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	Session:  Students with Special Needs & Behavioral Interventions
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	Trainer preparation:

1. Review these essential points to cover in the session:  

· We must find ways to accommodate special needs students so that they can work around their “challenge” to learn and show what they’ve learned. It’s not that special needs students need to “try harder,” it’s that we need to find ways that they can “try differently.”

· Specifically identifying a student’s special needs is much less important (esp. because we are not experts) than responding appropriately to the need.
When responding to a classroom issue with a student, always focus on that primary issue and resolve it instead of focusing on the secondary issue (usually the student’s bad behavior provoked by the primary issue). This reduces the confrontational aspect and makes response more about addressing the issue than a power struggle between the teacher and student. 

For example, a student is singing loudly to herself and disturbing other students trying to work.  The teacher asks the student nicely not do sing.  The student gets angry, saying, “I’ll sing if I want to!” Here, rather than dealing with the secondary issue (the student’s defiance) the teacher should continue to deal with the primary issue first.  For example, she might say, “I understand you want to sing. You have a very nice voice. You must practice singing often. However, remember we made a rule about not disturbing others.  You don’t like it when someone bothers you, right? I tell you what, if you are quiet now and help the other students to work, and work hard yourself, we’ll all sing some songs when we’re finished, okay?  
· The strategies we can use to respond to and diffuse special needs students can be used with all students to create a classroom that is based on tolerance, respect and mindful management. It also gives us great tools and perspectives for managing individual student behavior.
2. Review Session Plan
3. Copy Handouts.

4. Copy Trainer Material 2 (Strategy Strips) and cut into strips for group work.
Materials:

· Equipment

1. Flipchart and Markers

2. Tape, Scissors

3. LCD projector if using the optional power point
· Handouts
Handout 1: Finding Ways to Maximize Strengths  

Handout 2: Special Needs—True or False 
Handout 3: Responding to Special Needs in the Classroom 

Handout 4: Classroom Strategies for Special Needs Students
Handout 5: Special Needs Students—Case Studies (for Application Activity)

Link to special needs definitions (supplement): http://www.ciccparenting.org/childhooddisabilities.aspx 
· Trainer Materials

Trainer Material 1: Special Needs—True or False (Answer Sheet)
Trainer Material 2: Strategy Strips
Trainer Material 3: Where do they fit? (category labels under which the strategy strips go)

Trainer Material 4: Rubric
Trainer Material 5: PowerPoint (refer to separate file)



	Session Learning Objectives: 
1. In groups, participants will identify at least five strategies for working with special needs students and indicate situations in which each strategy is most appropriate.
2. In groups, participants will analyze a special needs student case study to determine at least three strategies for supporting the student’s progress and managing her/his classroom challenges.



	Phase / Time /
Materials
	Instructional Sequence

	Motivation

30 minutes

Flipchart and markers

Handout 1:  Finding Ways to Maximize Strengths 
Handout 2: Special Needs – True or False?
Trainer Material 1:  Special Needs—True or False (Answer Sheet)

	Special Needs – True or False? 

Participants discuss their prior knowledge of special needs and answer true and false questions to elicit discussion about potential misconceptions related to teaching students with special needs.

1. Using the flipchart and markers, create a 4-section chart with the terms “autism, ADHD, dyslexia, and learning disability”. Work with Participants to identify and describe each term.

Note: 
While autism symptoms can range widely, they generally involve difficulty interacting with the world, esp. socially. ADHD relates to difficulty focusing, inattention, need to move around.  Dyslexia traditionally involves mix ups in word or letter order that makes reading difficult.  Learning disabilities are more vague, but those who have them may  need more time for processing, tend to have difficulty doing assignments on time, may have difficulties in writing, and often have significant problems learning foreign languages.  See http://www.ciccparenting.org/childhooddisabilities.aspx for more details.
US Americans will be quite familiar with these terms.

