[bookmark: _Toc365013554][image: ]Session: Student Centered Teaching

Session Rationale  
Participants make the transition from traditional, intuitive Teacher Centered Teaching to Student Centered Teaching.
[image: ] Time 150 minutes      [image: ] Audience Education Volunteers in PST
Terminal Learning Objective	
Participants will demonstrate classroom routines, practices, and activities that result in engaging, focused, and well-ordered classes.
Session Learning Objectives 
By the end of the session, participants will individually explain at least two ways student centered learning differs from traditional teacher centered learning.
Participants will discuss in whole group how the classroom behaviors of two case study students (Bart and Lisa Simpson) were likely shaped by at least two teacher expectations (for each student) and suggest the teacher behaviors associated with those expectations, and propose at least two changes in teacher behavior that could be made to lift negative student expectations.
Participants in groups will design an original “everybody participates” activity according to the guidance provided in the session.
Participants in groups will design either a “sharing differences” or an “empathy building” activity according to the guidelines provided in the session.
Participants will work individually to suggest at least three appropriate ways to respond to individual student case studies they are given using student-centered-teaching. 
Session Knowledge, Skills, and Attitudes (KSAs)
1. Compare student centered teaching to traditional teacher centered teaching (K).
2. Provide examples of how teacher expectations can influence student behavior and the importance of avoiding behaviors that send to student negative expectations (K).
3. Create an activity that allows every student to participate (S).
4. Create either a community building or an empathy building classroom activity (S).
5. Strategize appropriate ways to connect with and support individual students (S).
6. To teach students well, you have to meet them where they are (socially, psychologically, developmentally, and in terms of their knowledge base) (A).
Prerequisites  	
Your First Class, Classroom Management: Tips, Taking Charge of Your Class; Your Teaching 

Sector:		Education
Competency:		Facilitate improved teaching and learning skills and practices
Training Package:		Global Education Sector
Version:		Jan - 2014
Trainer Expertise:		Credential in some educational field and two years teaching experience
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[bookmark: _Toc365013556]Contributing Posts: PC/Costa Rica, PC/Philippines, PC/Cameroon.
[bookmark: _GoBack]
Session: Student Centered Teaching
Date:  [posts add date]
Time:  [posts add xx minutes]
Trainer(s):  [posts add names]
Trainer preparation:
Cut Trainer Material 1 into 26 strips. Put them in a container where their content can’t be read
[bookmark: _Toc236737427] Materials:
Equipment
Crayons, colored pencils, markers, flip chart paper
Tacks, adhesive putty, tape (to put things on the wall)
Handouts
Handout 1: Emotional Baggage
Handout 2: Drawing Who I Am
Handout 3: Teacher Centered Vs. Student Centered Teaching
Handout 4: Impact of Teacher Expectations on Students + Essential Concepts
Handout 5: Student Centered Teaching Techniques - - Everybody Participates
Handout 6: Building Student Centeredness and Community by Sharing Differences and Building Empathy 
Trainer Materials
Trainer Material 1: Student “Case Study” Strips for Application
Trainer Material 2: Student Centered Teaching: Application Case Study Responses
Trainer Material 3: Rubric
[bookmark: _Toc235768739][bookmark: _Toc236737428][bookmark: _Toc364750611][bookmark: _Toc365013557][bookmark: _Toc376250082]Motivation	[image: ] 15 min
[bookmark: _Toc376250083]Emotional Baggage
[bookmark: _Toc365013558]Trainees are introduced to the importance of understanding students’ emotions, distractions, and characters in order to foster a student-centered classroom environment.

