
	Session: Reading Comprehension


	Sector(s):
	
	Education
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	Global Education Sector

	Terminal Learning Objective:
	
	Participants will demonstrate effective teaching practices incorporating general teaching knowledge and skills that include elements of language and literacy instruction and accommodate different educational cultures. 

	
	
	

	
	
	

	Session Rationale:  
	
	Participants must be equipped with strategies to help build students’ reading comprehension skills.

	Target Audience:  
	
	Education Trainees in PST

	Trainer Expertise:
	
	Familiarity with teaching reading skills and 2 years teaching experience

	Time:  
	
	Estimated 90 minutes

	Prerequisites:  
	
	None

	Version:
	
	Jul-2012


	Session:  Reading Comprehension

	Date:  
	Time:  90 minutes
	Trainer(s):  

	Trainer preparation:

1. Review session plan

2. Review PowerPoint

3. Make copies of Handouts
4. Make sure video will play on software on your computer.

5. Print or draw posters for session (see Trainer Materials 3, 4, and 5). Display the posters on the wall in the training room. 
6. Write the session learning objectives on a flipchart page and post in the training room. 
Materials:

· Equipment

1. projector and speakers
2. flipchart
3. markers
4. paper, markers, crayons (optional)
· Handouts
Handout 1: The Moment
Handout 2: Connections
Handout 3: Five Stories
· Trainer Materials

Trainer Material 1: PowerPoint Reading Comprehension (refer to separate file)
Trainer Material 2:  Mary Amico (refer to separate video file; in MPEG4 and WMV formats)
Trainer Material 3: Poster—Text to Self
Trainer Material 4: Poster—Text to Text
Trainer Material 5: Poster—Text to World 

Trainer Material 6: Rubric


	Session Learning Objective(s): 

1. After reading a short sample text, participants will identify at least three strategies they can use to make sense of texts.
2. Participants will explain one technique for supporting students’ comprehension of informational texts, and three questions to ask students to help them make connections to texts. 
3. In small groups, participants will demonstrate a reading activity for their peers and generate at least two reading comprehension questions specific to their text.  



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

20 minutes
Flipchart, markers

Trainer Material 1: Reading Comprehension PowerPoint Slides 1-6
Handout 1: The Moment
Flipchart page with session learning objectives


	What Makes Good Readers?
Participants need to reflect on what they already know and want to know about teaching reading. By reading and reflecting on a short text, participants will easily be able to identify the reading skills they used to make understand it – the skills they need to help their students learn.

1. [SLIDES 1-2]: Ask participants what they already know about reading and teaching reading. 

Note:  

Accept all comments impartially. A list can be made on the board or on a flip chart sheet.  You may want to ask them what they see as the difference between just “Reading” and “Reading Comprehension.”

2. Then ask what they want to know about (teaching) reading comprehension.  
Note:  

Again you will want to make a list of the points that the Trainees mention, and ideally review this list at the session’s end to determine what elements of their wants that you achieved and which you did not.

3. [SLIDE 3]: Quickly go over Slide 3 (What is reading?). If participants are in a Childhood Literacy track they will have had the session “Reading 1- Decoding” already.  If this is the case, ask a volunteer participant to explain decoding.  If participants have not already had this session (which could be the case with TEFL or Math/Science trainees) simply state, “Decoding is ‘learning to read’; that is, knowing the letters, and sounds and the meanings of at least some words so students can read the words off the page).  However that’s only the first step in reading.  Next learners need to ‘Read to Learn’; that is, read for comprehension—to gain information; to gain pleasure, to USE the text.” 
4. Distribute Handout 1 face down. Request that participants not turn over the handout until told.  
5. [SLIDE 4]: This slide announces the reading activity based on “The Moment.”  Explain to participants that they are going to read a story and they are supposed to decide what is happening in the story.  Tell them that when they turn over the paper they will see paragraphs divided by a line.  