Autism

ADHD

Dyslexia

Learning Disability

2. State the following:  We want to accomplish two goals with this session:

a) learn a bit about students with special needs so that we can find ways to accommodate them in class so that they can succeed ;

b) learn the techniques of behavioral intervention used with special needs students so that as teachers we can respond to the behavioral problems of ALL students in ways that focus on supporting the student,  not disciplining the student.

3. Distribute Handout 1: Finding Ways to Maximize Strengths Despite Special Needs— 

4. Begin by telling the participants, A 1995 New Yorker cartoon shows a group of penguins (probably in Anarctica) watching a their fellow penguin flapping his wings up in the air—flying.  This penguin says, “See, we just weren’t trying hard enough.”  This cartoon is funny because no matter how hard they try, penguins can’t fly.  The same is true for special needs students .  Too often special needs students are branded, lazy, inattentive, or unmotivated.  Teachers and even parents may frequently assume that the children just need to “try harder” and if they did, they could “catch up” to average students.  However, for special needs students “trying harder isn’t the answer. “Trying in different ways” may be a better answer.  SO—can penguins fly by “trying harder?”  NO.  Can special needs students succeed simply by trying harder?  No. We have to find the different ways in which they can successfully show what they’ve learned.
5. Read the text below to participants then discuss the case of Stephen Hawking and his incredible success in physics, simply because people worked to find OTHER ways to show what he had learned/knew.  

TEXT:  Because Hawking was not keen on studying for his bachelor’s degree he was borderline between first and second class honors.  His professors required an oral exam to decide.  His oral defense impressed his examiners greatly.  By 1974, affected with a nervous system disorder, Hawking could not communicate, except with those that knew him well.  Since 1985 he has communicated with a voice synthesizer that he operates with the few movements he can make.  If people had not made efforts to find OTHER WAYS to understand his mind, much great research would have never occurred.
You can note the irony: for his bachelor’s degree, his test results did not show his true achievement, but the oral examination did.  Then, when he was unable to speak, unable to move (except for twitches) he continued to expand our understanding of astrophysics because people were WILLING TO FIND OTHER WAYS TO SHOW WHAT HE knew.   Part of our job, for our students with special needs, for ALL our students is to find the means through which they can best “show what they know.”

6. Distribute Handout 2: Special Needs – True or False? Ask the participants to work in groups to decide the answers to the true and false quiz.  Once the quiz is complete, go through the answers using the Trainer Answer Sheet (Trainer Material 1) provided. Tell participants that the quiz is designed to challenge common assumptions so they should think twice! For example, many would think soothing music would be good in a classroom, but it can be a painful distraction for autistic students. 
7. Answers to the True/False quiz are available on Trainer Material 1.  

	Information

20 minutes

Handout 3: Responding to Special Needs in the Classroom

	Responding to Special Needs in the Classroom

Participants work in small groups to learn and share classroom strategies, principles, and practices. 

Note:  

The presentation follows the outline of “Handout 3: Responding to Special Needs in the Classroom.”  

1. Pass out Handout 3: Responding to Special Needs in the Classroom. There is a lot of information here.  Follow the guidance below.
2. Split Participants up into groups. There is a lot of good information here.  More than you can learn in one session.  So we will do this in a way that will help you recall the kind of information you can find here later and become experts about one or two principles or practices. 
3. Assign each group one page of the Handout. Ask each group to choose two practices, strategies, or principles to share with the whole group. 

Post Adaptation: 

1) Option 1: the trainer can use the power point (based on an edited version of Handout 3) to talk the participants through the key points of Handout 3.

2) Option 2: When time is short, cut the strategy strip activity, but have participant groups choose and share 3 strategies they found attractive (instead of 2), and add 10 minutes to the Information activity.  



	Practice

20 minutes

Trainer Material 2:  Strategy Strips
Trainer Material 3: Strategy Strips-Where do They Fit?  

Flipchart, markers, and tape

Handout 4 as trainer reference
Handout 4: Classroom Strategies for Dealing with Special Needs Students (distribute to participants AFTER activity is completed).

	Categorizing interventions by Interaction Type

Participants in groups will characterize intervention strategies according to intervention categories with at least 75% accuracy (note that categories sometimes overlap so that more than one correct answer is potentially possible. 