Greet trainees and ask them how they are doing. Share with them some of the events in your life, both positive and negative (emotional baggage), that you brought with you to training today. Bring in not only transient issues (my stomach is bothering me a little) but also more permanent factors/tendencies (sometimes I worry that as a trainer I talk too much and it’s important for trainees to do the talking). 
Explain to trainees that you’ve just introduced them to some of the baggage – emotions, character traits, tendencies, and current events in life – that you’re carrying into the classroom. Everyone who comes into the classroom – students and teachers alike—comes with some kind of baggage.  This “baggage” can affect how well (and how much) each student will participate and learn.
Ask them to reflect individually and then make a list of the baggage that they are carrying into the classroom. You can use [image: ] Handout 1, “Emotional Baggage” or have them write in their notebooks. Everyone must come up with at least five items of baggage. 
[image: ] Note: If you want to ask a couple of trainees to share their baggage after they have finished brainstorming that is acceptable, but not necessary. Ask them to share how this “baggage” might affect their participation and learning in this training session.
[bookmark: _Toc364750613][bookmark: _Toc365013566][bookmark: _Toc376250084]Information	[image: ] 5 min
[bookmark: _Toc376250085]Why should we learn about our students?
[bookmark: _Toc365013567]Trainees are introduced to relationship building as a central component of student centered classrooms.

1. Each and every student brings who they are and what’s going on with them today into the classroom. Teachers may never be able to know much of this baggage well, but if we want to have students learn, we have to do our best to teach each student from where s/he is right now in terms of emotions, distractions, and character. This is the essence of STUDENT CENTERED TEACHING. 
1. Elicit from trainees some ways that they might find out about their students. You only need to take 3 or 4 ideas. This is simply to activate background knowledge. 
Tell participants that this is all important because we learn best and retain what we learn the longest when we can most solidly connect to 
(a) our previous experience
(b) our ways of interacting with the world
(c) what is important to us  
The more information a teacher has, the more she can tailor learning to different students and consequently, more learning occurs.

Also, tell participants, when students perceive they are receiving the teacher’s personal attention, they are more motivated to participate, and learn.

Close the information by explaining to participants that one way to think of the difference between Teacher Centered Teaching and Student Centered Teaching is that first, the teacher is the ‘sage on the stage--more of a lecturer’ and in the second case she is “the guide on the side--a facilitator.”
[bookmark: _Toc364750615][bookmark: _Toc365013575][bookmark: _Toc376250086]Practice 1	[image: ] 15 min
[bookmark: _Toc376250087]Getting to Know Your Students 
[bookmark: _Toc365013576]Trainees practice creating their own silhouettes – simple outlines of humans which the participants then design to represent information about themselves – as a model activity for getting to know others.

1. Thank trainees and then tell them you are going to introduce one way that students can help their teacher know about whom they are and what they like. 
1. Have the trainees complete the Drawing Who I Am activity found in [image: ] Handout 2: Drawing Who I am. 
[image: ] Note:   Inform trainees that if they conduct this activity in their classrooms, they can make it simpler as needed (it asks quite a lot of students now); or if their students don’t have crayons or colored pencils that they can instead make different kinds of patterns (checks, wavy lines, diagonal right lines, diagonal left lines, etc). 
When trainees have completed personalizing their human outlines (silhouettes), they should put them up on the wall. If a trainee finishes before the others, s/he is invited to walk around and look at other trainees’ silhouettes. The silhouettes will remain on the wall throughout the training. 

Ask participants what they can learn from the silhouettes that will help them better respond to individual students. 
Can you suggest how sharing the silhouettes between students can build classroom community?

[bookmark: _Toc376250088]Information 2	[image: ] 15 min
[bookmark: _Toc376250089]Teacher Orientations and Expectations
Participants will learn the difference between teacher-centered and student-centered teaching and learn the powerful impact that teacher expectations can have on student performance.

1. Explain to participants the following definitions.
· In Teacher Centered Teaching, the focus is delivering the information in the lesson plan and helping the teacher maintain control. It is primarily the students’ responsibility to learn the information—as best as can.
· In Student Centered Teaching the focus is on providing the lesson in ways that all students can learn well by recognizing that we best learn when we are acknowledged, respected, and taught in a way we learn well. Teachers and students share the responsibility of learning the information. 