6. At each line they are to stop and you (all) will briefly discuss their interpretations & predictions.  

7. Ask one participant to repeat the instructions.  Correct any misunderstandings you hear. 
8. Work through the text in the manner described above, section by section, asking about not only what their understanding is after each section, but also why their interpretation either changed or became surer after each section.  You can ask about any doubts they may have about in their interpretations as well.  
Note: 

The text is about a fishing trip with rods, reels, hooks, fishing weights, etc. 

9. When you have finished, as a group, ask participants to reflect briefly on what strategies they used to make sense of the text. Then have a few participants share their thoughts.

Note:

You can make a list of the strategies on a flipchart.  
Ask participants specifically (if they don’t produce it spontaneously), if they only used the text to make sense of the text, or if they used other sources. Emphasize that the primary skill for reading comprehension is interpreting what one reads through the lens of prior experience.
Note:

An important insight participants must take away from this session is that reading comprehension is a process that combines what the reader knows and believes with the information of the text.  This concludes the first activity.

10.  [SLIDES 5-6]: Work through slides 5 and 6 on “What makes good readers?”  After just having the experience of reading well, participants will be inclined to agree with this.  They should be well motivated.
11. Briefly introduce the learning objectives for the session.
Note: 
This activity is an assessment of LO #1.  


	Information

30 minutes
Trainer Material 1: Reading Comprehension PowerPoint Slides 7-17
Handout 2: Making Connections
Trainer Material 2: Mary Amico Video
Trainer Materials 3, 4, and 5
	Reading Comprehension Strategies

Participants are introduced to some challenges students face related to reading comprehension, as well as some strategies that can guide students in building reading comprehension skills when reading for information and reading for pleasure.

1. [SLIDES 7-8]: Now that they have identified some skills necessary for reading comprehension, introduce to participants some of the challenges that learners may face in learning to read - especially in a second language.

2. [SLIDES 9-11]: Distribute Handout 2 for participants’ reference, and talk through the points on the slides. These represent the most important message in the session: that to read well, readers have to interact with the text, compare the text to their experiences, question the text and make inferences about it.  Also, we must emphasize that being a poor reader is often a result of not having grown up in a culture of learning. For students who have lacked that opportunity, we have to give them explicit instruction on reading strategies so that they learn the purpose and value of reading. 
3. [SLIDES 12-13]: Introduce the idea of a KWL activity – identifying (K) what you already know; (W) what you want to learn; and (L) what you have learned about a topic. This is a technique often used as a part of “reading for information” activities. 
Note:

The “Motivation” segment above involved the “K” and “W” of “KWL.”  Note that the KWL approach is a little odd in that K and W (as class activities) are done before reading while “L” has to be done after learning (however, one could argue that during a reading a good reader may recapitulate the KWL process several times). 

4. [SLIDES 14-15]: Introduce the idea of the reading strategies of “making connections”.  These are often used in situations where students are reading for pleasure. Direct participants’ attention to the posters on the wall (Trainer Materials 3, 4, and 5). 
Note: 

The questions discussed are questions that students should ask themselves while reading, not questions teachers ask students after reading. 
5. [SLIDE 16-17]: Introduce then show the 15-minute video clip of Mary Amico (a Fairfax VA, County Public School teacher) talking about “making connections with young readers.”
Note: 

1) Reading skills from a first language usually transfer well to reading a second language. However, English is a FOREIGN language in most Peace Corps countries,  MAKING CONNECTIONS in English is still vital—to connect this communication system (English) to the students’ everyday lives and experiences. 
2) This activity is an assessment of LO #2. 


	Practice

30 minutes
Trainer Material 1: Reading Comprehension PowerPoint Slide 18

Handout 3: Five Stories
Paper, markers, crayons (optional)

	Building Students’ Reading Comprehension Skills 

Participants need to be able to facilitate reading activities in ways that help build students’ reading comprehension skills. By practicing analyzing a reading and identifying the kinds of questions they would pose to students, participants build key skills for teaching reading. 
1. [SLIDE 18]: Introduce the activity instructions on the slide. 