Note:  
See Trainer Material 3: Strategy Strips.  Each of the 50 strategies is designed to be cut out as a strip.  
1. Split participants into small groups and distribute the strategy strips evenly  among the Trainee groups.   If you have 10 Trainee groups, then each group would receive five strategies.  
2. The group’s task is to: 
a. Determine the type of interaction each of their strategy strips represent: 

· Beginning the Lesson

· Conducting the Lesson
· Concluding the Lesson
· Classroom Accommodations
· Behavioral Interventions
b. Explain the benefit of applying each strategy
Note: 


1) Some strategy strips could easily apply to more than one category (depending on interpretation).  Therefore, instead of seeing some answers as “wrong,” see them as opportunities for discussion.

2) You can either put these categories on a flipchart with space underneath each category above (see Trainer 4) or tape each category to the wall.  

3) For suggested correct answers, see Handout 4.
3. When students have completed identifying the categories where all their strategy strips belong, they can go up and tape their strategy strips under the category. 
Post Adaptation:  

If you have six groups or fewer (probably more is likely), you will have more than five strategy strips per group.  In this variation, you allow the participants to discard strategy strips

 that they are NOT particularly interested in and focus only on those five that are more interesting (and discard the rest).  Consider those that are most common to your school context. 
4. Distribute Handout 4 which lists all the classroom strategies arranged by category.  This is a reference material for participants after they leave the session.

Note: 
This activity is an assessment of LO #1. 



	Application
20 minutes

Handout 5:  Special Needs Students—Case Studies
Trainer Material 5: OPTIONAL PowerPoint Slide 14


	Behavioral Intervention Case Studies
Participants will apply what they have learned in group work to design an effective behavioral intervention.

1. Distribute the two-page Handout 5 with five case studies of students for whom behavioral intervention is needed.  Give all participants the handout, but then assign each group a case study (this doesn’t have to be complicated; you can just assign case studies by going clockwise around the room if you want).  If you have more than five groups, it’s okay for more than one group to work on the same case study.
2. Insist to Participants that their task is NOT to try to identify the type of special need (or learning disability represented), but to brainstorm how they could apply intervention strategies to maximize what the student is capable of doing while also making the classroom as effective as possible in dealing with the challenges of that students’ special needs.  Participants should be able to give a rationale for each strategy they propose, either by (a) matching each of their strategies with one on the list or (b) referring their strategy to an understanding discussed during the training session.   Give each group five minutes to quickly describe the salient features of their case and share their strategies.
3. When you have completed the application activity, you can share the link  to “Types of Childhood Disabilities and Other Special Needs” from the Center for Improvement of Child Caring” at http://www.ciccparenting.org/childhooddisabilities.aspx insisting that it is just a reference and as the Participants are NOT mental health professionals they should never characterize a student as having a particular disability to a school official or parent.  Participants have neither the training nor the resources to make a qualified judgment.

4. Review the learning objectives by asking a few questions to the group: 

· How much more comfortable do you feel about being able to support and deal with special needs students that might be in your classroom?

· What are some rules or strategies presented today that were particularly memorable to you?

· How did today’s session influence your approaches to classroom management in general?  Any strategies that you will try to apply to any class?
· What points are you still unclear on?
Note: 
This activity is an assessment of LO #2. 

 

	Assessment


	LO1: assessed in Practice

LO2: assessed in Application.  


	Trainer Notes for Future Improvement
	Date & Facilitator Name:  [What went well?  What would you do differently?  Did you need more/less time for certain activities?]


	Handout 1: Finding Ways to Maximize Strengths


A 1995 New Yorker cartoon shows a group of penguins (probably in Anarctica) watching a fellow  penguin flapping his wings up in the air—flying.  This penguin says, “See, we just weren’t trying hard enough.   

Obviously, penguins cannot fly, no matter how hard they try.  If penguins don’t fly it isn’t a question of motivation or skill.  Similarly, if special needs students cannot participate in the same way as  more mainstream students, it is not that they are lazy, or unwilling.  Often special needs students need to participate through other pathways (for example, speaking rather than writing).  Like the penguins, the traditional pathway to demonstrated knowledge is one that they cannont access, no matter how hard they try.