[image: ] Note:   The trainer may want to prepare in advance a flip chart sheet that says, 
Teacher Centered Teaching: Focus on delivering the lesson content and teacher control
Student Centered Teaching: Acknowledge and respect students and focus on activities that help ALL students learn.

[bookmark: _Toc376250090]Practice 2	[image: ] 10 min
[bookmark: _Toc376250091]Teacher Centered or Student Centered?
Students will practice identifying Teacher Centered and Student Centered Teaching. 

1. Distribute [image: ] Handout 3: Teacher Centered vs. Student Centered Teaching.  Put participants in table groups. Have the participants complete each blank on the chart by comparing the characteristic provided (of either teacher centered or student centered teaching) and writing the characteristic for the other approach to teaching.
1. Give participants 10 minutes to complete their charts.  Then in whole group seek volunteers to give their answers.

[image: ] Note:   Representative Answers:  
Sees teacher’s role as facilitating learning.
May get to know students names and show interest in some but does not see getting to know students as a methodological principle/practice
Providing time and ways for students to explore and learn is most important
Spending little intentional time on ways student can demonstrate who they are and what they like.
[A TRICK!] Both teacher and student centered teaching value delivering well-designed lessons that will allow the lesson content to be determined in the time available.
 Pays little or no attention to how students like to learn.
Uses a variety of grouping strategies so that student can have much time to practice speaking and listening (to each other as well as the teacher)
Students are given few opportunities to interact with each other, little or no choice, and unless a glaring problem is noticed, the class schedule is unlikely to be significantly altered.

[image: ] Post Adaptation: Here you might discuss any specific challenges or opportunities related to promoting student-centered teaching within the educational culture of your host country. How have Peace Corps Volunteers been successful in using student-centered techniques within educational cultures that may look more teacher-centered?
[image: ] Note:   This activity is an assessment of Learning Objective #1. 
[bookmark: _Toc364750617][bookmark: _Toc365013584][bookmark: _Toc376250092]Practice 3	[image: ] 20 min
[bookmark: _Toc376250093]Predicting the Outcomes of Teacher Expectations
Participants brainstorm how teacher expectations affect successful & struggling students. 

1. Distribute [image: ] Handout 4: Impact of Teacher Expectations on Students + Essential Concepts.  Ask participants to take a couple of minutes to look it over, tell them that these are important concepts so that the handout it provided as a reference. 
Tell students that teacher expectations about students are very powerful—that they almost become a self-fulfilling prophesy:  if teachers have low expectations, those students perform poorly; if teachers have high expectations they perform well and have much confidence. 

Lisa and Bart—Consequences of Teacher Expectations
Ask the participants to compare Bart and Lisa Simpson; two cartoon characters (a brother and a sister) that are very well known in the U.S.  Bart is portrayed as not very bright and a troublemaker.  Lisa is portrayed as someone who is intelligent, artistic, and always trying to do the right thing.  
Go here to find out about Bart and Lisa:  http://www.thesimpsons.com/#/characters 
Ask participants to engage in the following activities:
Using a Flip chart T-Chart, make a list of the behaviors that teachers and administrators have likely shown to Bart, and have likely shown to Lisa that communicate their expectations of each child—and how that has affected each student’s school behavior.
After you have at least 3 suggestions about “teacher expectations” for each child, start a new T-chart and tell participants, to imagine Bart and Lisa’s teachers after training on the importance of having high expectations for all students.  Suggest what kinds of behaviors teachers would need to show to Bart to demonstrate to Bart that they have high expectations for him, and how teachers might change their expectations/behavior towards Lisa so while still being supportive and encouraging, they no longer give her excessive praise or recognition for being a good student (i.e., how to avoid treating Lisa like a “teacher’s pet”). 