2. Ask participants to form groups of 3-5 people. Distribute Handout 3, which has five short children’s stories. Assign each small group one of the stories. If there are more than five groups, more than one group can work on the same story.
3. Referring back to the questions on slide 18, tell groups that they should imagine that they are illustrating their texts, although they may not have time to illustrate during this session.  Tell them that they need to figure out the following:  

a) where page divisions should be 
b) what kinds questions (questions about making connections, KWL or other questions) they would pose to students so that students could connect with their personal experience and come to “own” (understand it very well) the text  
c) When completed (as time allows) one member of each group will read the text from a page and another group member will propose questions that teachers could ask students about each page.  

Note: 

If there is time and interest, the groups could actually draw their pictures as well.  If so, provide paper and colored markers or crayons.
4.  Give groups about 15 minutes to work together. Then allow time for small groups to present their work to one another. 

Note: 
This activity is an assessment of LO #3. 


	Application

10 minutes
Trainer Material 1: Reading Comprehension PowerPoint Slide 19

	Next Steps
Participants reflect on the session content, including what they have learned (“L” of KWL) and how they plan to use reading comprehension strategies in their future roles as Peace Corps Volunteers. 
1. [SLIDE 19]: As a whole group, debrief the session using the questions on the slide.
2. In addition, ask:
· What is the most important idea in this training session? (some idea related to the interaction of reader knowledge and experience with the text)

· How comfortable would you feel developing a reading comprehension lesson today?
· In your role as a Peace Corps Volunteer, how do you envision using the reading comprehension strategies you’ve learned today?

· Are there elements of this training session that you have questions about or which you are not sure if you agree with?
3. Revisit the session learning objectives and have participants assess their progress. 


	Assessment

Trainer Material 6: Rubric
	LO1: assessed in the Motivation section
LO2: assessed in the Information section

LO3: assessed in the Practice section

Note: 

See Trainer Material 6 for an assessment rubric. 

	Trainer Notes for Future Improvement
	Date & Trainer Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: The Moment


ONLY READ TO EACH DIVIDING LINE AND THEN STOP FOR FACILITATOR GUIDANCE!

She had eagerly awaited and—yes—even dreaded this moment for months. She knew the mental preparation had not been enough. The necessary physical actions were not yet automatic.

They drove through the pre-dawn darkness in silence, ‘til a pungent smell assaulted her senses. Her hands began to shake and sweat, despite the chill, as she followed him along the path and they clambered out onto the ledge.

“There,” he said, pointing to the void below. “Are you ready?”[image: image1.png]



She swallowed and nodded, then watched, enthralled, as he removed the equipment from its casing and assembled the slender tube. She knew full well that—for all its balance and craftsmanship—this was indeed an instrument of death.

He handed her a tapered metal object. The cylinder fit neatly in the palm of her hand. She hefted its weight and knew its purpose in the deadly pursuit.

Next came the stage of preparation that she herself had never done. He squinted into the darkness and judged the distance, and then began, methodically, to tie the knots. She marveled at the strength in the slender filament as he tightened the ends. She flinched, in spite of herself, when he pulled a knife. “You don’t want any loose ends,” he explained.
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“He knows I’m nervous,” she thought. “I must be calm and learn all I can.”

When all was ready, he showed her how to judge the distance and take aim. She knew the proper handling of the mechanism was crucial and she deliberately squeezed her index finger against the grip. Her first attempt fell short and her second was wide of the mark. She checked her grip again, aligned the metal loops and aimed once more, the effort and the thrust wrenching her shoulder and her arms.

Again and again, she heard the whizzing sound of small objects speeding past her head. Twice the stinging metal pierced her flesh, but she ignored the pain. She marveled at his patience and his calm. He was an old hand, accustomed to waiting, and he was not bothered by the incessant roaring noise or the frequent, shrill cries piercing the half-light.

After what seemed like hours of concentrated effort, she suddenly heard a snap and a hiss behind her. She turned to see him watching her with appraising eyes.

“Here, take it,” he said. “I think you’re probably ready.” Was she? The metal was cold and her tired hand shook a bit as she took the canister from his outstretched hands. Her stomach churned at the thought, but she had come this far: She would do this too.