	Handout 2: Special Needs --True or False


Discuss in your group:  which statements below are (T) true, and which are (F) false? Why?

1. Students who seem lazy and don’t do their work are often afraid of humiliation by peers.

2. Music is a calming influence for special needs students in the classroom.

3.  Organizational difficulties are more likely to affect those with ADHD than dyslexics.

4. Students with special needs need to be identified and diagnosed to make sure they get treatment 
    and an instructional intervention plan tied to their particular diagnosis.

5. All learners are unique and all special needs students are special in unique ways.

6. When a student is acting out a teacher must respond asserting her/his authority.

7. Responding to disruptive behavior is less effective than encouraging desired behavior.

8.  Keep your class flexible and loose so that you can adapt on the spot if a special need comes up.

9.  Teachers who have trouble with classroom management tend to be weak in the ways they begin and end their lessons.
10.  Everything on the earth can be done in an interesting way.

	Handout 3: Responding to Special Needs in the Classroom 



Special Needs students, in some ways, are not really special.
Student centered classrooms work on the assumption that every student is unique in the way that he/she learns and the way that he/she shows what they know.  Every special needs student is special in unique ways.

Many teachers miss the boat in terms of successful teaching.  Information delivery is secondary.  Most novice teachers think first about having information to deliver (“oh, what if I go through my lesson material too quickly, what can I do for the rest of the class?”) and being able to deliver that information in a way that will make students happy (Oh, she’s such a fun teacher!”) are their primary concerns rather than the way students are asked to learn.
In truth, the essential element for successful teaching is an atmosphere of trust.  Students must feel valued, respected, and above all safe--safe to make mistakes and safe to not be humiliated by the teacher or other students if they have difficulty.  In classrooms of trust, classroom management is a secondary consideration (because everyone wants to work together) and special needs students are not special, but unique (like all their classmates).   Learning cannot occur without information delivered in an engaging and memorable way, but the basis of learning is student-teacher and student-student respect and trust--from that, all else follows.  

Time and again, when we modify instruction to make it easier for one group to learn, all students benefit.   For example, if homework is assigned more explicitly and insistently at the end of class to help special needs student remember to do their homework, ALL students will be clearer on what they need to do for their homework, what they need to do it and when it will be due.  Similarly, special needs student often benefit by having instruction broken up into smaller steps than usual (you do one step, complete it, move on to the next step, complete it, etc)—as do all other students!

School can be a trying place for special needs students.  You have to do things in school you don’t have to do anywhere else.  You have to work quietly and stay still.  You have for focus so you can listen and repeat.  You are expected to demonstrate what you have learned (or failed to learn—how humiliating!), in typically prescribed ways.  Traditional classrooms can keep special needs students from participating in class in the ways that they can participate well.  We have to keep our eyes and imaginations open to find other good ways that they can participate so they can show what they know in ways that they are capable of.

A very sound piece of advice:  DON’T try to diagnose special needs students.  You are not a credentialed mental health professional.  Even if you feel sure that a student has a disability, you have neither the credential nor the assessment tools to state with certainty that the student has that disability.  

And in many ways identification/diagnosis doesn’t matter. The student is a student in your class whether you know for sure that s/he has ADHD or dyslexia or not.  You have to respond to student’s unique learning and behavioral characteristics regardless of the diagnosis.  Ways that accommodate a student’s classroom success are much more about good teaching strategies than they are about any particular diagnosis—and remember “special needs students are all special in unique ways.”

Types of Good Special Needs Support
Rethink traditional, habitual classroom practices: We often ask students to read aloud, but students with some dyslexia may hate to read aloud. Similarly, students with dyslexia are easily overwhelmed by dense passages of text (on the board or the handout), but aren’t a lot of people?  Dyslexics tend to have organizational difficulties, but then almost all special needs students and many mainstream students have organizational difficulties.  Design your classes to support each student and you will better support all students. 
Promising Practices for Special Needs Teaching.  Make the learning process more efficient for your (particular) learners and find good ways for them to show what they have learned.