[image: ] Note:   
If groups have difficulty getting started on these two activities, they may use the examples in the Student Centered Teaching Reading to get them started. 
This activity is an assessment of Learning Objective #2.
[image: ] Post Adaptation: If you have a strong example of how teacher expectations influenced student behavior in a classroom in your host country, consider sharing this to help trainees see how this phenomenon can play out in local contexts. 



[bookmark: _Toc376250094]Information 3	[image: ] 10 min
[bookmark: _Toc376250095]Responding to Every Student
Participants will learn about types of activities that get all students involved in learning and respecting each other.

1. Tell participants that they will design a type of student centered activity called “Everybody Participates.”  Tell them they need to read [image: ] Handout 5: Student Centered Teaching Techniques - - Everybody Participates to see examples of “Everybody Participates” activities.
[bookmark: _Toc376250096]Practice 4	[image: ] 15 min
[bookmark: _Toc376250097]Designing “Everybody Participates” activities
Participants in groups will design original “Everyone’s Participates” activities that are appropriate for their students.

1. Divide participants into table groups, then based on the reading done during the information segment above, groups will make a poster describing their groups’ “Everybody Participates” activity which they put on the wall on a sheet of flip chart paper. Afterwards, all participants engage in a gallery walk to learn about the other groups’ ideas. 
1. Ask the following questions to participants:
Were each group’s “Everyone Participates” activities likely to encourage all students to participate? 
Would all students feel attended to and that they had attention?

[image: ] Note:   This activity is an assessment of Learning Objective #3. 
[bookmark: _Toc376250098]Information 4	[image: ] 10 min
[bookmark: _Toc376250099]Building Student Centeredness and Classroom Community by Sharing Differences
Participants will learn techniques to enhance students’ sense of classroom community through sharing their differences.

1. Tell participants that one way to build students’ respect for each other and to build a sense of community in the classroom is to share differences.  Provide one of the examples in the Reading under the Section on building student centeredness and classroom community for sharing differences (or share one of your own that is relevant to your post).

1. Tell participants that they will work in groups to design their own empathy building activity which they will describe/demonstrate to the whole group.  Tell them that to start they need to read though this section of the reading to understand the various models of classroom activities for sharing differences and empathy building.  
[image: ] Post Adaptation:  Mention whether there are any types of differences that, for social or cultural reasons, may be difficult or sensitive for students to discuss. How might Volunteers deal with this?

[bookmark: _Toc376250100]Practice 5	[image: ] 15 min
[bookmark: _Toc376250101]Building Empathy
Participants will practice developing an empathy building exercise appropriate to their students.

1. Divide participants into groups or have them work in their same groups.  Their task is to develop an activity for students to share difference or to build empathy.  If their activities are “localized” to post conditions, so much the better. When groups have designed their activities they present out their design to the other participants.
1. Ask the following questions:
Did the activities follow the essential characteristics of the model activities on [image: ]Handout 6: Building Student Centeredness and Community by Sharing Differences and Building Empathy?
Were they able to say if their activity was more like a “sharing differences” or an “empathy building” activity?  
Were the activities appropriate for the age level and language proficiency of their students?
 Were activities localized? 

[image: ] Note:   This activity is an assessment of Learning Objective #4. 
[bookmark: _Toc376250102]Application	[image: ] 20 min
[bookmark: _Toc376250103]Responding in Student Centered Ways
Given information about specific students’ traits and personalities, trainees will generate student-centered approaches to improve the students’ success in participation. 

1. Training provides case study strips in a container for participants to select.

1. In groups of four to six participants, ask three group members to each select a strip of paper with a different student “case study.”  
Each group then tries to find at least two ways they could improve each of the three student’s success in participation. In addition, they should propose one community building activity that would be appropriate in a class with all three “case study” students in it. 
While they are working, distribute a copy of Student Centered Teaching—Application Case Study Responses for each participant to complete and submit individually for evaluation.  
Review key  concepts of student centered classrooms by discussing questions such as:
· What is the saying about the two kinds of teachers? (Sage on the stage and the guide on the side)
· What makes a Student Centered Classroom?
· Why are teacher expectations important?
· What does it mean to say that “Every student can be high achieving?”  
· Why is it important to know the Essential Concept(s) of a lesson? 
· What does it mean to “build community by sharing differences?” 

