive. Visualize your entire lesson carefully the night before.  Try to imagine everything that could go wrong and how you would cope with it.  Visualize potential glitches with practices activities, student questions, passing out papers, and giving instructions.  Visualize the time that will pass before students understand instructions or wrap up a group task.  How much time will each activity really take?  

5. Decide the kind of lesson focus and feedback you want from your observer.
Think about some information you’d really like to receive in feedback.  Some examples: do you provide enough wait time?  What kind of student feedback do you give?  Are your instructions clear and easy to understand?   Do you allow students to finish their answers to your questions or do you cut them off when they’re wrong?  (You’d be surprised what you can do without realizing it!) How do you manage transitions? How effectively do you monitor group work?  Do you make sure that every student participates in class? 

Then go to your observer and tell her/him which classroom practices you want her/him to focus on (don’t suggest more than four things to focus on — two are probably ideal).  Maybe the observer will disregard your request, but at least you’ve demonstrated that you are a responsible teacher concerned about doing your best and being willing to receive feedback.


6. Plan for your debriefing
If you have a debriefing, be ready to give your impression of your lesson.  Mention things that you weren’t happy with, but be descriptive not evaluative. If you focus too much on the negatives in an evaluative way, you might come off self-absorbed and the observer might wonder, “Well if you were aware of this, why didn’t you just do better?”  Also, be sure to mention what you felt you did do well.  Try to avoid sounding surprised or relieved when you note the positives.  Again, just be descriptive. “I thought the third activity worked well because....”  

Don’t be defensive.  When you hear criticisms, just accept them and try to imagine how you could respond in terms of classroom practice to avoid criticism next time.  Making excuses will impress no one.

Remember that no one has ever had a perfect observation.  It is the nature of the observer role to focus on what could have been taught/managed better.  Keep that in mind. It is part of your observer’s job to find things to give you advice on, so don’t take it personally when you get some criticism. 

Take feedback in the spirit, “Well, if one person noticed this, probably others would notice it too, so I’ll just respond to the feedback.” It makes sense to assume that others might have the same issues.

7. Thank your observer
Thank your observer for the comments they give.  After all, the whole point of this is to help you teach better.  

8. Take the long view
After you get home, don’t beat yourself up. No one has ever taught a perfect lesson.  Ask yourself which of the observer’s recommendations made sense.  How could you respond to them? Ask yourself which observations didn’t make sense.  You probably don’t want to completely ignore them, but you can just keep them in the back of your mind until the next time a similar situation comes up when you’re teaching.
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Strengths

	Weaknesses

	
Provided Written Agenda

Reviews Written Agenda

Reviewed 5 Ws (twice!)

Smiles, makes eye contact

Provides frequent pausing and moderate pacing for students to understand

Answers student’s questions about language and generally provides brief, adequate explanations

Stressed the stressed syllables of phrases to improve student comprehension

Provides sincere praises (frequently)

Helps student pronounce difficult words (ex. Interesting, worthwhile)

Apologizes to students (for bad handwriting, for not understanding)

Reviews content from previous lessons

Uses board to help students understand(arrow between what and which to show relationship; writing “famous” on the board, writing down examples for “as soon as” vs. “until”)

Validates student’s insistence on including which (instead of dismissing it)

Uses humor often, laughs often (but not AT students!)

Show interests in students through body language, eye contact, and asking questions


	
DOES NOT GET TO THE WRITING TASK (in fact in the real class, the teacher ran out of time and could not do the writing task)

Ignores students at the beginning of class and starts rather abruptly w/o much warm up

Digresses often (ex: the letter w)

When talking about “w” disrespect the woman who tries to make a comment about what they say in her country

Not organized, often has to stop to look for materials or review notes to decide what to do next.

Sometimes talks to the board, not to the students

The segment on volunteer activities picked up and dropped rather abruptly

Lets Haitian student (w/basketball jersey) dominate class with his stories (what are all the other students doing while he is talking to the teacher?)

Could have written the vocabulary words on the board before class to save time

Reviews the 5Ws twice and reviews the vocabulary at length even though students seem already comfortable with it. 

Introduces “thrice” an obscure usage, unnecessarily

The “as soon as”/ until explanation is not effective—wastes time trying to think of examples, in the end, students with “as soon as” = “when” and “until” = “before” provide getter guidance than the teacher. 

The “makes a difference” discussion, esp. with famous people drags and digresses.
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