· Start off right.  Review what was learned last class.   Show (and explain) a written agenda of what you are going to do today.  Make learning objectives (what students know at the end of the class that they didn’t know before) and behavioral objectives (what you’re supposed to do and the way you will do it) clear and explicit. Make clear to students everything they need for the activities, explain any additional materials, and keep activities, timing, and student choices simple.  

· Maximize student strengths, accommodate student challenge.:  If a student has trouble reading, find occasions where s/he can instead listen.  If a student has difficulty writing, see if s/he can tell you the answer, or perhaps take notes while s/he is talking and see if with the notes s/he can later write the correct answers own her/his own.  

· Keep your eye on the prize.  Keep instructional steps short and manageable.  If students are losing out on learning because they are using up cognitive processing capacity in trying to remember what they need to do, break the activity up into short manageable steps.  Make the goals of each step clear and make it clear when the step has been successfully accomplished.  Similarly provide shorter, simpler texts.  Work to reduce distraction in your classes.  Develop activities and signals that help students work quietly and productively.  When you need to provide different kinds of information, provide it in different colors.  Break up information delivery activity with activities that encourage students to learn by doing. 

· End well.   Stop when you had planned.  Debrief the students (what did we do today? what did you learn?).  Bring everything to a halt.  See if they have a pencil.  See if they have paper.  THEN have them write down the homework assignment.  Check to make sure they did it.  Check to make sure they have anything else they need for homework (a dictionary?  a protractor?).  Maybe even contact parents to let them know that their children will have homework.

BEHAVIORAL INTERVENTIONS
General Intervention Strategies

1. The power of the pause.   A pause gets everyone’s attention.  A pause indicates you’re getting ready to say something important, and if you’re a student who’s been acting out and your teacher pauses, it may be a chance for the student to shift gears to get with the program.

2. Don’t focus on the misbehavior; focus on the DESIRED behavior (and why it’s desirable). Focusing on the misbehavior can only lead to the “blame game” and provoke more power struggles.  When students then produce the desired behavior (or are obviously working towards it) call attention to it, complement them, and thank them.

3. Focus on the primary behavior, not the secondary (responsive behavior): “Mamadou, I see you’re not writing.  Then Mamadou snaps back, “No, I’m not. I don’t have a pen, do I?”    Instead of reacting to Mamadou’s disrespectful reply (the secondary behavior) focus on the first—how can we get him to engage in the desired behavior, writing.  Here, a solution might simply be to offer to loan Mamadou a pen.

4. Take serious problems outside the moment.  If a student is challenging, it looks like a power struggle is developing, or that the student’s behavior is so disruptive it will prevent other students from working, try to set a time to talk later.  Or send the student outside to count to 50 (in English).  Of send the student to the Principal’s office with an envelope that says simply, “Have this student wait 10 minutes before sending her/him back.”  Do anything necessary to break up the emotion and tension between the student and teacher.

5. Watch your body and vocal language and acknowledge efforts to engage in desired behaviors.    A teacher always needs to sound authoritative, but s/he also needs to sound calm, unemotional, and in control.  Make your requests clear and direct—in a neutral tone.  Even adults will jump to it when a veteran primary school teacher starts telling them what to do ( because they understand that the teacher is being direct to avoid wasting their time. Also pay attention to facial expressions and body language—often they may convey judgments of students we don’t mean to convey.  If you do have to reprimand a student, be sure not to hold a grudge—or unintentionally seem to hold one.  After you’ve provided the reprimand, look for ways to show the student you respect her/him and that you appreciate her/him now engaging in the desired behavior.  Indeed, even thank the student for her/his later good behavior to how mutual respect and “no hard feelings.” 