[image: ] Note:   This activity is an assessment of Learning Objective #5. 
[bookmark: _Toc359853534][bookmark: _Toc235768743][bookmark: _Toc236737436][bookmark: _Toc364750619][bookmark: _Toc365013593][bookmark: _Toc376250104]Assessment
Learning Objective 1 is assessed through Practice 2.
Learning Objective 2 is assessed through Practice 3.
Learning Objective 3 is assessed through Practice 4.
Learning Objective 4 is assessed through Practice 5.
Learning Objective 5 is assessed through the Application activity. 
[bookmark: _Toc359853535][bookmark: _Toc235768744][bookmark: _Toc236737437][bookmark: _Toc364750620][bookmark: _Toc365013594][bookmark: _Toc376250105]Trainer Notes for Future Improvement	
Date & Trainer Name: [What went well? What would you do differently? Did you need more/less time for certain activities?]

[bookmark: _Toc376250106]Resources
[Related KLU materials or other books, articles, websites that provide additional information for the trainers or learners.]
[bookmark: _Toc359853536][bookmark: _Toc235768745][bookmark: _Toc236737438][bookmark: _Toc364750621][bookmark: _Toc365013595][bookmark: _Toc365029644][bookmark: _Toc376250107][bookmark: h1]  Handout 1: Emotional Baggage	
[image: C:\Users\ksette\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\PJN5DZRB\MP900305798[1].jpg]Good Morning!  We hope you’re doing well, and welcome to this session.  Please reflect a moment on what you are bringing to this class. It could be current situations—did you get good news from home?  Bad news?  Are you feeling good today or do you have some stomach problems?  Also, don’t just consider temporary circumstances. What are some of your characteristics as a student or a person that you bring to this session?  You must list at least five situations or characteristics, but try to list up to 10.  
1.

2.

3.

4.

5.

6.
[image: Fotolia_22353863_Subscription_XXL]
7.

8.

9.

10.

	
[bookmark: _Toc359853537][bookmark: _Toc235768746][bookmark: _Toc236737440][bookmark: _Toc364750622][bookmark: _Toc365013596][bookmark: _Toc365029645][bookmark: _Toc376250108][bookmark: h2]  Handout 2: Drawing Who I am	

Completing and coloring an outline of a person can show students’ differences and preferences. It can also be used to start discussions about how some students might like to learn in different ways or like to do different kinds of things.

Provide each student with a paper cutout in the shape of a person. Then give students the following instructions:

1. If your favorite way to learn is— 
· by seeing draw BIG eyes:

·  by hearing, draw BIG ears

· By doing things draw a skateboard under your feet


2. You can draw yourself wearing a shirt, a blouse, pants, a skirt or dress—anything you want, but if you are a girl color the bottom part of  your clothes blue, if you are a boy color them red. Make sure to draw your hair and mouth.

3. Draw a shirt or blouse and color it according to your favorite subject:

• Reading-purple

• Math-green

• Science-orange

• Social Studies-yellow

4. Then write your age on your shirt.

5. Draw a hat on your head and color it pink if you like learning in a quiet place and brown if you like best to learn with others. 

6. Draw a dog beside you.  Color it your favorite color.


[image: Silhouette]


























[bookmark: _Toc376250109][bookmark: h3][image: ] Handout 3: Teacher Centered VS.  Student Centered Teaching
	TEACHER CENTERED TEACHING
	STUDENT CENTERED TEACHING

	
The teacher’s primary job is to deliver the information in the lesson.


	1. 

	2.
	
Students learn best when they see the teacher takes an interest in them as a person.



	


Students are best when they are seen but not heard.


	3.

	4.
	

All classes should have time when students can show who they are and what their interests are.