	Handout 2: Connections 


Making Connections for Reading Comprehension: a breakdown of skills

Text to Text Connections (an example)

“I remember when we learned about carnivores, herbivores, and omnivores. This book says bears eat berries, fish, insects, and honey. I think bears are omnivores. They eat all kinds of things.” 
Text to text connections can be particularly valuable. We can compare content, author’s intent, author’s style, and underlying theme or message. 

Text to World Connections connect to something you KNOW.  
As a teacher, I don’t want to give you knowledge about the Civil War.  I’m going to elicit from you what you know about the Civil War. For example, we were reading a book about the U.S. Civil War and a little boy shared that his grandfather had fought in a civil war in Cambodia.  If he had not been allowed to ask himself, “What in my life do I know about this?,” it wouldn’t have had as much meaning.  His connection not only made his understanding of the text much richer, but he also enhanced the understanding of everyone else in the class.
Question Types (and times)

Teachers are pretty good about asking questions. However sometimes they only ask “teacher questions”-- questions about specific information, questions about the different parts of the reading, questions about author’s intent.

If you ask a student before reading “What kinds of questions would you ask yourself about this story?” and the student answers “What’s the setting?” s/he’s probably giving an answer s/he  thinks the teacher wants her to give because s/he has heard many times before.  

To prompt good reading comprehension teachers need to ask questions like—

· What kinds of questions do you have inside your head?

· What do you wonder about when you’re reading?
· What did what you read make you think about?

Students (and Teachers, to model) need to ask questions--

· Before Reading

· During Reading &

· After Reading.
To make asking questions before, during and after reading a habit, teachers need to ask learners to stop at the end of every page, take a breath, and think of some good questions the book makes them ask
We may want to give them sentence frames like—

· I wonder….

· What I read makes me think of...

· I’m not sure about…

· I think (prediction) because…
Visualization


Sensory images are important. We need to encourage students to think about what they hear, see, smell, taste and feel while they are reading.

Struggling learners don’t get images in their heads, only “white space.”  They need to learn how words can make images for them.

A good technique to aid visualization and assess understanding is to have students to draw pictures of the story. 

Making Inferences

Inferencing => “what you know” + “what you learn” = “a conclusion.”


Sometimes children are already making inferences but they just don’t know it. Teachers have to walk them through the process. 

What we have to train students to do is to “add themselves to the text” so that they go beyond “this is what the text is about,” to “this is what the text means.”
A Final Tip on Making Connections (for both fiction and non-fiction reading)
Students can make connections in fiction or non-fiction (think about our bear example earlier).

With non-fiction, one technique that teachers use is to ask students to “pull out one fact and hold on to it,” then relate that fact to other information in the reading.
MOST IMPORTANT IDEA ABOUT MAKING CONNECTIONS

TO COMPREHEND READING, WE MUST PROCESS WHAT WE READ
THROUGH WHAT WE ALREADY KNOW.

	Handout 3: Five Stories


INSTRUCTIONS:  When your group has received your story, analyze it to decide--

· what images you would use to illustrate the story

· where you would put the page divides to allow for the illustrations

· what questions that a teacher could ask about each page to enhance comprehension

· if time,  draw the pages with your images!

The Hungry Mouse

A mouse was very hungry. She could find no food at all. She looked everywhere, but there was no food, and she got very thin.
One day, the mouse found a basket, full of corn. There was a small hole in the basket, and she crept in. She could just get through the hole.

She began to eat the corn. Being very hungry, she ate a great deal, and went on eating and eating. She had got very fat before she felt that she had eaten enough.

When the mouse tried to climb out of the basket, she could not. She was too fat to pass through the hole.

"How shall I climb out?" said the mouse. "How shall I climb out?"

Just then a rat came along, and he heard the mouse.

"Mouse," said the rat, "if you want to climb out of the basket, you must wait till you get as thin as you were when you crawled in."

Two Goats

There was a very narrow bridge over a river. One day a goat was crossing the bridge and in the middle he met another goat. There was no room to pass. "Go back," said one goat to the other, "there isn’t  enough room for both of us".

"Why should I go back?" said the other goat. "Why shouldn’t you go back?"