Other Common Behavior Problems
1. Non Participation:  Remember, non-participation is frequently a dodge to avoid humiliation by other classmates.  If I stand up to the teacher and refuse to do what she says, I’ve got power.  If I try to do what she asks and I do it badly, I’ll be laughed and disrespected.  One strategy for non-participation is to give choices, “Okay, you don’t have to do it now, but if you don’t you’ll have to stay after school and do it, or you can turn it is as it is and won’t get a good grade.”  

2. Over participation:  the student who talks incessantly--the student who’s always asking questions:  Here, a tactic that is frequently effective is to meet the student outside of class. Thank them for their “help,” and complement them on their good comments, but observe that everyone needs to participate, and suggest a secret signal that you’ll give to the student to tell her/him you want them to participant.  In this way the student feels empowered.  

3. Challenges and Power Struggles:  Any power struggle is always the teacher’s to lose. Avoid confronting students into a class or being drawn into an argument.  Apply strategies discussed previously:

· Focus on the primary issue (what was causing the problem), not the secondary one, the student’s misbehavior in reaction to the primary issues.  Perhaps even briefly acknowledge the secondary issue, but then refocus on the original problem: “Your group still needs to finish its task today.” 

· Focus on the desired behavior, not the misbehavior.

· Provide for “take up time”; that is, after requesting a desired behavior, turn away and work with other students for a time, so that the student can make the change while saving face.

· Take the problem outside: either send the student away or offer to meet with the student after class to discuss the problem.

4. Needy students who can’t do anything without your help. Learn to engage in tactful ignoring.  If students learn you won’t respond each time, they’ll gradually request less.  Develop an “Ask someone else first, before asking the teacher” strategy.  Here the needy student needs to ask help from another student before consulting the teacher. 
	Handout 4: Classroom Strategies for Special Needs Students


ACADEMIC INSTRUCTION 

Starting Lessons 
· Provide an advance organizer; that is, a class agenda (written on board) 

· Review previous lesson 

· Set learning expectations (objectives—what will students be able to do that they couldn’t do before the lesson)
· Set behavioral expectations (class rooms; activities to engage in that day)
· State needed materials (give them time to find everything)
· Explain additional resources (so they won’t get confused)
· Simplify instructions, choices, and timing (keep it to the basics)
Conducting Lessons 
· Be predictable (establish daily and weekly class routines)
· Engage in over learning (spiral back to previous learning. Teachers never review enough, esp. with language learning) 

· Utilize audiovisual input (to support and supplement textual input)
· Check student performance regularly (monitor, advice and praise)
· Help students focus (remind them of the task, review next steps)
· Follow-up on instructions (with comprehension checks-students when students repeat back instructions)
· Lower noise level & try to limit extraneous noise (music is a distraction) 

· Divide work into smaller units (less to focus on and more sense of accomplishment
· Highlight key points (create a “conceptual basket” to make it easy for students to “carry” what they learned out of class
· Reduce frequency of timed work in class (timed work is a stressor)
· Differentiate tasks where possible (different activities/participation to fit different students)
· Use models for tasks (models are a reference if one gets distracted)
· Teach study skills (“fast” students “pick up” study skills, others must be explicitly taught them)
· Help students organize/monitor materials (help them with logistics so that they can focus on learning)
· Use cooperative learning strategies (groups and pairs can balance each other’s strengths and weaknesses)
· Limit text on boards, use spacing and color (white space helps us process)
· Give sufficient time for tasks (if you don’t have enough time, that’s frustrating; if you can’t complete a task, you can’t really learn its meaning).
· Don't ask students to read aloud in class (is there a better way to embarrass a dyslexic?)
Conducting Lessons (continued from previous page)
· Give credit for effort as well as achievement 

· Focus in on mistakes common to the student’s level (not all mistakes—could be depressing)
· No rewriting except for display (if you have trouble writing, rewriting is a kind of torture)—one option: read the first draft aloud for student. Have her/him notice errors and while you (or another student) inserts those corrections in the text.
· Allow extra time for tests 

Concluding Lessons 
· Provide advance warning of the lesson’s end (surprised students will rush to leave)
· Check assignments (make sure all is done)
· Preview the next lesson 

· Ensure that homework is written down by every student

BEHAVIOURAL INTERVENTION 

· Define the appropriate behavior while giving praise 

· Give praise immediately 

· Vary statements given as praise (your attention is then individual and sincere)
· Be consistent with praise

· Selectively ignore inappropriate behavior

· Remove nuisance items 
· Always focus on the primary behavior, not the secondary behavior
· Allow for escape valve outlets (leave room, give time for the student to calm & respond)
· Maintain contact with parents—become a team to support the child’s success! 