	
Delivering the lesson in the way it was prepared in the time available is very important.

	5.

	6. 
	Pay attention to individual learners and how they like to learn so as to provide learning activities to accommodate ALL learners in the class.



	 Most classes only talk as a whole class (not in pairs or small groups) and most of the talking is done by the teacher.


	7.

	8.


	Students are given many opportunities to interact together, they are given choices from time to time, and the class can be easily changed if students need more practice or show need of review.





[bookmark: _Toc376250110][bookmark: h4][image: ] Handout 4: Impact of Teacher Expectations + Essential Concepts
Go here to find out about Bart and Lisa:  http://www.thesimpsons.com/#/characters

Research demonstrates that Teacher Expectations have a strong effect on Student Achievement.
Whether the teacher or the student is consciously aware of it or not, teachers send signals about their expectations of a student and students are very good at picking up these signals. 
For example, if the teacher has low expectations of a student s/he may
· Not call on the student
· Interrupt before the student has finished speaking
· Grade the student more strictly than others
· Smile at the student less
· Be more ready to criticize the student

If the teacher has high expectations—well, what do you think, what kinds of behaviors might we see?  What if the teacher thinks that student X is difficult, what signals might s/he send?  If a student is perceived as “shy?”  As “lazy?”  As “sweet?”
Therefore (in student centered classrooms) teachers have to:
· Monitor their behavior to avoid unconscious signals about expectations.
· Regard each student as an individual. In this way EVERY STUDENT CAN BE A HIGH ACHIEVING STUDENT according to his or her capacity. Perhaps student Y moves more slowly in Math class than student Z – that doesn’t mean that teachers can’t respect and support student Y so that s/he learns as much in every Math class as s/he can. 
· 
The idea of every student being high achieving according to her/his capacity makes the idea of “the Essential Concept(s) of the Lesson” very important. Overall, different students will perform differently and learn different elements of the lesson than others. But if each student learns the Essential Concept(s) to the best of her/his capacity, everyone has made progress and everyone is reasonably prepared for the next lesson. Therefore, teachers need to identify the Essential Concepts for every lesson.

Essential Concepts = the really big ideas/skills in the lesson—the foundational ideas/skills that every student needs to know/carry out (even if other students can do it better) to be able to move on to the next element in the curriculum or be able to (minimally at least) pass required exams.


[bookmark: _Toc376250111][bookmark: h5][image: ] Handout 5: Student Centered Teaching Techniques—Everybody Participates



1. Interact with students in a clear, direct, kind way that doesn’t judge. An order spoken neutrally and accompanied with a smile says “I’m not going to waste your time. I respect you and I see you as a person.”


ACTIVITIES TO MAKE SURE EVERYBODY PARTICIPATES
2. Practice “wait time.”  That is, when you ask a question, silently count until eight before you give the answer. Just think, “Wait until eight.”
3. A beginning student-friendly activity is to have students draw a simple picture of themselves (or write a paragraph if they can, where they show or describe their characteristics (clothes colored with their favorite color, big heart if they think they are kind, or   big hands if they like to help). 
4. Use your seating chart to make sure you call on everyone. Too often, three or four students in the class produce most of the participation.
5. Use think/pair/share to allow students to participate in their own ways: “Think” means to ask student to think about the class activity individually.  “Pair” means to talk about the ideas they developed alone in a pair to (a) practice and (b) test their ideas on each other more privately.  Then “Sharing” is sharing the ideas in the whole class. This gives time to think, time to practice, and time to be you.
6. Have a sack with each student’s name in it. Then, before you ask a question you can pull out from the sack the name of the student to be called on. 
7. For students who are reluctant to speak, tell them that you want to hear their good ideas that you will call on them and that you will give them advance warning. 
8. For less advanced students you can ask easier questions: “Ricardo, is it true that the third pig built his house of bricks?” For more advanced students you can ask harder questions: “Compare what each pig’s house was made of and what the result was?”  In general, Yes/No questions are easier to respond to than “Wh” questions (Who, What, When, Where, Which, Why, and How) and often “Why?” questions are the most difficult of all. 
9. If a student makes a mistake, complement the effort “Nice try!”  When the teacher makes a mistake it is important to admit it.  Also teachers should tell students, “You can’t learn without making mistakes. Don’t be afraid to try.” 