"You have to go back", said the first goat, "I am stronger than you."

"You are not stronger than me," said the second goat.

"We’ill see about that," said the first goat, and he lowered his head to fight.

"Stop!" said the second goat. "If we fight, we’ll both fall in the river and drown. Let’s do this instead: I shall lie down, and you can walk over me."

Then the wise goat laid down on the bridge, and the other goat walked carefully over the other one. They passed each other, and went on their ways.

A Horse and Its Shadow

A man rented a horse from another man. He paid two dollars to rent the horse for the day.

It was a very hot day, soboth men wanted to stand in the horse's shadow, so that they could be cool. But there was only room for one.

"Go away," said the man who had rented the horse. "Go away! It is my shadow today. I rented the horse." 

"You rented the horse," said the owner," but you did not rent his shadow. It is my shadow."

They argued back and forth. Then they began to fight, and while they were fighting one of them hit the horse. The horse ran away taking its shadow with it!

The Donkey and the Dog
A man had a little dog which he loved.. He would hold it on his lap and pet it and talk to it. He would give it food from his own plate.

A donkey looked in at the window and saw the man with the dog.

"Why does he not make me a pet?" said the donkey. 

"It is not fair. I work hard.  The dog only wags its tail, and barks, and jumps on our owner’s lap. It is not fair."

Then the donkey said, "Maybe if I do what the dog does, our owner will treat me like a pet."

So the donkey ran into the room. It brayed as loudly as it could. It wagged its tail so hard that it knocked over a jar on the table. Then it tried to jump onto its owner’s lap.

The owner thought the donkey was crazy.  He cried, "Help! Help!" and some neighbors came running in with sticks, and they beat the donkey till it ran out of the house, and they drove it back to the field.

"I only did what the dog does," said the donkey," yet they make the dog a pet and they beat me with sticks. It isn’t fair!"

The Rich Man and the Poor Man
Once upon a time there was a poor man and a rich man. The first was as poor as the second was rich. So everyone thought that the rich man would be happier than the poor man. But it was not the case, the poor man was happy while the rich man was not. The rich man was frustrated that he tossed and turned in his bed at night, while the poor man slept well and always woke up rested and ready for a new day.

One day the banker couldn’t stand it anymore. He went to find out why the poor man was happy despite his poverty. So he went to meet the man and asked him how much money he made in one year because he could only think of happiness in terms of how much money you make.

"I don't count well, and I don’t really care. I live each day as it comes and never worry about the next."

"Just tell me how much you earn in one day," pleaded the rich man.

"I earn what I need. And that would even be too much if I didn’t close my shop on holidays"

The rich man decided he liked the poor man. He wished to thank him for his advice, so he gave the poor man with a bag of gold coins.

Although this money was nothing to the rich man it was a fortune for the poor man.  He decided to hide the bag, so that he could have the money when he needed it. When he returned to his house, he dug a hole in a corner of his garden, put the bag in it, and covered it up.

From that day on, the poor man's life changed--he began to worry about his money. Every night he slept a little less, and each time he heard the slightest sound, he worried about someone finding his money.
Finally, he couldn’t stand it anymore. He went to the garden, dug up the coins and gave them back to the rich man.

The poor man had learned a valuable lesson.
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	Trainer Material 6: Rubric


Rubric

Exceeds Expectations: 
The number of pages fits the story very well. The facilitation/comprehension questions asked are engaging and never exceed the likely English proficiency of the assumed learners.

Meets expectations: 
The number of pages for the story is plausible.  At time the facilitation/comprehension questions could somewhat exceed the likely English proficiency of the assumed learners, but not greatly.

Does Not Meet Expectations:  
The number of pages may be either too few or too many, the questions are not particularly engaging, or are repetitious, and may often exceed the likely listening comprehension level of the assumed learners.


















Text to Self





That reminds me of…





That made me think of a time…





I can relate to….





Text to Text





This part is just like…�


This reminds me of…�


I read a book where 





This is similar to…








Text to World Connections





That reminds me of…�


This is like…�


I knew about this… but I didn’t know about that…
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