· Provide visual cues to indicate desired behavior 

· Providing “take up time” (work w/other students so student can adjust behavior without losing face)
· Prearrange private signals (so a student knows when s/he’s causing problems)
CLASSROOM ACCOMMODATION

· Seat the student near the teacher 

· Seat the student near a student role model 

· Seat away from the distraction (student, window, etc.) 

· Allow opportunities for students to move around 

· Call for time outs (to let student calm down)
· Have “Messages” ready (send student out with message just to get out of room)
	Handout 5: Special Needs Students—Case Studies


How would you respond if you had one of these students in your classes? How would you support the student to help her/him be as successful as possible?  How would you make your classroom more efficient for dealing with the challenges of the student?  After you have developed your strategies, please try to connect your interventions with either (a) one of the strategies on the handout or (b) a rule or strategy discussed in today’s session.
Middle School Student A
Dmitri is smart and well spoken.  He has some obvious difficulties speaking English but he sometimes expresses himself better than other students.  However he avoids writing like the plague. He’ll do anything to get out of doing written work, including making a scene and even challenging the teacher.  When he does produce written work it is a low quality and often isn’t comprehensible. Dmitri gets frustrated easily.  He forgets his homework, textbooks, and other school supplies often. He doesn’t deal with criticism well.

Secondary School Student 1
This student is one of those “invisible students” who rarely cause any problems in the classroom but who is so quiet and non-participatory that teachers can forget she is there.  She spends a lot of time daydreaming and seems to lack energy and motivation.  She is often late. She has difficulty focusing. Consequently her work is full of errors and often incomplete.  If the teacher works with her one-on-one, she can get her work done.

Middle School Student B
This student is very bright student and can be amazing one day and a disaster the next.  She is the ultimate drama queen and will make the most out of any situation that comes up.  A grade that not what she expected will cause her to rage around the room and effectively end the lesson. When she gets started she’s a non-stop talking and will not listen to anyone else. She often gets into trouble because she doesn’t look before she leaps. Teachers have to watch out for her because she often gets into dangerous situations like running out in traffic without looking.
Secondary School Student 2
This student is bright enough, but has incredible trouble doing her work.  She has good days and bad days, but nothing ever gets finished.  The student constantly forgets her homework and other things she needs.  She is very disorganized.  Others students don’t like here because she doesn’t have basic school skills like turn-taking, and not interrupting when someone else is talking.  She can’t ever be still.  Sometimes she acts out for no apparent reason.  Sometimes she’s ready to fight over anything and will not do what teachers tell her.  

Middle School Student C
This student avoids talking to anyone and will rarely work in groups.  He never makes eye contact.  Changes in routines set him off.  He has trouble with noise in the classroom and even the most calming music gets on his nerves. He needs to know the exact times of each step in the class and gets upset if the class gets off schedule.  He does acceptable work, but everything needs to be spelled out in detail.  He is very literal minded and tends to miss the forest for threes. Sometimes he shuts down and refuses to participate in class entirely.

	Trainer Material 1: Special Needs True or False (Answers)


1. Students who seem lazy and don’t do their work are often afraid of humiliation by peers.

True, fear of looking “dumb” to other students is a severe disincentive to perform; especially for teenagers who can tend to be “herd animals.”
2. Music is a calming influence for special needs students in the classroom.
False (sometimes).  Special needs learners often need as few distractions as possible.

3. Organizational difficulties are more likely to affect those with ADHD than dyslexics.

False—at least to the extent that ALL special needs learners tend to have organizational difficulties.