[bookmark: _Toc376250112][bookmark: h6][image: ] Handout 6: Building Student Centeredness and Community by Sharing Differences and Building Empathy
Creating activities where students come to learn more about the characters, traits, challenges and preferences of OTHER students helps students interact with each other in a more thoughtful and respectful ways. 
The teacher also learns by being able to pay attention to the nature of student interactions as well as the class topic being discussed and often leads to insights on how to better teach to each student.

(A) One of the best ways to build community is to share differences. 
If we share differences, what we have in common is that we know and respect each other’s differences.  
A simple way to do this is to set up activities where students query each other about common topics: favorite foods, colors, entertainers, likes or dislikes, number of people in their family, etc.  This kind of activity can be done as a series of interviews where students check off the information they’ve learned in a grid, or it can be done as a “Find somebody in the room who....” type of activity.

(B)  Then ask students to report out similarities and differences
Here with information collected in the previous activities, partners take turns report about each other:  
“Alma likes cats; she doesn’t like dogs because they are smelly.” 

(C) Then ask students to guess their partner’s answers.  
Here, the teacher using the same kind of activities that were used above, but rather than having partners take turns asking about the information the activity seeks, each partner takes a turn guessing the other partner’s preferences (e.g., her favorite color is orange; or she doesn’t like spinach).

After each partner has had their turn to guess the other’s answer, the other indicates her/his “true” answers (and why) and the “guesser” can try to explain the reasons for her/his guesses. This builds understanding and sensitivity and is great language practice. 
(D) This type of empathy building activity can be made even more powerful.  Not only is one partner to guess how her/his partner will feel about some topic, but when it comes time for the first partner to reveal her/his guesses, the first partner does not say “S/he likes......, s/he doesn’t like...” but makes the report in the first person singular “I like..., I don’t like”, that is, s/he takes on the identity of the student s/he is reporting on so that the pairs take turns trying on each other’s identity.
[bookmark: _Toc376250113][bookmark: tm1][image: ] Trainer Material 1: Student “Case Study” Strips for Application
	Student A:  A good student that usually pays attention, does work well, and participates well, but sometimes too much.   Reacts very negatively to criticism and will “drop out” of participation for a long time if s/he feels slighted.

	Student B:  Works very well with teacher one-on-one and with support demonstrates clear learning progress.  However, loses interest quickly when working on activities alone. Rarely finishes assignments or homework.

	Student C: Best student in the class.  Very interested in the teacher.  Likes to volunteer to help the teacher.  She is not the most obvious leader in class but other students pay attention when s/he has an idea.

	Student D:  A very friendly child who is often a great deal of fun.  However, has difficulty staying still and can drift off from an assigned task quite quickly.

	Student E: A quiet, attentive student who neither excels nor has difficulties.  Agreeable and easy to work with.  Likes hands-on activities.

	Student F:  A real diva.  When upset, will shout and threaten to throw things.  May stomp around class and even threaten the teacher (although never other students).  Is very creative and likes to write.  Does consistently well on paper and pencil tests.

	Student G:  Very needy.  Seeks friends but loses them for trying too hard.  Eager to please but easy to upset.  Appreciates group work and comes up with good answers in such settings, can easily dominate the conversation so that other group member get impatient and tease the child.

	Student I:   Keeps to her/himself.  Likes to read.  Does well on individual assignments and homework.  In group work, tends not to participate or seems to become angry for no reason.

	Student J.  Loves working with others.   Always very helpful in groups.  Helps groups progress and achieve their goals.   Not a strong student, s/he often relies on the ideas of others.

	Students K:   Loves to draw.  Is very creative with craft work.   Seems to have retention problems with traditional classroom learning and typically does poorly on multiple choice tests.

	Student L:   Spends much time alone.  Becomes very nervous and fidgety when there are disruptions.  Will throw her/his arms over her/his head and scream if s/he gets too upset.

	Student M:   Nice student.  Always agreeable, but a very slow learner.   Other students try to avoid this student in group work because s/he never does her/his part.

	Student N:   Does not seem interested in school. Is always talking about cooking and family events at home.  Likes to play house and play with dolls.

	Student O:  Very good at sports.  A bright child but often does not follow through on assessments.  Only likes reading sports stories.  Is admired by many of her/his classmates for her/his athletic prowess.

	Student P:  When things are going well, is a better than average student.  However, s/he has personal hygiene problems and has had some “accidents” in school.  Other students refuse to work with her/him and make fun of her/him saying s/he smells.

	Student Q:  An average student who from time to time likes to challenge the teacher on anything and everything.  Likes to listen to stories and participates very well in post reading discussions.

	Student R:  A good student but has severe control issues.  Has to have everything just the way s/he wants it.  Has great difficulty getting along with other students.    Gets upset and loses patience if work is too challenging.

	Student S:  Student struggles to succeed but can keep up with the group with enough one-on-one work.  Genuinely likes others and is always ready to volunteer to help other students.

	Student T: Sings all the time. Is always creating instruments to make music.    Enjoys listening to songs and does well using oral language.

	Student U:  A friendly student but it is hard to get her/him back in the classroom after lunch or recess.   Is always bringing in “treasures” he finds exploring on her/his own.  Knows the names of many trees.

	Student V:  The class clown.  S/he is sometimes is quite funny, but too often s/he takes it too far so that something gets damaged or someone’s feelings get hurt.  Rarely completes assignments and school work is uniformly poor.   Likes to engage in dialogues and skits.

	Student W:  Very shy.  Doesn’t talk to others.  Might be a good student but hangs so far back from participation that the teacher worries s/he doesn’t know if this student is making progress or not.

	Student X:  A gregarious child who is so caught up in her/his social group that it seems like s/he can’t be bothered by work.  When s/he does work well, it is usually as part of group work.

	Student Y:   A good student but extremely competitive.  Does not try to cause problems but often disrupts the class and upsets other students because of her/his desire to dominate.

	Student Z:  Likes building things and using her/his hands.  Doesn't seem particularly interested in school.




















[bookmark: _Toc376250114][bookmark: tm2][image: ] Trainer Material 2: Student Centered Teaching—Application Case Study Responses
Individual 
Participant Name: ______________________________	Date: ___________________
Names of other group members:




1.  Two Responses to Student (_______)







2. Two Responses to Student (_____)






3.  Two Responses to Student (______)




4. Community Building activity devised by your group:






5.  Your contribution to the Application activity





6.   One new concept you learned. 






[bookmark: _Toc376250115][bookmark: tm3][image: ] Trainer Material 3: Rubric

Rubric--
Exceeds Expectations (3): Trainees will propose two or more creative and appropriate (to each student’s behavior) ways to bring each student into a higher level of participation in the classroom.  They will also suggest one ways to build community among the three students the group has been considering (within the context of a larger class. These suggestions will be quite appropriate in terms building community in ways that respond to individual students’  needs while being appropriate for the class as a whole. 
Meets Standard (2): Trainees in groups will propose two reasonable ways to respond to the characteristics of each student described on a slip of paper.  They will also suggest one community building activity for the class their three students are in.
Approaches Standard (1): Some of the ways of responding to some of the three “case study” students will not seem well thought out or may not relate to the principles laid out in the training session.  The group may have no effective ideas for building harmony and respect in the classroom where the three students are learning.
Does Not Meet Standard (0), Did not participate in activity.
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