4. Students with special needs need to be identified and diagnosed to make sure they get treatment and an instructional intervention plan tied to their particular diagnosis.

False, in the classroom (esp. if there are no additional resources available), it’s less important to know the specific nature of the learner’s challenges; than it is to focus on how to address the challenges and find new ways to help students succeed.
5. All learners are unique and all special needs students are special in unique ways.

True.

6. When a student is acting out a teacher must respond asserting her/his authority.

False.  The teacher has to manage the situation, but asserting her/his authority; especially if it means putting the student publically “in the wrong,” is more likely to exacerbate problems than solve them.

7. Responding to disruptive behavior is less effective than encouraging desired behavior.

True, focusing on helping the student engage in the desired behaviors will produce better long term results than correcting the misbehavior.

8. Keep your class flexible and loose so that you can adapt on the spot if a special need comes up.

False, special needs students thrive in highly structured classrooms with many routines and as few disruptions to “business as usual” as possible.  

9. Teachers who are weak in classroom management tend to be weak in beginning & ending lessons.
True. Teachers with classroom management problems almost always have trouble starting and ending their classes.  Smoothing out starts and conclusions is therefore high priority.

10. Everything on the earth can be done in an interesting way.

True.

	Trainer Material 2: Strategy Strips (Cut out and distribute randomly to groups)


	Provide the lesson agenda/schedule on board



	Review previous lesson



	Set learning expectations (what they’ll know at lesson’s end)


	Set behavioral expectations (what to do and how)


	State needed materials



	Explain additional resources students will need


	Simplify instructions, choices, and timing.


	Be predictable in guidance, routines, and procedures


	Engage in over learning (spiral learning that reviews and reconnects)



	Utilize audiovisual input



	Check student performance



	Help students focus (recall steps, note completion of steps)


	Follow-up on earlier instructions



	Lower noise level and reduce extraneous noise  (music can be a distraction)


	Give sufficient time for tasks



	Don't ask students to read aloud in class



	Give credit for effort as well as achievement



	Focus in on mistakes common to student’s level (not all mistakes)


	No rewriting except for display



	Allow extra time for tests



	Maintain contact with parents— build a team for student success!


	Use visual cues to indicate desired behavior


	Provide “take up time” so student can save face



	Establish pre-arranged signals to seek desired behavior



	Seat the child near the teacher



	Seat the child near a student role model



	Seat away from distraction



	Allow student opportunities for movement


	Time Outs



	Rely “messages” to get child out of room for a while




	Provide advance warnings on problematic behavior


	Check assignments regularly


	Preview the next lesson



	Ensure that homework is written down before leaving


	Define the appropriate behavior while giving praise



	Give praise immediately



	Vary the statements given as praise (for sincerity)


	Be consistent with praise



	Selectively ignore inappropriate behavior



	Remove nuisance items



	Allow for escape valve outlets 



	Trainer Material 3:  Strategy Strips Classifications—Where do They Fit?


Make flipchart posters with these headings or print off each heading on a separate sheet of paper.  In either case, Participants paste their strips under the strategy they believe they relate to.

BEGINNING THE LESSON

CONDUCTING THE LESSON

CONCLUDING THE LESSON

CLASSROOM ACCOMMODATIONS

BEHAVIORIAL INTERVENTIONS
	Trainer Material 4: Rubric


Rubric
Exceeds Expectations: Groups will provide five or more strategies for responding to student in the case study that are highly appropriate.  These strategies will be clearly linked to strategies on the handout or in classroom discussion and the rationales provided for each will be compelling. 

Meets Expectations: Groups will provide five strategies for responding to the student in their case study that are appropriate.  These strategies will have links to strategies on the handout or in class discussion.  The rationales provided for each strategy will be acceptable.

Does Not Meet Expectations: There may be fewer than five strategies or some strategies may only have questionable appropriateness to the case study.  The strategies may not all be linked to strategies in the handout or from class discussion.  Rationales for the strategies may not seem particularly well motivated. 































	[image: image1.jpg]



	



[image: image1.jpg][image: image2.png]


[image: image3.jpg]


